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I - INTRODUCTION 
1.1 I NTROUI ICTION: 
In India. tribal communities. hich comprised 68 million citizens of India's total population. 
live mostl y is neglected, inaccessible areas and are amongst the most disadvantaged social 
groups in the country (Srini%as, 2010). Tribal pupils are a vulnerable and discriminated 
group in India even 67 \ear after the independence of the country. Isolated from the 
mainstream society. astounded and unable to fight against the onslaught of the highly 
competitive surroundings. they remained a silenced lot in their inability to fight for their 
rights and freedoms. They are exploited by the land lords in worst forms of land grabbing. 
underemployment. ill-treatment. Very often their life is threatened if they assert themselves. 
The tribal people constitute an important section of our society needing social attention as for 
as educational opportunities are concerned. The educational problems of these communities 
are more serious than an other section of the society because of their special geographical 
and environmental constraints. Tribes are isolated from the rest of the society due to poor 
transportation and communication facilities and have remained educationally, culturally. 
economicall\ and socially disadvantaged (Chauhan, 1990). 
Tribal communities have some common characteristics like their association k\ ith land dating_ 
back to a very early period and as such the tribal is called as 'ancient people'. I he\ live in 
forest or hills, cut oil from the main stream of civilized world. They are primitive people in 
the sense that the do not have any significant level of technical economic development. 
They can be clearl\ identified with their distinct culture and linguistic identit y. We arc the 
people ot'21'' century but the tribal question is considered to be unfinished throughout all the 
nation of the world. Siberian minorities in Russia. Ilan communities in China or in the tribal 
communities in Brazil. Australia. West-Fast and Central Africa crossing the continents the 
'tribal problem' have acquired a universal character. 
As far as the tribes in India arc concerned the eastern and north-eastern states have the 
highest tribal population in various degree of concentration where West-lien tal is one of 
them. West-Bengal is a state of eastern India. 'I here are considerable numbers of tribal 
population in the state. According to 2011 Census there are 40 tribal communities in West 
Bengal. Out of 40 Scheduled TrihL ('oinmunities of the State. there are 9 communities. 
whose population jointly shares a little more than 90% of the total Si population of the State. 
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These 9 communities are: Santal. Oraon. Munda. Bhumij, Kora. Mahali, Lodha/Kheria. 
Rhutia and Maipahariya. So, in other words it ma\ be mentioned here that these 9 
communities are the major tribal communities of the State. Incidentally it may be mentioned 
here that the Santal community alone contribute more than 54°/, of the total Scheduled Tribe 
population of the State. In the Malda district most of the tribal people belong to Santal, Oraon 
and Munda. According to Census 2011, the total tribal population of' the state is 52, 96, 953 
i.e.. 5.79 per cent of total population of the state. The male tribal population of the state is 
50.02 percent (i.e., 26, 49, 974) and females are 49.98 percent (i.e., 26, 46, 979) of the total 
tribal population and where, 48, 55, 115 tribal peoples arc living in the rural area it means 
91.65 percent of the total tribal people of the state are from the rural background where only 
8.35 per cent tribal people are living in urban area. In the case of Malda district total number 
of tribal peoples are 3, 13, 984 i.e., 5.92 percent of total tribal population of the state and in 
this case also 97.97 percent tribal people of the total tribal people of the district are living in 
the rural area (Census, 2011). 
In the Constitution of India special provisions have been made for protection of the scheduled 
tribes from exploitation and for their development which are contained in various article such 
as 15(4), 16(4), 19(4), 19 (5), 23, 29, 46, 164, 275 (1) etc. (Gautam, 2013). Except the 
Constitution in every Five Year Plan steps are made for uplifting the STs Communities. Also 
the Central and State Government formulates special programs for them in their habitations. 
Unfortunately these efforts have failed to narrow the gap between the tribal and non-tribal 
population. The STs occupy the lowest rung in the educational ladder. Census report (201 1) 
reveals that the literacy rate of STs has been 59% which is less in comparison to general 
population literacy rate (73%). 1'he Education of the STs is full of paradoxes and pitfalls. 
According to the Abstract of Statistics of School Education. 2007-08. MHRD the enrolment 
of Scheduled Tribe children is approximately 6% of the total students enrolled at the 
secondary/senior secondary level. All India Survey on Higher Education (2010-11) reports 
that merely 4.3% of the total students enrolled at higher level are from tribal community. 
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Some of the important schenlc\ launched for the promotion of education of tribal students are 
briefly describe as under: 
Ministrx of Tribal Affairs Fourteen Tribal Research Institutes (TRIs) ha %e been set up b\ 
Andhra Pradesh. Assam. Bihar. Gujarat. Kerala. Madhya Pradesh. Maharashtra. Orissa. 
Rajasthan. Tamil Nadu, West l3enial. Uttar Pradesh. Manipur and Tripura. These Institutes 
are engaged in providing planning inputs to the State Governments, conducting research and 
evaluation studies. collection of data. codification of customary law and conduct of training. 
seminars and workshops. Some of these Institutes are also having museums exhibiting tribal 
artifacts. The scheme for construction of Si' Girls' Hostel was started during the Third Plan 
period. A separate scheme for construction of Si' Boys' Hostel was launched in 1989-90. 
Both schemes were merged into one scheme during 10th Five Year Plan. The objective of the 
scheme is to promote literacy among tribal students by providing hostel accommodation to 
such ST students who would other\ ise hake been unable to continue their education because 
of their poor economic condition. and the remote location of their villages. This Centrally-
sponsored scheme Ashram Schools in TSY area was started in 1990-91 to provide Central 
assistance to the States and Union Territories on 50 per cent and 100 per cent basis. 
respectively. During 1999-2000 \\ere released for construction of 36 Ashram schools. 
Ashram Schools provide education with residential facilities in an environment conducive to 
learning. This is a Centrally Sponsored Scheme on a cost sharing basis between the Centre 
and the States. The scheme of Vocational Training Centres in tribal areas aims at 
upgrading the skills of the tribal youths in 'arious traditional/modern vocation depending 
upon their educational qualification, present economic trends and the market potential, which 
would enable them to gain suitable emplo' ment or enable them to become self employed. 
Strengthening Education among Scheduled Tribe Girls in Loss Literacy !District is a 
gender setter_ of the Ministry. ihe scheme aims to bridge the gap in literacy levels between 
the general Cernale population and tribal women, throa,gh facilitating I00% ena!Iment of 
tribal girls in the identified Districts or Blocks, more particularly in naxal affected areas and 
in areas inhabited b) Primitive Tribal Groups (PTCis). and reducing drop-outs at the 
elementary le\ el h\ creating, the required ambience for education (Ministry of'I ribal Affairs. 
2014). '1 o promote a more level playing field, and give S I candidates a better chance to 
succeed in competitive examinations. the Ministry of Tribal Affairs supports a scheme for 
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coaching for disadvantaged ST candidates in quality coaching institutions to enable them 
to successfully compete in examinations for jobs/admission to professional courses. Another 
important scheme is to upgrade the merit of ST students by providing them remedial and 
special coaching in classes IX to XII. Aims at removing deficiencies in various subjects, 
special coaching is provided with a view to prepare the students for competitive examinations 
for seeking entry into professional courses like Engineering and Medical disciplines 
(Ministry of Tribal Affairs, 2014). Rajiv Gandhi National Fellowship (RGNF) is another 
important scheme provided to ST students for pursuing higher studies such as M.Phil. and Ph. 
D. The maximum duration of a fellowship is 5 years. Every year 667 fellowships are to be 
provided to Si' students. The scheme is being implemented by University Grant Commission 
(UGC) on behalf of the Ministry of Tribal Affairs. Any ST student who has passed post-
graduation from a UGC recognized University can apply under the scheme (Ministry of 
Tribal Affairs, 2014). Adibasi Siksha Kin Yojana is the scheme implemented by WBTDCC 
Ltd. since 2012-13. in West Bengal, provides concessional loan to the eligible Scheduled 
Tribes Students for professional and technical courses including PhD. under colleges / 
universities approved by UGC / Govt. I AICTE / ICMR etc., (West Bengal Tribal 
Development ('0-operative Corporation Ltd, 2014). 
From the above statistical data of various surveys and census here the investigator felt that 
most of tribal people are living in the rural areas where the non-tribal people are living in the 
rural as well as urban area. Merely launching the programmes and schemes of STs is for the 
social upliftment. educational development, vocational and skills related training for the 
development of the self etc. Therefore, investigator tried to study the social competence, 
self-esteem, emotional maturity and study habits of tribal and non-tribal pupils at 
secondary level in N[alda district of West Bengal. Here the variables are directly related to 
the social activity, educational development and also for the development of self of Si 
pupils. These variables also may differ due to their location of the place. background of the 
community and the living status. White (19 9) introduced the concept of social competence 
for the first time. According to him. social competence is the ability to understand and it 
reflects appropriate behaviour. Self-esteem of the pupils affects them at every step and stage 
of life. Because it is basic psychological need in every person and it is the degree of liking or 
disliking, for oneself. Self-esteem is major key to success in life. Self-esteem is how we feel 
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about ourselves and our behaviour reflects those feelings. The term self-esteem refers to the 
evaluation of a person makes and customarily maintains with regard to him or herself. Due to 
the lack of maturation in emotions tribal pupils face the problem related to emotional control 
where studies found that the non-tribal pupils are more mature in controlling the emotions. 
The reason behind this problem may be that the tribes or tribal students do not get the proper 
guidance and counselling. Saul (1957) stated that the emotional maturation is the process of 
readjustment under the supervision of some expert. Study habits mean the habits that an 
individual might have formed with respect to his learning activities. With study habits tribes 
can perform as the good students in their school and also can develop different abilities like 
moral and sense of satisfaction. 
1.2 SOCIAL COMPETENCE OF TRIBAL AND NON-TRIBAL PUPILS: 
The success of an individual in the society depends largely upon the extent to which he has 
acquired the richness and potency of social competence desirable for his self-actualization, 
growth and development. For a successful interpersonal interaction, a high order of social 
competence is an essential disposition of an individual. Social competence refers to the 
social, emotional, and cognitive skills and behaviours that students need for successful social 
adaptation. A student's social competence depends upon a number of factors including the 
student's social skills, social awareness, and self-confidence (Yadac and Singh, 2011). If we 
talk about the tribal students they arc backward in the matter of social activity as compared to 
their counterparts non-tribal students (Pradhan, 2010). It may be due to the reason of far 
from the mainstream of the society (Dubey, 2010). In the particular district most of the tribes 
are living in the remote areas and schools are located very tar. 'Iheir communication and 
transport is available only for namesake. Due to this reason there is needed to study the social 
competence of tribal students as well as of non-tribal students. 
The _rowing research linking social competence to school adjustment and subsequent 
academic achievement makes a compelling case for greater attention to the social 
development of children (McClelland, Morrison, & Holmes, 2006). In a National Centre 
for Early Development and Learning survey, 464'% of kindergarten teachers reported that 
more than half of the children in their classes lacked the social competence to function 
productively and learn (Webster-Stratton, Reid, & Stoolmiller, 211118). 
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An extensive review on the long-term trajectories of children with low social acceptance 
found that peer rejection stemming from poor social skills is significantly related to low 
academic achievement and a strong predictor of students dropping out of school (Patrick, 
1997). 
1.3 SELF-ESTEEM OF TRIBAL AND NON-TRIBAL PUPILS: 
Studies indicated that self-esteem decreases slightly for both boys and girls in the transition to 
middle school (Woolfolk, 2004) because the place of self-esteem is central of all activities of 
an individual which affect behaviour, thoughts, confidence and self-image also (Perera, 
2010). It enables us to have the right attitude to succeed at work and thus affect our happiness 
(Perera, 2010). Woolfolk (2004) in her book "Educational Psychology- stated that over 100 
years ago, James (1890) suggested that self-esteem is determined by how successful we are 
in accomplishing tasks or reaching goals. we value. If a skill or accomplishment is not 
important, incompetence in that area does not threaten self-esteem and thus she concluded 
that the students must attribute their successes to their own actions, not to luck or to special 
assistance, in order to build self-esteem. 
Self-Esteem is linked in important ways to how people approach their daily lives. Individuals 
with high self-esteem tend to be more happy, healthy, successful and productive while those 
with low self-esteem are more prone to failure. Especially for youngsters, self-esteem is a 
critical aspect in their development: low self esteem can negatively affect social and 
academic achievement. Self-esteem is a term used in psychology to reflect a persons overall 
evaluation or appraisal of his or her own worth. Self-esteem encompasses beliefs (for 
example, "I am competent or "I am incompetent') and emotions such as triumph, despair, 
pride and shame. A person's self-esteem may be reflected in his behaviour, such as in 
assertiveness, shyness, confidence or caution. Self-esteem can apply specifically to a 
particular dimension (for example, "I believe I am a good writer, and feel proud of that in 
particular') or have global extent (for example, "I believe I am a good person, and feel proud 
of myself in general"). 
A lot of researches have been done to find out the relationship between self-esteem and level 
of education. Heather (1995) conducted a study on The Effects of Self-esteem on 
Education" and indicated that those people with a higher level of education also have a higher 
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level of sell-esteem than those with little educational hackeround. In this Sense there is need 
to stud • the condition of self-esteem of tribal as well as of' non-tribal students for the 
development of their academic achievement which will help them in their future life. 
1.4 EMOTIONAL MATURITY OF TRIBAL AND NON-TRIBAL PU'I'ILS: 
With increasing urbanisation and technological progress as well as increasing dcnsit\ of 
population. our modern civilisation presents uniquely new challenges never experienced 
earlier — "less time conscious" generations. These difficulties are giving rise to many 
psychosomatic problems such as anxiety, tension. frustration, and emotional upsets in day-to-
day life. In this sense it can be said that the emotional maturation is important whether the 
students from triha! background or from non-tribal. Because the rate and decree of maturity 
are affected by heredity. earls training and experience. family, personal. cultural, and socio-
economic factors: also. life situations and current physical and mental conditions. The 
emotional development of individual is completed only if his adaptability is high, his 
regressive tendencies are low, and vulnerability in minimal. 
No one is full\ emotionall\ matured or in perfect harmony \\ ith his/her desires, and 
conscience. The discrepant) between the desires and fulfilment is expressed in the degree of 
unhappiness and emotional tension. The deleterious effects of negative emotions like 
hostility, frustrations. anger, and anxiety have now been recognised as predisposing factors to 
coronary various diseases also related to mental problem and can affect in study. Thus, the 
researcher feels that there is need to investigate the emotional condition of both group and 
which group is performing better than the other group so the group which is not performing 
\\ell should become emotionally mature. 
1.5 	STI:IY IIAI3FTS OF TRIBAL AND NON-TRIBAL. PUPILS: 
lfany students do bad aadcmically, due to factors other than lo intelictual capacit\. One 
such factor is poor studs habits. which often result in poor academic performance even 
anion; the naturally bright students. Habits are true indicators of individuality in a person. So 
stud\ habits are the behaviour of an individual related to studies and is adjudged from his 
stud\ habits. in the process of learning. learners' habitual \vays of exercising and practicing 
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their abilities for learning are considered as studs habits of' learners. The pattern of behaviour 
adopted by students in the pursuit of their studies is considered under the caption of their 
study habits. Study habits reveal students personality. Learner's learning character is 
characterized by his study habits. Study habits serve as the vehicle of learning. It may be seen 
as both means and ends of learning. 
Study habits play a very important role in the life of' students. Success or failure of each 
student depends upon his own study habits. Of course. study is an art and as such it requires 
practice. Some students study more but they fail to achieve more. Others study less but 
achieve more. Success of each student definitely depends upon ability, intelligence and effort 
of students. No doubt, regular study habits bring their own rewards in the sense of 
achievement of success. 
There are many types of disadvantaged students: physically, mentally, socially & culturally, 
educationally and emotionally. The socially disadvantaged are not handicapped by genetic 
deficiency, but by the socio-economic circumstances of their lives. The socio-economically 
disadvantage prevents them from developing their basic and natural potentialities. The 
disadvantages are not in the individual, but in the society. 
Study habits refer to the activities carried out by learners during, the learning process of 
improving learning. Study habits are intended to elicit and guide one's cognitive processes 
during learning. According to Palsen and Sharma (2003) study habits include. 
I. Budgeting Time. 
2. Physical Conditions for Study. 
3. Reading Ability. 
4. Taking Notes. 
5. Factors in Learning Motivation. 
6. Memory. 
7. Taking Examination. 
8. Health. 
The study habits are influenced by attitudes, personality traits. level of aspirations, teaching 
methods adopted and material they are to learn. So. it is the effort of teachers to develop good 
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study habits among students. Such habits are the best equipments with which they can live 
and lead their lives with confidence. If the habits are developed in the young age they will 
definitely cherish the joy of its fruits in the rest of their lives, because grown up children are 
already habituated to certain things. So, they find it difficult to modify their habits and 
behaviour. Therefore, it is better to develop good study habits among secondary school 
students. It is the proper time and age to cultivate good study habits. At this age students are 
quite matured. They are able to know what is good and what is bad. They can avoid had 
things and invite good things with the help of teachers. 
1.6 STATEMENT OF THE PROBLEM: 
In the present investigation researcher selected the problem of "A study of Social 
Competence, Self-Esteem, Emotional Maturity and Study Habits of Tribal and Non-
Tribal Pupils at secondary level in Malda District of West Bengal. 
1.7 DEFINITIONS OF THE TERMS USED: 
1.7.1 SOCIAL COMPETENCE: 
The concept of social competence was introduced by White (1959). As the child grows and 
becomes young, his social competence develops in terms of interpersonal adequacy. He 
develops ability to understand and reflect appropriate behaviour. Cultural diversity plays a 
vital role in the development of this ability. Ralf, et al. (1972) state that parents cultural 
background plays a significant role in the emergence of social skills in early childhood. 
Anderson & Messick (1974) and Foster & Ritchey (1979), defined social competence as 
the ability to be effective in the realization of social goals. These social outcomes include 
having friends. being popular or liked by other children, and engaging in effective 
social interaction with peers. Sarasmt (1981) discussed the dimensions of social competence 
and she believed that it is esscnlial to be socially competent, the characteristics of socially 
competent persons are problem solving behaviour, perspective taking. and person perception. 
The competent individual is one who is able to make use of environmental and personal 
resources to achieve a good developmental outcome (Waters & Sroufe, 1983). 
Gresham (1987) claimed that children identified as socially incompetent could have skill 
deficits, which meant the child did not have the social knowledge or skills necessary to 
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engage in social interactions; perfomtance deficits, which meant the child had knowledge and 
understanding of social skills but lacked the cognitive or physical ability to carry out the 
necessary behaviours, self-control skill or performance deficits, which meant that the child's 
excessive anxiety or impulsivity interfered with their ability to acquire appropriate skills or, if 
the skills were acquired, their ability to property execute the appropriate behaviours or skills 
in social situations. Rotheram (1987) defined social competence as academic competence 
and positive relationships with peers and teachers. He claimed that competence with teachers 
likely requires different skills from competence with peers or in academics. 
Kennedy (1988) assessed a child's social competence: student identification, intervention 
program selection, progress monitoring, overall program evaluation, research, and social 
validation of alternate methods. He also discusses the strengths and weaknesses of rating 
scales and nomination techniques completed by peers (socio-metric measures), descriptive 
matching methods completed by peers, self-report measures, teacher ratings, direct 
behavioural observation, and structured behavioural role play. Finally, he points out that 
standards for social competence may vary as a function of age, sex, socioeconomic status, 
and race. 
According to Rubin & Rose-Krasnor (1992) social competence is "the ability to achieve 
personal goals in social interaction while simultaneous)} maintaining positive relationships 
with others over time and across settings." Schneider (1993) wrote the assessment of social 
competence usually entails the measurement of one or more social skills, the manifestation of 
social skills in overt behaviours, and their outcomes in terms of enhanced interpersonal 
relationships. Methods of assessment include information from children's peers (socio-
metric choice or socio-metric rating scales), direct observation, information directly obtained 
from the child, and ratings by teachers or parents. The strengths and weaknesses of these 
methods are discussed, and Schneider concludes that multi-method assessment is necessary in 
the assessment of social competence. 
Here social competence includes the following factors: Social Sensitivity, Social Maturity, 
Social Skills, Social Relations, Social Commitment. Social Appreciation Ability, Socio-
Emotional Integrity, Social Involvement, Social Respect-Ability, Social Leadership, 
Social Cooperation & Compliance, Social Accept Ability, Social Tolerance, Social 
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Competition, Social Authority, Adult-Resource exploitability, Social Participation and 
Pro-social Attitude etc. 
1.7.2 SELF-ESTEEM: 
According to Branden (1969), self-esteem includes the following primary properties: 
1. self-esteem as a basic human need, i.e., "...it makes an essential contribution to the life 
process", "...is indispensable to normal and healthy self-development, and has a value 
for survival." 
2. self-esteem as an automatic and inevitable consequence of the sum of individuals 
choices in using their consciousness 
3. something experienced as a part of, or background to, all of the individuals thoughts. 
feelings and actions. 
According to James (1983). "self-esteem is a ratio found by dividing one's successes in areas 
of life of importance to a given individual by the failures in them or one's "success I 
pretensions". The International Encyclopaedia of Education, (1994) defines that aliective 
component takes as its focus either the person as a whole (self-esteem). various particular 
domains, such as academic, general, cognitive, physical or social competence, and family 
self-esteem or even specific sub-domains, such as mathematical ability, artistic ability or 
swimming skills. 
James first talked about self-esteem in 1980; he described it as a ratio or relationship 
between our achievement and our aspiration. Self-esteem includes a person's subjective 
appraisal of himself or herself as intrinsically positive or negative to some degree (Sedikides 
& Gregg, 2003). 
According to Woolfolk (2004), "It is accurately a product of our thinking and our actions-
our values, ideas, and beliefs as well as our interactions with others- then we see a significant 
role for the school. Practices that allow authentic participation. cooperation, problem solving, 
and accomplishment should replace policies that damages self-esteem, such as tracking and 
competitive grading". 
The National Association for Self-Esleem (2014) defined self-esteem as, `the experience of 
being capable of meeting life's challenges and being worthy of happiness." Here self-esteem 
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covers the follo ink, areas: General Self-Esteem (GSE), Social Self-Esteem (SSE) and 
Cognitive Self-Esteem (CSE). 
1.7.3 EMO'I'IO AL MATURITY: 
Emotional maturity is one of the vital components of personality which characterizes multi-
trait non-cognitive psychological concept. Strang (1965) defines emotional maturity as: 
"indicated by the individual's growth in inner control or conscience and ability to accept 
inevitable frustrations and to meet life situations in constructive ways. It is indicated by his 
satisfaction in being of service to others and by his adaptability to changing conditions". 
Kohlberg (1969) stated that in order for an individual to communicate at his maximum 
potential so that his intention is clear, he must have develop his emotional maturity to a stage 
where effective communication is a by product of that maturity. 
According to Maslow (1970) '`the development of emotional maturity is that realization, a 
self-actualization; a developed, focused talent which is now a part of the individual who has 
attained wisdom". According to Smitson (1974) "emotional maturity is a process in which 
personality is continuously striving for greater sense of emotional health, both intra-
psychically and intra-personality". Anderson (1975) said that the degree of the individual's 
conscious awareness of this control or ability determines his level of maturity. 
The definition of emotional maturity, according to Hyatt, Hyatt, and Hyatt (2007) is, "The 
understanding and acceptance of all of one's normal feelings and emotions and the 
appropriate response to those emotions in all circumstances. The understanding of one's own 
paradigm and the awareness that this may not be totally accurate or complete. The 
willingness to expand and enlarge one's paradigm with the acquisition of new information 
while recognizing and accepting differences in others as assets to be valued." Here emotional 
maturity includes the hollowing factors: Emotional Stability; Emotional Progression; 
Social Adjustment; Personality Integration and Independence. 
1.7.4 STUDY HABITS: 
Study habits mean the habits that an individual might have formed with respect to his 
learning activities. Improvement of study habits not only helps in promotion of better 
academic work but also influences student's moral and sense of satisfaction. Good (1973) 
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defines the term study habits as, "the basic features involved in the application of the mind to 
a problem or subject; the characteristics pattern which an individual follows in learning about 
things and people'. Students use of appropriate study habits include note taking and studying 
notes and texts, contribute to retention at both the high school and college levels (Castagna 
& Coddd, 1984). 
W'ebsters Diclionary (2004) defines 'study' as 'to apply the mind in acquiring knowledge' 
and 'habit' as 'a tendency toward an action or condition, which by repetition has become 
spontaneous, Here study habits cover includes the following factors: Budgeting Time; 
Physical Conditions for Study; Reading Ability; Taking Notes; Factors in Learning 
Motivation; Memory; Taking Examination and Health. 
1.7.5 Tribal: 
Here. we face a preliminary difficulty regarding the definition of a 'tribe'. No specific 
attention is paid in the institution to define the word 'tribe'. The constitution of India merely 
states that the schedule tribes are those which the president may specify by public 
notification. It is thus a case of definition by enumeration and a list of the tribes may never be 
fully comprehensive. However, at present 573 tribes or tribal communities or parts of groups 
within the tribal communities' have been listed (Srinivas, 2010). These groups are presumed 
to form the oldest ethnological sections of the population and the term `Adivasi' is applied to 
theta, where. 'Adi' means original' and `Vasi' gives a meaning of `inhabitants'. 
1.7-6 Non-Tribal: 
In the present study non-tribal means those communities which do not belong to tribal 
communities namely Seikh, Kazi, Mandal. Hisnas, Nadab Momin, Ansari, Khaitta etc. 
sub castes from the Muslim community and Kumar, Srakar, Pramanik. Sarnakar, has, 
Rishi, ChoudImr , Mitra, Mandal. Razak etc. sub castes belong to Hindu community. 
1.7-7 Secoudan Education: 
Secondary education is the most vital stage in the overall scheme of educational training. 
'Ibis is a stage w here education is given to the class of IX and X. which is the most precious 
period in an individual's life (Ahmed, 2012). Secondary education is the link between the 
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primary education on the one end and the University education on the other hand. Primary 
education provides the basic information necessary for survival and opens up the gate of 
knowledge the University education enlarge the hounds of that knowledge and may be an end 
in itself Education in India comprises two distinct stages, namely, the stage of school 
education and the stage of higher education. "I'he period of school education may be further 
divided into three stages: a. Pre-primary education (the stage of informal education) b. 
Primary education c. Secondary education (the two stages of formal education). These three 
stages of school education correspond the three developmental stages in a child's life, namely. 
infancy, childhood and adolescence. Secondary education stage correspond the 
developmental stage of adolescence very important from individual, social, economic and 
educational points of view. 
1.8 JUSTIFICATION AND SIGNIFICANCE OF THE STUDY: 
The present study has a significant and pragmatic value in the field of education. The main 
purpose behind conducting this study is to take a holistic view to study the factors which are 
mentioned for the success of pupils of tribal and non-tribal groups. It is an accepted fact that 
the growth and development of the nation depends upon the quality of the human resources. 
which in turn depends upon the quality of education which is further influenced by the social 
competence, self-esteem, emotional maturity and study habits and other various factors. 
Therefore, the present study makes a humble attempt to provide an insight to the parents and 
teachers as well as to the society to deal effectively with their children so that they will be 
able to develop an understanding of the importance of the love, warmth so good study habits 
and high degree of self-esteem may be developed among children. Kernis, et al., (2000) said 
that, children who do not receive parental love and acceptance tend to develop low levels of 
self-esteem. 
If we talk about the West Bengal. there are wide inter-district variations in terns of 
attendance rate of tribal children. The developed districts of Howrah, Hugli, Midnapur, North 
24 Parganas, Nadia etc. have high attendance rate in schools. These are the districts having 
higher literacy rate. percentage being higher than the state average. The districts of Malda. 
South Dinajpur, Murshidabad and Birbhum etc. have high percentage of children not 
attending school and these districts have overall low literacy rate (Dubev, 2010). Dube" 
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(2010) also resealed that the children from dalit and tribal households were less llkcl\ to be 
enrolled than children from non-scheduled households. Among all social croups the S I s are 
the most disadvantazed sections at the state. district and \ illaue le \ els. I he had low 
enrolment. low attendance and high dropout rates (Nanmorry & Rose. 2010). Thus. it can he 
said that the essential character of education system remains unchanged over decades due to 
lack of political will. So. it is necessary to all of us that we should think ourselves fir the all-
round development and the bright future of tribal children is totally depending on us and 
therefore, the guardian. teacher and society should part in the education for the uplitiment of 
these backward communities. 
Behaviour intervention is effecti\e in enhancing the self-esteem and to inculcate social 
competence. self-esteem, emotional maturity and study habits. Proper training, guidance and 
counselling may be given to the children accordingly so the socio-cultural status of the tribal 
pupils which ma\ be improved through cultural exchange programmes ma\ he launched by 
the Government and NGO's. 
1.9 OBJEC'T'IVES 
Following objectives have been formulated for the present study: 
First Objective: 
1. To compare social competence between tribal and non-tribal pupils at secondary level 
The first objective formulates the following sub objectives: 
1(a). To compare social competence between male pupils of tribal and non-tribal 
group at secondary level. 
1(h). To compare social c~rnpctence between female pupils of tribal and non-tribal 
group at secondary le\ el. 
I(r). 'Jo compare social co :pctence between tribal male and non-tribal female pupils 
at secondar\ le\ cl. 
1(d). To compare social competence between tribal female and non-tribal male pupils 
at secondary level. 
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Second Objective: 
2. To compare self-esteem between tribal and non-tribal pupils at secondary level. 
The second objective formulates the following sub objectives: 
2(a). To compare self-esteem between male pupils of tribal and non-tribal group at 
secondary level. 
2(b). To compare self-esteem between female pupils of tribal and non-tribal group at 
secondary level. 
2(c). To compare self-esteem between tribal male and non-tribal female pupils at 
secondary level. 
2(d). To compare self-esteem between tribal female and non-tribal male pupils at 
secondary level. 
Third Objective: 
3. To compare emotional maturity between tribal and non-tribal pupils at secondary level. 
The Third objective formulates the following sub objectives: 
3(a). To compare emotional maturity between male pupils of tribal and non-tribal 
group at secondary level. 
3(b). To compare emotional maturity between female pupils of tribal and non-tribal 
group at secondary level. 
3(c). To compare emotional maturity between tribal male and non-tribal female pupils 
at secondary level. 
3(d). To compare emotional maturity between tribal fema,c and non-tribal male pupils 
at secondary level. 
Fourth Objective: 
4. To compare Study Habits between tribal and non-tribal pupils at secondary level. 
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The fourth ohjecti%e formulates the folio%%ing sub objectives: 
4(a). To compare stud\ habits hctx~een male pupils of tribal and non-tribal group at 
secondary level. 
4(b). To compare study habits bet ecn female pupils of tribal and non-tribal group at 
secondary le\ el. 
4(c). To compare stud) habits bcmeen tribal male and non-tribal female pupils at 
secondary level. 
4(d). To compare stud\ habits hew een tribal female and non-tribal male pupils at 
secondary level. 
	
1.10 	SUBSIDIARY OF;.IF:CTI\"FS: 
Following objecti\es have been formulated fir the present study: 
1. To study relationship between Social Competence and Self-Esteem of the pupils at 
secondary level. 
2. To study relationship heMsecn Social Competence and [:motional Maturity of the 
pupils at secondary level. 
3. To study, relationship hctcen Social Competence and Study Habits of the pupils at 
secondary level. 
4. I'o study relationship bet\\een Self-Esteem and [:motional Maturity of the pupils at 
secondary level. 
5. To study relationship hetcen SeI1-Lstecm and Study Habits of the pupils at 
secondary level. 
6. To study relationship hct\\cen Emotional klaturit\ and Stud\ Habits o' the pupils at 
secondary le \ el. 
1.11 	HYPOTHESES: 
The toiioy'. ing hypotheses are undertaken in the present investigation: 
First Null hypothesis: 
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H.I. There is no significant difference in social competence between tribal and non-tribal 
pupils at secondary level. 
The first null hypothesis formulates the following sub hypotheses: 
Hot (a). There is no significant difference in social competence between male pupils 
of tribal and non-tribal group at secondary level. 
}Io1 (b). There is no significant difference in social competence between female 
pupils of tribal and non-tribal group at secondary level. 
H01 (c). There is no significant difference in social competence between tribal male 
and non-tribal female pupils at secondary level. 
Hl (d). There is no significant difference in social competence between tribal female 
and non-tribal male pupils at secondary level. 
Second Null Hypothesis: 
H„2. ''here is no significant difference in self-esteem between tribal and non-tribal pupils at 
secondary level. 
The second null hypothesis formulates the following sub hypotheses: 
H02(a). There is no significant difference in self-esteem between male pupils of tribal 
and non-tribal group at secondary level. 
H02(b). There is no significant difference in self-esteem between female pupils of 
tribal and non-tribal group at secondary level. 
11a2(c). There is no significant difference in self-esteem between tribal male and non-
tribal female pupils at secondary level. 
H02(d). ']'here is no significant difference in self-esteem between tribal female and 
non-tribal male pupils at secondary level. 
Third Null Hypothesis: 
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Ho3. There is no significant difference in emotional maturity between tribal and non-tribal 
pupils at secondary level. 
The third null hypothesis formulates the following sub hypotheses: 
Ha3(a). There is no significant difference in emotional maturity between male pupils 
of tribal and non-trihal group at secondary level. 
H03(b). There is no significant difference in emotional maturity between female 
pupils of tribal and non-tribal group at secondary level. 
H03(c). There is no significant difference in emotional maturity between tribal male 
and non-tribal female pupils at secondary level. 
1103(d). There is no significant difference in emotional maturity between tribal female 
and non-tribal male pupils at secondary level. 
Fourth Null Hypothesis: 
H„4. There is no significant difference in study habits between tribal and non-tribal pupils at 
secondary level. 
The fourth null hypothesis formulates the following sub hypotheses: 
H„4(a). There is no significant difference in study habits between male pupils of tribal 
and non-tribal group at secondary level. 
Ho4(b). There is no significant difference in study habits between female pupils of 
tribal and non-tribal group at secondary level. 
H„4(c). There is no significant difference in study habits between tribal male and non-
tribal female pupils at secondary level. 
H04(d). There is no significant difference in study habits between tribal female and 
non-tribal male pupils at secondary level. 
1.12 	SUBSIDIARY HYI'O I HESES: 
Following subsidiary hypotheses have been formulated for the present study: 
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H.I. There is no significant relationship between social competence and self-esteem of the 
pupils at secondary level. 
H2. There is no significant relationship between social competence and emotional maturity 
of the pupils at secondary level. 
Ho3. There is no significant relationship between social competence and study habits of the 
pupils at secondary level. 
H04. There is no significant relationship between self-esteem and emotional maturity of the 
pupils at secondary level. 
Has. There is no significant relationship between self-esteem and study habits of the pupils at 
secondary level. 
14.,6. There is no significant relationship between emotional maturity and study habits of the 
pupils at secondary level. 
1.13 DELIMITATIONS:  
1. The present in%estigation is confined only to the variables of social competence. self-
esteem, emotional maturity and study habits; where as a variety of other psychological 
variables could be studied but in view of the limited resources and time available the 
present investigation is only confined to these four variables. 
2. The present study is confined only to the students studying in secondary level of West 
Bengal board and from Bengali medium due to availability of tribal students. 
3. Sample has been selected only from the Maida district as it was not feasible to go out 
for collecting data due to the paucity of time and resources. 
4. Extraneous variables could not be controlled due to paucity of time. 
1.14 PROCEDURE IN OUTLINE:  
The investigator in order to arrive at meaningful generalizations selected the representative 
sample of the population under study 786 (mate, 348 and female, 388) pupils consisted from 
the tribal and non-tribal background of secondary level from different schools of Malda 
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district of West Bengal affiliated to West Bengal Board of Secondary Education (WBBSE) 
and West Bengal Board of Madrasah Education (WBBME). Out of 786 pupils 394 were 
tribal pupils and 392 were non-tribal pupils. Then the investigator, selected and developed the 
suitable tools for measuring social competence, sell= esteem, emotional maturity and study 
habits, keeping in view the age and grade levels of the students. I he investigator sought the 
permission from (he chairperson of the department and then approached different schools 
selected for the study. After seeking approval from the concerned heads of the institutions, 
the researcher approached the subjects and explained them the instructions provided in the 
manuals. The investigator after establishing rapport with the subjects administered the above 
mentioned tools. The responses to items each of the four tools were scored as per the method 
recommended by the constructors of the tests. Thus, the obtained scores were transformed 
into tabular form for the purpose of analysis. Analysis of the data was done w ith the help of 
suitable statistical techniques like — mean, median, standard deviation, skewness. kwtosis_ z-
values, Q-Q plots and histogram with normal curve to summarize the data. while as to test the 
hypotheses the inferential statistics were used these are t•test and Pearson Coefficient of 
Correlation. 
21 

11 - REVIEW OF RELATED LITERATURE 
Kno' ledge i, cumulative in nature. kno\ ledge in the loan of ideas never dies out. In fact 
past knowledge always acts as backbone for present understanding and shoes a direction to 
the present knowledge. "l'herefore, any attempt to have newer understanding of a phenomenon 
must be rooted into the earlier based understanding of the same phenomenon. This approach 
of finding, ne\~er understanding in earlier understanding is particularly necessary for the 
research. To fulfil this criterion the researcher. in this chapter, underwent with the earlier 
\corks done in the area. This exercise may helps in developing a deeper and broader 
understanding, of the problem selected for the present study. 
A literature re\ iew is a crucial summary and assessment of the range of existing materials 
dealing_ \%ith knowledge and understanding in a given field (Blaxter. et al. 2002). The revie\\ 
of literature requires the researcher to synthesize the available knowledge of the field in a 
unique way to provide the rationale for his study and it is highly creative and tedious (Jha. 
201 I ). It in olves locating, studying and evaluating reports of relevant researches and 
articles, journals. encyclopaedias etc. The investigator needs to acquire up-to-date 
information about what has been done in a particular area. The researcher draws maximum 
benefits from the previous findings by taking many hints from design and procedures of 
previous researches and formulates on outline for future research. The review of related 
studies pros ides the insight into the methods. measures etc.. employed by others in the 
particular area. It provides ideas, theories and explanations "hich are valuable in formulating 
hypotheses and studying the problem at hand. It also furnishes indispensable suggestions 
related to the problem and already employed techniques to the researcher. Unless one is 
kno\\ n with v hat others have done and still what remains don, in the area, one cannot 
develop a research project and cannot contribute to explore knowledge in the field. In fact. 
the re \ ie of related literature serves mu!tiple purposes and is essential to well designed 
research stud-, . In the process of reviewing, the literature. the investigator is alert for finding 
out research approaches in the area that have proved to be sterile. 
This chapter entails a review of the literature concerning the variables of Social Competence. 
Self-1.steem. !motional Maturity and Stud\ Habits on secondary school students in tribal and 
non-tribal settings. The literature review include,, (a) a review of related studies, (b) 
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summaries of literature and theoretical models. (c) related research and variables. (d) 
literature related to the method, and (e) literature related to the use of differing 
methodologies. The strategy for review also entails a rigorous and detailed search of 
databases for peer-reviewed and academic journals using related key words. A systematic 
review of data was dune with specific emphasis on the participants, objectives, methods and 
outcomes. 
Following sections intended to present a holistic view of studies related to Social 
Competence, Self-Esteem, Emotional Maturity and Study habits of secondary school students 
(tribal and non-tribal). 
2.1 Studies related on Social Competence 
2.2 Studies related on Self-Esteem 
2.3 Studies related on Emotional Maturity 
2.4 Study related on Study Habits 
2.5 Summary of the Studies 
2.1 STUDIES RELATED ON SOCIAL COMPETENCE: 
Agnihotri (1991) examined the social maturity (SM) and the educational adjustment (EA) of 
tribal and non-tribal first generation and traditional learners. The major objective of this study 
was to summarise social and psychological characteristics in relation to the subjects, social 
maturity and school adjustment. In the methodology a sample of I l3first generation tribal 
learners and 108 traditional tribal learners were selected from the Bhopal region. Along with 
120 first-generation non-tribal learners and 117 traditional non-tribal learners were selected 
from the same region. Major findings of the study were psychological characteristics 
influenced the social maturity and educational adjustment of the children; the tribal and non-
tribal differed in terms of their placements on attributes of social maturity; the traditions of 
learning were found to be contributing to social maturity: and there were more educational 
adjustment problems in the tribal group, so proper remedial measures need to be thought out 
and executed to improve their adjustment. 
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Drugli et al. (2007) examined changes in social competence in young children treated 
because of conduct problems as % ie\%ed by multiple informants. In the present stud\ changes 
in social competence were examined in a clinic sample of' 127 children aged 4 S. The 
children were recruited to a controlled treatment study because of' conduct problems at home 
and were randomised to the Incredible Years parent training (P1'). combined P1 and child 
therapy (CT) or a waiting-list control-group. Assessments \\,ere conducted pre and post-
treatment and at a one year follow-up by multiple informants (mother. father, teacher and 
child). Parent training combined with child treatment showed most improvement in child 
social competence based on mother, father and child reports. however, father reports shoed 
positive results for children treated with PT only. Treated mothers and fathers showed a 
decrease in correlations in their reports of social competence in the child after treatment as 
compared to parents in the waiting-list condition. No generalisation effects to peer-
relationships in day-care/school \kere found, neither on teacher or child reports. 
Rub (2008) examined Classroom Supports for Academic Achievement: 'I estinr, the 
Mediating Effect of Social Competence Using Latent Growth Modelling. The author tested a 
set of hypotheses about the simultaneous effects of classroom experiences at pre-
kindergarten, first and third grade on children's social skills and problem behaviour across 
this developmental period, as well as on their subsequent fifth-grade achievement, using 
latent growth modelling. Several findings are note\~orthy. The effects of social and 
behavioural skills and classroom experiences on achievement were not explained b) ohser\ed 
family. child and neighbourhood selection factors. Effect sizes were small to modest. 
Researchers and practitioners must consider that academic achievement derives from a 
combination of behaviours and experiences that work synergistically to produce positive 
developmental outcomes. 
Kalvanidevi and Chaitanva (2008) conducted a studs of Social n1ai, ri.\ o1'sclrcdulcd tribes 
adolescents. I he present stud\ is aimed at studying the social matu;-it of' adolescents in 
scheduled tribes and non-tribes and also the grade and gender differences. Flic stud\ 	as 
conducted over a sample of' 240 adolescents studying 8th. 9th and ! 0th standards. From 
tribes, one hundred and twenty (60 bo) s and 60 (girls) and from non-tribes 120 (60 ho) , and 
60 girls) were included in the sample. Rao's social maturitN scale as used to measure sicial 
maturity. Results reported that no significant difference was found in social maturity of tribal 
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and non-tribal adolescents. Significant diticrences were noticed between the tribes and non-
tribes in the dimensions of interpersonal adequacy and social adequacy. No grade and vender 
difference were observed in the social maturity of adolescents of scheduled tribes and non-
tribes. 
Puspanjal and Singh (2008) investigated the Social competence among children and carried 
out in two states Haryana and Rajasthan purposively to compare the effect of geographical 
and cultural differences in the social skills of preschoolers. From Haryana state Hisar city and 
from Rajasthan Udaipur city was selected as locale of study. Experimental material 
comprised 120 preschoolers selected from both the districts Hisar (60) and Udaipur (60) 
during the age of 2 to 4 years. Vineland Social Maturity Scale (Doll, 1935) was used to assess 
social competence of children. Results showed that the boys were better in social competence 
than girls in Hisar as well as Udaipur. The difference in social development was clear over 
the location f'or the children as the children of Hisar surpassed the children of Udaipur in 
social skills. 
Green (2009) examined the impact bullying and aggression has on social competence in 
preschool children. This study is designed to evaluate the relationship between bullying and 
aggression in preschool children, and the role bullying and aggression play in social 
competence among students in a preschool setting. This study was examined the level of 
social competence in preschool children that initiate bullying, and also children that display 
aggressive acts towards peers. This research was viewed the occurrence of bullying and 
aggression in regards to gender. Study concluded that: a) males were more likely than 
females to initiate bullying acts, b) males were more likely than females to initiate aggressive 
acts, and c) females were more likely than males in socially competent. 
Merino (2009) examined parallel relations of pretend play, social competence, and theory of 
mind development in preschool aged children. The purpose of the study was to explore the 
developmental relations among preschool aged children's false-belief and appearance-reality 
understanding, pretend play. and social competence. Children were observed in their natural 
play environments and tested for theory of mind understanding using standard and 
nonstandard false-belief and appearance-reality tasks. "Thirty-one children (M=4 years, 0 
months) participated in this study. Results indicated that positive social behaviours were 
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associated with theory of mind understanding. although solitary pretend play and behaviours 
going against social norms indicated a negative relation to theory of mind performance. 
Obradovich (2009) conducted a study on the Addressing Academic Rigor and Social 
Competence through Interdisciplinary 'Teaming: A case study.'Ihe purpose of this study was 
to examine how a select middle school team addresses both academic rigor and social 
competence. The findings suggested that Team A was able to integrate academic rigor and 
social competence by utilizing a variety of teaching strategies, implementing collaborative 
learning, promoting self-directed learners, applying classroom concepts to life, and fostering 
communication and relationships. The combined efforts of the team facilitate the balance of 
academic rigor and social competence. The Team A teachers are guided by strong leadership, 
offer each other support, share similar philosophies, receive support from parents, and 
integrate special events. In addition, the findings propose that Team A encounters challenges 
such as the lack of time and the institutional structure when balancing academic rigor and 
social competence. 
Trentacosta et al. (2009) examined Emotional Knowledge, Social Competence. and 
Behaviour Problems in Childhood and Adolescence: A Meta-analytic Review. The present 
meta-analytic review examined the magnitude of the relation between discrete emotion 
knowledge and three of its most commonly studied correlates in childhood and adolescence: 
social competence, internalizing problems, and externalizing problems. Emotion knowledge 
demonstrated small to medium-sized relations with each correlate. Moderators of effect size 
were also examined and included multiple sample and methodological characteristics. Results 
highlighted that the relatively consistent yet modest relations between emotion knowledge 
and its three most correlates namely social competence, internalizing problems and 
externalizing problems. 
Cheng (2010) conducted a study on the Exploring the Social Competence of students with 
autism spectrum conditions in a collaborative virtual learning environment- the Pilot Study. 
This study focuses on using a virtual learning environment to help the deficiencies of social 
competence for people with ASCs. and to increase their social interaction. The experimental 
study consisted of 17 days; and the results showed that using the CVLE-social interaction 
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system had significant positive effects on participants' performance. both within the CVLE 
social interaction system and in terms of reciprocal social interaction learning. 
Froster (2010) conducted a study on beyond the study ABC's and 123's: the Effect of Social 
Competence on Early Academic Achievement. the present study added to this research by 
examining the effect of social competence at school entry on academic achievement at the 
end of first grade, while control ling for initial levels of academic achievement and individual, 
family background and school characteristics. The study utilized data drawn from the Early 
Childhood Longitudinal Study, Kindergarten Class of 1998-99, a nationally representative 
study sponsored by the National Centre for Education Statistics (NCES). The construct of 
social competence is divided into two sets of skills—learning-related social skills and 
interpersonal social skills—and the differential effect of each set of skills on academic 
achievement was assessed. The study found that students rated highly by their parents and 
teachers in learning-related social skills show significantly greater growth in reading and 
math achievement from the fall of kindergarten to the spring of first grade. 
Wisnowski (2010) conducted a study on the Effectiveness of the Power Card Strategy for a 
Student with Autism: Decreasing Inappropriate Behaviour and Increasing Social 
Competence. Autism is a pervasive developmental disorder characterized by idiosyncratic 
behaviours, communication complexities, and social impediments. This study highlighted the 
Power Card Strategy as a means to reduce problem behaviours and promote social 
competence for a male student diagnosed with autism during daily IS-minute community 
meetings. The data suggested that the Power Card Strategy aided in reducing inappropriate 
social behaviours in a male student with autism. 
Cheung and Lee (2010) conducted a study on the improving Social Competence through 
Character Education. This study focuses on the prediction of social competence of 920 ninth 
graders in secondary schools of Hong Kong, China. To reduce bias from the selection process 
of the study and the character education program, the study adjusts for the propensity of 
enrolling in the program throughout the analysis. The result showed that engagement in the 
p rngram of character education was the responsible for improving social competence in 
secondary school students. 
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Singh and Thukral (2010) examined the study of social maturity and academic achievement 
of I ugh School Students. The present study is aimed at studying the relationship of social 
maturity with academic achievement of high school students and also to see the regional and 
gender differences on the basis of their social maturity. Dr Nalini Rao's social maturity scale 
was used to measure social maturity and the aggregate score of the selected students in the 
board examinations was taken to show their level of academic achievement. The results 
reported that there exists significant relationship between social maturity and academic 
achievement of high school students. No significant differences were observed between boys 
and girls as well as rural and urban high school students on the basis of their social maturity. 
Depp et al. (2010) conducted a study on Social competence and Observer-rated social 
functioning in Bipolar Disorder. Impairment in social functioning appears to be common in 
bipolar disorder was the main objective of the study. In the Conclusions study confirmed that 
a negative relationship was found between bipolar depression and social functioning and also 
a subgroup of outpatients with bipolar disorder has impaired in social competence. 
Kazemi et at (2010) conducted a study on the association between Social Competence in 
adolescents and Mothers' Parenting Style: A Cross Sectional on Iranian girls. This study is to 
determine the association between parenting style of mothers and the social competence of 
their adolescent daughters in effective communication. problem solving skills and use of 
basic social skills dimensions. The data were gathered for the mean age of 11— 15 years on 
737 Iranian adolescent girls in a cross sectional study design. The parenting style of mothers 
was based on their demand and responsiveness. The social competence was also categorized 
into effective relationship, problem solving skills. use of basic social skills dimensions. the 
mean scores of the adolescents' social competence whose mothers had permissive and 
authoritative parenting style were higher than that for the two other groups for all the 
dimensions (p\0.05). The results showed that with the expectation of controlling roics, the 
supportive role of mothers can be more effective in providing opportunities for social 
competence performance. 
Sprite et at. (2010) conducted a study on the Model oP Hmotional Skills and Social 
Competence in the Head Start Classroom. Examined the emotion skills and social 
competence of 44 children enrolled in a Head Start program. 6nrotion skills were examined 
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in terms of children's emotional labiality and emotion regulation. whereas social competence 
as measured in terms of' three aspects of preschoolers' social relationships: social skills. 
student—teacher relationships, and peer likeability. Although emotion regulation emerged as 
an important predictor for social skills and positive relationships with teachers. emotional 
labiality was a significant predictor of student—teacher conflict and peer likeability. In fact, 
emotional labiality mediated the relation between student— teacher conflict and peer 
likeability. 
Tasker et al. (2010) conducted a study on the joint attention and social competence in deaf'  
children with cochlear implants. The authors examined the influence of cochlear implants on 
joint attention and social competence in severe to profoundly congenitally deaf toddlers. 
Twenty-seven hearing mothers and hearing toddlers (HH dyads), and 26 hearing mothers and 
deaf toddlers, 9 with cochlear implantation (HD-cochlear dyads), and 17 with no cochlear 
implantation (l{D-no cochlear dyads) were observed engaging in joint attention. Mothers 
provided ratings of children's social competence. HI-I and HD-cochlear dyads displayed more 
joint attention than HD-no cochlear dyads. Children who were in dyads who engaged in more 
joint attention were rated by their mothers as higher on expressive and compliance 
behaviours and lower on disruptive behaviours compared to children who were in dyads who 
engaged in lower levels of joint attention. Findings suggest that cochlear implants may aid in 
the early socio-emotional development of some deaf children. 
Athanimath and Yenagi (2011) conducted to know the relation between the social maturity 
and depression among the II PUC students. The total sample consisted of 463 students drawn 
from science tutorials in Dharwad city during 2008-09. Social maturity of the students was 
measured using the social maturity scale developed by Roma Pal (1986), the depression of 
the students was measured using the depression scale developed by Karim and Tiwari (1986) 
and the self structured personal information schedule was used to know the demographic 
characteristics of the students. The result revealed that. hall' of the students were sociall\ 
matured followed by 42 percent of the students were high on social maturity and 6 percent of 
them were low on social maturity, there was no significant gender difference on social 
maturity followed bN low (30%) and highly depressed (16 %) and there was significant 
gender difference among the students on depression indicating that boys being more 
depressed than girls. There was negative but non-significant relation between social maturity 
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and depression among the students. Age had positive and significant relation with depression 
among the students while parents' education and annual income of the family had negative 
and significant relationship with the depression. Thus it revealed that the students with high 
social maturity were less depressed. 
Green and Baker (2011) examined parents' emotion expression as a predictor of child's 
social competence: children with or without intellectual disability. This study hypothesised 
that parents' negative emotion expression would be associated with lower social development 
in children with intellectual disability (ID) compared to those with typically developing (TD). 
In the result of the study, mothers but not fathers expressed less positive affect and more 
negative affect with IO group children. Parents' positive affect expression was related to 
social skills only for TD children, with mothers' positive affect predicting higher social skills. 
Contrary to expectations, fathers positive affect predicted lower social skills. Parents' 
negative affect predicted significantly lower social skills for children with ID than for 
children with TD. Findings supported the theory that low to moderate levels of negative 
expression may be less beneficial or detrimental for children with ID compared to children 
with TD. 
Nestler and goldbeck (2011) conducted a pilot study of social competence group training for 
adolescents with borderline intellectual functioning and emotional and behavioural problems 
(SCT-ABI). In this study author indicated that emotional and behavioural problems as well as 
a lack of social competence are common in adolescents with borderline intellectual 
functioning and impair their social and vocational integration. Group imerventions 
specifically developed for this target group are scarce and controlled evaluation studies are 
absent. Results showed that the adolescents in the intervention group showed temporally 
stable improvement in their social competence, especially in social problem solving (F 
17.6. P < 0.001) and attainment of individual behavioural goats in everyday tile (self reports: 
F = 15.9, P < 0.001; caregiver reports: F = 87.9, P < 0.001). In the conclusions Social 
Competence Training for Adolescents with Borderline Intelligence was a promising treatment 
for adolescents with borderline intellectual functioning and associated emotional' behavioural 
symptoms. 
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Yadav and Singh (2011) investigated to compare the social competence and attitude towards 
computer among undergraduate students. For this purpose, descriptive survey type of 
research was used. Data was collected from randornl\ selected 320 undergraduate students of 
the urban and rural areas of Kanpur in Uttar Pradesh. Social competence scale and Computer 
attitude scale were administered on the selected sample The result showed that Social 
Competence of Undergraduate male students was more than that of Undergraduate female 
students. 
Gurainiek et al. (2011) conducted a study on the Peer-Related Social Competence of Young 
Children with Down syndrome. The peer-related social competence of children with Down 
syndrome was examined in an observational study. Dyadic interactions with peers of children 
with Down syndrome were compared with the dyadic interactions of matched groups of 
typically developing children and with playmates differing in both familiarity and social 
skills. Results suggested that both risk and protective factors influenced the peer interactions 
of children with Down syndrome. 
Shah (2012) studied the relationship between Social Maturity, School Adjustment and levels 
of Academic achievement among residential school girl students. The study was conducted 
on a sample of 347 girls from class ix ---xii at an all girls' residential school of North India. 
Dr. Nalini Rao's Social Maturity Scale (RSMS) was used to measure social maturity, Sinha 
& Singh's Adjustment Inventory for School Students (AISS) was used to measure school 
adjustment and aggregate score of the students in the year end final examination was taken to 
assess level of their academic achievement. The results indicated a significant relationship 
between social maturity and school adjustment. Also, significant difference existed between 
the school adjustments of the three groups i.e. low, high and average levels of academic 
achievement. 
Soni and Joshi (2013) examined social maturity and self esteem of hearing impaired and 
normal children. l'his problem has sociological. psychological & educational significant. The 
research was conducted on a target population of 200 students from two schools. Random 
purposive sampling was used for the study of difference bcteen hearing impaired and 
normal children. The researcher found that normal children are more mature than hearinL, 
31 
Chapter II 	 Review of Related Literature 
impaired children. In reference to social maturity and self esteem it is found that there was no 
significant relationship. 
Singh, Pant and Valentina (2013) assessed and compared the social and emotional maturity 
of 277 randomly drawn class Xl students of Pantnagar. Uttarakhand across gender. A self-
designed questionnaire was used to study the socio-demographic characteristics of the 
respondents. Social and Emotional maturity of the respondents were assessed employing 
Rao's Social Maturity Scale and Emotional Maturity Scale. respectively. The study revealed 
that girls scored significantly higher on the social adequacy component of social maturity 
whereas boys were observed score higher on the social adjustment component of emotional 
maturity. However, no gender differences were observed on the composite social maturity 
and emotional maturity scores. Social and emotional maturity was found to be significantly 
positively correlated under both genders. 
2.2 STUDIES RELATED ON SELF ESTEEM: 
Huffish (1978) studied the relationship between field independent, sex. sex-role-identity, sell 
esteem and intelligence. On the basis of standard multiple regression and analysis of 
covariance. results revealed that males were more field-independent than females; the 
subjects with relatively masculine role identities were more field-independent than the 
subjects 	ith feminine role identities irrespective of gender; though intelligence had a 
significant positive relationship 	ith field independent, it did not account fur the sex 
identification in perceptual style. 
Utley (1983) made a cross cultural investigation in the field of dependence/independence as a 
psychological variable and found that niale students were more field independent than female 
students. Scores of field independence were significantly related to the scores of intelligence 
and reading achievement. Field independent learners can perceive the content analytically 
and learns social material only as an intentional task for their self' defined goals and 
reinforcement. 
't'ripat % (1991) studied cognitive functioning. affective adjustment and academic 
adjustment of the tribal children in Orissa and tound that tribal children in integrated schools 
showed more field independent than tribal children in tribal schools, and the non-tribal 
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children in integrated schools performed better in cognitive stNle test as compared to tribal 
children in tribal schools; family setting variables such as occupation of the father, income of 
the family, education of the parents, studying time and housing Facilities were positively 
related to conservation and cognitive style as well as to the academic achievement of children 
in all the groups. 
Jain (1998) conducted a study on the family structure, parental behaviour and self-esteem in 
male and female adolescents. It was an attempt to study the family structure, parental 
behaviour and self-esteem in male and female adolescents and objective was to find out the 
effect of sex. family structure and parental behaviour and self-esteem and its two 
components- power and worth. Findings were in the low support and low control category of 
parental behaviour, families in comparison to males were higher on SE worth and Subjects of 
joint family were higher in self-esteem than those of nuclear family. High-School-High-
Control (HSHC) contributed the highest to the development of self-esteem. 
Mehrotra (2004) studied difference in personality profile of male and female candidates as 
revealed by thematic apperception test responses and indicates that girls were better equipped 
with qualities like organizing ability, power of expression, social adaptability, sense of 
responsibility and determination whereas boys were high in effective intelligence, self 
confidence and courage. 
Debut (2005) studied cognitive style and cognitive ability of tribal and nontribal school 
students and found that tribal pupils were more oriented towards field dependence-
independence than nontrihal; male and female tribal and nontrihal students differed in field 
dependence. whereas this difference was not noticed in case of field independence; cognitive 
style was associated with academic achievement. 
Ateem and Rastogi (2007) examined self-esteem and adjustment of children with learning 
disabilities and attention deficit hyperactive disorder. The present study endeavours to 
explore this difference in a total sample of 45 children in the age group of 14-18. In this 
group 1 S children had learning disabilities, 15 had attention deficit hyperactive disorder and 
15 were normal children. It is concluded that problems like learning disabled and attention 
deficit hyperactive disorder among children not only impede their academic achievements but 
also affect their psychological growth and pattern of adjustment. Meera et al. (2008) studied 
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classroom learning environment and self esteem as correlates of achievement in social studies 
and found that achievement in social studies var\ \\ith regard to difference in the self esteem 
of students'. Achievement in social studies for Loss and girls also found vary with regard to 
difference in their classroom learning environment. 
Uiop (2009) conducted a case study of the impact of single gender schooling on student 
achievement, self-esteem, and school climate. This study examined a large inner-city school 
district serving the needs of minority, low socio-economic female and male students. The 
purpose of this study was to determine the effectiveness of the single-gender method of 
educating today's youth. The study was conducted over a One-year period in a large urban 
school district in San Antonio. Texas. The I test was used to analyze student scores on the 
LAS. Also, participants were given a math assessment while enrolled in a mixed-gender 
setting and another assessment one year later when they were enrolled in a single-gender 
setting. The ANOVA was used to analyze student mathematics test scores over the one-year 
period. The male students experienced significant gains in their math assessments from one 
year to the next. 
Pant (2009) explored sexual behaviour making use of a nationally representative cross 
sectional (race and gender) detest addressing both social structural and demographic variables 
of interest. This study analyzes data collected from a school based stratified sample of 
African American and white adolescents only (N=2831). Statistically significant relationships 
are found between school attachment and adolescent sexual beha. iour. peer group and sexual 
behaviour, age and sexual behaviour, family support and sexual behaviour. But self-esteem. 
religiosity, and gender are found not to have significant relationship with sexual behaviour. 
Results of logistic regression analysis revealed that only school attachment, peer group. race 
and age are significant predictors of sexual beha\ tour among these adolescents. However, 
religiosity, self-esteem, famil\ support, and gender are not significant. 
Sharma and Venkateshwarlu (2009) conducted a study in inclusi c schools of l;areill city 
rcvc;ded that the learning disabled children ha \ c to er self-esteem as compared to non-
disahled boys and girls wee found different with regard to their self-esteem. Learning, 
disabled and non-disabled bows were found differ regarding their self-esteem 	hereas 
learning disabled and non-disabled girls were not found differ regarding their self-esteem. 
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Zdzieborski (2009) hypothesised that low self-esteem and narcissism are differentially 
related to aggression. Additionally. to overcome limitations associated with traditional self-
report measures of self-esteem and narcissism, a schema structure (i.e.. the cognitive 
organization of self-related concepts about oneself) approach to the study of aggression is 
proposed and examined. Results indicated that self-esteem and narcissism differentially 
related to global aggression, but they did not uniquely relate to the subtypes of aggression. As 
expected, a highly organized negative interpersonal self-schema was related to more global 
aggression. Finally, schema structure organization accounted for additional variance in 
aggression, over and above self-esteem and narcissism. 
Bhattacharjee (2010) examined Self Esteem of Tribal and Nontribal College Students of 
Tripura. The goal of the study was to ascertain the self esteem of tribal and non-tribal college 
students. The study also attempted to find out the self esteem of male and female college 
students. The sample of the study consisted of 100 college students. Among them 50 were 
tribal students and the rests were non-tribal college students. Results showed that self esteem 
of college students differed significantly in relation to their community and gender. This 
further indicated that tribal college students possessed low self esteem in comparison to non-
tribal college students. Again, male college students possessed high self esteem in 
comparison to female college students. 
East (2010) examined African American female adolescent body image distress: impact on 
self-esteem and life satisfaction. In this study female adolescents present as being at greater 
risk for harbouring negative perceptions of their body images as well as low self-esteem and 
self-concept. The purpose of this study was to understand the perceptions of African 
American adolescent females regarding their body image and to determine to what extent 
such ideals effect self-esteem and life satisfaction. As a result. issues emerge such as eating 
disorders, weight concerns, anxiety, depression and overall lack of satisfaction with life. 
Felicelli (2010) examined the refationship of sports participation to self-esteem in female 
middle school students. The Coppersmith Self-Esteem Inventory and the Rosenberg Self-
Esteem Scale were used to determine the changing of self-esteem among sixth through eighth 
grade girls during the course of participation in a school-sponsored sport. as compared to 
girls who did not participate in a sport. There was no significant difference in self-esteem 
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from the pre-test to the post-test for either group. There was a significant difference found in 
the initial self-esteem of the groups, with the sports participation group having a significantly 
higher self-esteem on the pre-test than the non-participation group. 
ITenman (2010) used quantitative data to investigate the correlation between female students' 
motivation, self-esteem, and standards-based state science achievement tests combined with a 
qualitative survey of students perceptions of parents' attitudes toward science. The 
Children's Science Motivation Inventory (CAIMI) determined students' levels of motivation 
toward science. The Coppersmith Self-esteem Inventory (CSEI) ascertained female students' 
overall self-esteem. The ISTBP+ exam given in the 6th grade measured the students' 
academic achievement in science. Trained examiners who interviewed students comprised 
the qualitative component of the study. Each examiner elaborated on selected questions from 
the CSEI and CAIMI to determine the students' perceptions of parental attitudes toward 
science. A multiple regression was used to determine the correlation between self-esteem, 
motivation, and achievement in science. The correlation was strongest between motivations. 
Interviews revealed parents and teachers had the most influence on students perception of 
science. 
LaFleur (2010) investigated Acculturation, Social Support and Self-Esteem as Predictors of 
Mental Health among Foreign Students: A Study of Nigerian Nursing Students. The purpose 
of this study was to investigate the association between lack of acculturation. social suppoit,. 
and self-esteem and mental health among Nigerian nursing students. A sample of 76 Nigeciau 
nursing students enrolled in Baccalaureate nursing programs from 3 universities in the 
District of Columbia and Maryland. The final regression model revealed that acculturation, 
companionship construct of social support and self-esteem are predictors of mental health 
status as shown by the adjusted R squared (R2=0.638). 
Neymotin (2010) examined Linking self-esteem with the tendency to engage in financial 
planning. Author stated that a strong positive relationship between self-esteem and an 
individual's decision to engage in various forms of financial planning is empirically 
demonstrated using a unique data sample. These results yield interesting implications for the 
possible effect of self-esteem interventions on financial planning choices and pave the way 
for future psychological and economic research in this area. 
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Khatoon and Taranuuni (2010) examined impact of creative experience and academic 
achievement on self esteem of visually challenged students. the participants for the study was 
included 100 visually challenged students and 100 sighted students belonging to the age 
range of 5-18 years and were selected through non-probability convenient sampling. The 
result shows that creative experience and academic achievement do not predict self-esteem of 
visually challenged students whereas the academic achievements of sighted students 
significantly predict their self-esteem. From the results it may be concluded that the findings 
to the study did not support the speculation that self-esteem of the visually challenged 
students would be affected by their academic achievement and creative experience 
Oswald and Chapleau (2010) investigated a study on the topic of Selective self-stereotyping 
and women's self-esteem maintenance. The process and implications of gender based self-
stereotyping are examined in the present study. Women displayed a tendency to selectively 
self-stereotype for personality and physical traits such that they endorsed positive stereotypic 
traits and denied negative traits as descriptive of the self and closest women friends. 
However, negative traits were endorsed as descriptive of women in general. Cognitive 
stereotypes were endorsed as more descriptive of all women than of the general university 
student. The tendency to selectively self-stereotype on physical traits was positively 
associated with appearance, social, and performance self-esteem. 
Campbell et al. (2010) examined Sources of self-esteem: From theory to measurement and 
back again. This study reported here investigated the relationships among global explicit self-
esteem (as assessed with the Rosenberg scale), reliance on internal sources of self-esteem 
(measured with the Self-Esteem Sentence Completion Instrument), reliance on several 
external sources (via the External Sources of Self-Esteem scale), and narcissistic tendencies 
(as per the Narcissistic Personality Inventory). The participants were 97 undergraduate 
college students enrolled in psychology courses. Rosenberg and NPI scores displayed 
different patterns of correlation with various subscales of the ESOSES, raising the prospect 
that profiles of various external sources will enable us to differentiate between self-esteem 
and narcissism. Meanwhile, scores on the SESCI were not significantly related to any other 
variable, except for a mild negative correlation with the success recognition subscale of the 
ESOSES an outcome that raises both theoretical and measurement questions about internal 
sources. 
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Chen et al. (2010) examined Factorial Invariance of a Chinese Self-Esteem Scale for Third 
and Sixth Grade Students: I-:valuating Method Effects Associated with Positively and 
Negatively Worded Items. Data from 324 third grade and 428 sixth grade students from 
Taiwan were analyzed using a series of confirmatory factor analyses. These analyses 
identified method effects associated with the negatively worded items. Tests of measurement 
invariance of the self-esteem scale across grade level found no significant dil7crenecs in the 
pattern coefficients (loadings) but significant difference ibund in the item intercepts (i.c- lack 
of scalar invariance). Follow-up comparisons revealed that the largest dil'iercncc in the 
intercepts were for a negatively worded item. 
Frank et al. (2010) examined whether Iranian American adolescents' perceptions of parental 
support, parental knowledge. and parental psychological control relate to general self-efficacy 
directly and indirectly through positive esteem and self-deprecation. To investigate this. sell -
report surveys were collected from 159 Iranian American adolescents attending Iranian 
American youth group. Armenian private school, and one public school. Results indicated 
that positive esteem, self-deprecation, mother and father knowledge. and mother and father 
psychological control were directly related to general self-efficacy. Furthermore, the 
parenting variables were indirectly related to general self-efficacy through either positive 
esteem or self deprecation. 
Cordero (2011) examined the ability of self-esteem, social support, and collectivism to 
predict TI! in 279 Latina undergraduates. It was hypothesized that higher levels of self-
esteem, social support. and collectivism would predict lower levels of TII. Cross-sectional 
data were analyzed using multiple regressions; the model was significant, p <.01. Although. 
self-esteem and social support negatively correlated with thin-ideal internalization, onty self-
esteem accounted for a significant amount of variance. lieil and Brebels (2011) examined 
Conservatism is good for you: Cultural conservatism protects self-esteem in older adults. the 
present research explores whether adhering to cultural conservative beliefs clecates self-
esteem in older people. In a sample of 311 retired persons it was found that conservatism was 
positively related to self-esteem, and that this relationship was especially strong in the oldest 
age group. 
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Hoersting and Jenkins (2011) examined relations between a cross-cultural geographically 
mobile childhood and adulthood cultural homelessness. attachment to cross-cultural 
identities, and self esteem. Cross-cultural identities are loosely defined identities (e.g.. third 
culture kids, military brats, missionary kids) that describe some individuals' childhood cross-
cultural experience. The 475 participants spent at least two years before age I8 in a country 
different from their parents' home culture, then returned to the latter. Cultural homelessness 
was related to lower self esteem scores; higher affirmation, belonging and commitment to any 
cross-cultural identity was related to higher self esteem and lower cultural homelessness. 
Komuwo and Rabindranath (2011) investigated self-esteem among tribal and non-tribal 
students of Manipur aimed to find out the level of self esteem among the tribal and non-tribal 
students of Manipur and examine its influencing factors among them. The study covered 9 
Schools and Colleges from the two Districts of Senapati and Imphal West. A sample of 82 
students - 41 tribal and 41 non-tribal, studying in class 10, 10+2 and graduates were 
randomly selected for the study. The Self-esteem scale developed by Morris Rosenberg 
(1965) was employed for assessing the level of self-esteem of the respondents. Results found 
that the majority of the non- tribal students (90.2%) seem to fall in the normal range of self-
esteem, where as only (75.6%) of the tribal students fall in the normal range of self esteem. 
The major influencing factors affecting self esteem also differs from tribal and non-tribal 
students. Gender differences were found in the levels of self esteem between male and 
female. 
Rasmussen and Pidgeon (2011) investigated relationships between dispositional 
mindfulness, self-esteem, and social anxiety using self-report measures. Correlational data 
were collected from 205 Australian undergraduate students who completed the Mindful 
Attention Awareness Scale (MAAS). the Rosenberg Self-Esteem Scale (RSES), and the 
Social Interaction Anxiety Scale (SIAS). Mindfulness significantly predicted high levels of 
self-esteem and low levels of social anxiety. Mediation analysis supported the role of' self-
esteem as a partial mediator between mindfulness and social anxiety. 
Michalak et al. (2011) addressed the question of whether a non-judgmental accepting stance 
towards experience moderates the relationship between self-esteem and depression. In a 
sample of 216 undergraduate students. self-esteem was assessed with the Rosenberg Self- 
39 
Chapter II 	 Review of Related Literature 
Esteem Scale. acceptance 	ith the 'accept without judgment  subscale of the KentuckN 
Inventory of Mindfulness Skills, and dcpressi~e symptoms with the Beck Depression 
Inventory. Results sho ed that nom-jud_ementaI acceptance moderates the relationship 
between self-esteem and depression. In person, \\itlt low mindful acceptance, self-esteem 
was much more closely associated with depression than in persons with high mindful 
acceptance. 
Topandasani (2013) conducted a Study of the Differences in Self-Concept of High Creative 
and Low Creati~c Adolescents. Studied the inter-relationship between creativity and self 
esteem of 263 students reading in grade tour. five and six, and found a significant 
relationship between creativity scores and self-esteem scores. Also observed the correlation 
between crcati\c thinking and self-concept significant in two areas of creative thinking 
(fluency and elaboration). but no significant relationship was marked between self-concept 
and creativity. flexibility, originalit\. 
Yadav, et al. (2013) studied on self-esteem among tribal and non-tribal students in Udupi 
Taluk. Karnataka. The aim of this study was to compare the self esteem among tribal and 
non-tribal student in Udupi Taluk. Study participants were students of class eight. nine and 
ten. One school was randomly selected from the list of government schools in Brahmavar. 
Results are reported as frequency and proportion. Independent t test was used to compare the 
self esteem of tribal and non tribal student. Study' found that more than two third of the tribal 
student had low self esteem. There was statistically significant difference (p<0.001) in self 
esteem between tribal and non tribal students. 
2.3 STUDIES IRELATEl) ON EMOTIONAL MATURITY: 
Jaynes (1964) investigated an explorator) study of the relationship between emotional 
maturit\. insight and time spent in counselling within the advanced counselling practicum 
program at the University of W )min. Findings were the experimental group and 
comparison -, roan A \\ere found to be significantly different from comparison group !t on 
Ohio State Psvcholo4uical "lest Scores. 1'h: experimental group and comparison group A did 
not differ significantly on the scores of the Ohio State Psychological 'Test. 
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Smith (1969) conducted a study on Social and Emotional Maturity of the five and six year 
old and early School Experience. The purpose of this study was to identify and evaluate the 
various means of observing and assessing the social and emotional characteristics of the five 
and six year old and also aimed to determine the social and emotional maturity are meeting or 
not according to the expectations of their age. Study concluded that those students felt 
lacking in maturity traits were not meted the following characteristics according to the 
expectation of their age. Koul (1984) found that the low achieving high school tribal students 
(consistent failure) were significantly poorer in their emotional, social and educational 
adjustment as compared to their pass counterparts. Sabapthy (1986) examined the 
relationship between the variables anxiety, emotional, social maturity, socio-economic status 
and academic achievements of students. He found emotional maturity was positively and 
significantly related to achievement in individual subjects and academic achievement in 
particular. 
Poonam (1989) conducted a comparative study on male and female school going adolescent 
on emotional maturity and achievement in co-curricular activities on the sample of 200 girls 
and 200 boys studying in high school and intermediate classes of Agra city. The findings 
were the girls were more sober and well behaved as compared to boys of this age. The 
characteristic behaviour of the girls was shy, reserved and more sober as compared to boys. 
Singh (1993) examined emotional maturity of male and female students of upper- and lower 
socio-economic status of 640 adolescent students of Aligarh. The findings were in the total 
area of emotional maturity the mean scores of male students were significantly lower than the 
mean score of female students. It was also found that mean scores of male and female 
students of higher socio-economic status were lower than the corresponding mean scores of 
male and female students of lower socio-economic status in all five areas of emotional 
maturity. 13hecma (1998) conducted a study on the impact of emotional maturity and 
prolonged deprivation on indiscipline among university students in relation to their academic 
achievement. The study found that there was no significant difference between male and 
female students on emotional maturity. 
Roland (1998) examined a Landscape of' Emotional Maturity and the Sell'. The investigator 
commented that the nature of a person as a self. The self is a developmental process and then 
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define emotion. Emotional maturity is a development of the self itself is a developmental 
process. The emotions are a part of that development as a whole. Once they understood the 
process of the self, and can see how the emotions fit in. Emotions mature as part of one's 
whole development as a person 
Avkiran (2000) conducted a study on Interpersonal skills and emotional maturity influence 
entrepreneurial style of bank managers. Results of this study highlighted that the importance 
of human resource managers and trainers assessing the interpersonal skills and emotional 
maturity of new recruits and enhancing the interpersonal skills of the existing managerial 
workforce. The entrepreneurial style of the branch manager is projected to play an 
increasingly important role in the deregulated finance sector. Currently, the branch manager, 
who can best be described as a corporate entrepreneur, could well evolve into an independent 
entrepreneur under a franchise banking system. Path analysis was used to investigate the 
interrelationships among the three competency factors for a hank branch manager. Emotional 
maturity and interpersonal skills are modelled as impacting on entrepreneurial style. All the 
hypothesised effects were supported by decomposition of the zero-order correlations. 
Danielle (2000) conducted a study on a correlation of Emotional Maturity Level and Self-
Esteem in Adolescents, and Role Model influence on future goals. Findings for this study 
support all hypotheses stated. Adolescents with higher self-esteem scores also scored a high 
emotional maturity level, participant with a role model expressed both emotional mature 
behaviour, and high self-esteem. 
Kaur (2001) conducted a study on a sample of 356 adolescents and revealed significant 
relationship between emotional maturity and intelligence. However, no significant relation 
was observed between emotional maturity and academic achievement. Further she found no 
significant difference in the emotional maturity of boys and girls, adolescents of urban and 
rural areas but significant difference in the emotional maturity of arts and science students. 
Qakl:ar (2003) studied relationship between emotional maturity and sell concept on 
academic achievement of students at secondary stage with the objective to find the difference 
in emotional maturity of boys and girls, students of urban and rural areas. students of 
government and private schools, children of working and non-wending mothers with a sample 
of 200 students of secondary stage and found that there is significant difference in the 
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emotional maturity of boys and girls. It is revealed that there is significant difference in the 
emotional maturity of students belonging to urban and rural areas and emotional maturity of 
students of rural areas is more as their mean scores on emotional maturity inventory is less. 
Victoria (2003) conducted a study on Emotional Maturity and Trial Competence in Urban 
Mate Adolescents. This research was conducted to address concerns about the de facto 
extension of adult standards for juvenile adjudicative competence. Results showed that there 
was a significant relationship between emotional intelligence and the defendants' ability to 
appreciate their legal situation. Lekhi (2005) conducted a study on a sample of 939 
adolescents of XI class studying in Sr. Secondary schools of Punjab state found significant 
correlation between intelligence and emotional maturity. 
DeSouza et al. (2005) conducted a study on Emotional Maturity and behavioural assessment 
of children of alcoholics. This study had the aim to assess comparatively children of 
alcoholics and children of non-alcoholic. The Human Figure Drawing Test was used to assess 
their cognitive and emotional aspects. To assess mother's behavioural aspects the Rutter's 
Scale was used. Subjects: 20 children of alcoholics (COAs) and 20 children of non-
alcoholic's (Non-COAs), 9 to 12 years of age, enrolled at elementary school. Each group was 
composed of l0 boys and 10 girls. Results: children of alcoholics showed difference 
statistically significant in emotional and behavioural aspects. They showed; shyness, 
insecurity and low self-esteem. According their mothers opinion they are: impatient, irritable, 
agitated, disobedient and dependent. The girls of alcoholics showed more emotional and 
behavioural problems. They showed to be more vulnerable than the boys of alcoholics 
regarding emotional and behavioural aspects. 
Pasty and Aminbhavi (2006) conducted a study on impact of emotional maturity on the 
stress and self confidence of adolescents and found that the adolescents with high emotional 
maturity had significantly higher stress and higher self confidence than those with lower 
emotional maturity. Adolescents boys tended significantly higher stress than adolescents 
girls. In case of self confidence, girls tended higher self confidence than hays. 
}Clever (2009) conducted a study on Goal Direction and Effectiveness, Emotional Maturity 
and Nuclear Family Functioning. This is a 5-year longitudinal study which tested the 
hypothesis with 50 developing nuclear families. The dimensions of differentiation of self that 
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were examined were oal direction and eliectiveness and emotional maturit'. Hie 
quantitative analysis supported the hypothesis that goal effectiveness and emotional maturity 
influenced %ariation in nuclear family functioning. In addition, couple goal effectiveness and 
emotional maturity were associated with nuclear family functioning more strongly than 
individual goal effectiveness and emotional maturity were associated %+ith individual 
functioning. 
Subbarayan and Visvanathan (2011) examined the emotional maturity of college students. 
Normative survey method and random sampling method has been used on 982 college 
students. The results were found that there is a significance difference between the pairs of 
the college students (i) Male and Female students (ii) Hindu and Muslim Students (iii) Hindu 
and Christian and (iv) Other Community and Backward Community Students (v) Other 
Community and Most Backward Community Students (vi) Other Community and Scheduled 
Caste/Scheduled Tribe Students. (vii) Backward community and Most Backward Community 
students (viii) Back ard Community and Scheduled Caste/Scheduled Tribe Students. 
Singh and Thukral (2011) conducted a stud\ on emotional maturity and academic 
achievement of high school students. The objectives of the study was to see the sex difference 
on the basis of their emotional maturity and result was found that no significant differences 
were observed between boys and girls and rural and urban students on the basis of their 
emotional maturity. 
2.4 STL'DJLS RELATED ON STUDY HABITS: 
Mehdi (1965) conducted a verN exhaustive studs to find out the effects of study habits on 
academic performance on the students of three streams. viz, science. arts, and commerce. 
Pupils entering class I0 ' in the three courses were studied for a period of three years in order 
to see \. hcthcr the study habits showed significant relationship with the ultimate success at 
the class I I'l' public examination. The study habits were not found to contribute si`fnilicantly 
to the prediction of academic achievement. Jain (1967) tried to investigate the relationship 
between study habits and academic achievement. Results found that the scores on the study 
habits inventory correlated significantly and positively v ith academic achievement and 
coefficient of correlation ranged from .29 for consultation habits to .59 for the \'.orking 
hahiIs. 
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.lha (1970) hypothesized that there exists a substantial positive relationship between study 
habits and attainment in science. Wrenn's study habits inventory and the average of marks 
obtained at the two proceeding annual examinations in science served as a measure of study 
habit and achievement respectively. The study revealed that there was a significant and 
positive relationship between achievement in science and study habits in case of boys and 
combined samples but not so in the case of girls. 
Trivedi and Patel (1973) conducted a comparative study of the performance and study 
habits of students reading in B.A. (English) and B.A. (Non English) course of S.P. 
University. The sample included 102 students (English) and 138 students (Non English) of 3'6 
year B.A. it was found that average performance of the students of English stream was better 
and significant in comparison with Non English stream students. The standard of knowledge 
of Non English group was also found lower than English group, and lastly the study habits of 
English stream students were relatively better organized than those of Non English stream 
students and also the same pattern of attitude toward English was observed. 
Saxena (1981) studied not only the main effects of socio economic status and cultural 
settings on the three dependent variables but also studied how the two independent variables 
interact while influencing the dependent variables. The findings related to study habits were 
as follows: The socio-economic status has the most significant on self concept and study 
habits of dill'erent divisions as well as failures of high school. The first divisioners belonging 
to the rural cultural had better patterns of study habits than those belonging to the urban 
culture. Rural culture promoted better study habits and achievement. The results were similar 
in case of third divisioners too. 
Tuli (1981) investigated the relationship between study habits and achievement in 
mathematics. Only the sample consisted of 474 boys and girls of IX class. The investigator 
found that study habits were positively related to achievement in mathematics. Christian 
(1983) studied need achievement and study habits of the pupils of standard 10th in relation to 
sex, study habits inventory of Patel (1976) and TAT test of Mehta were administered on a 
sample of 79 girls and 68 boys. The analysis of variance revealed that girls and boys had 
equally good study habits. The study suggested that study habits are one of the important 
factors, which is helpful to achieve more in the promising field. 
I 
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Patel (198) conducted the investigation on 73 intellectually background pupils of class VIII 
from six different types of schools. I he statements were responded on a five point scale. For 
measuring the academic achievement of Students. the results of the terminal examination 
were taken into consideration. The ANOVA correlation and trend analysis were used fir 
statistical analysis of the data to test the null hypotheses. Alter analyzing the data he lound 
that there as a significant difference heteen the mean score of study habits of boys and 
girls. In order to decide which group was superior in study habits. Schefte's test multiple 
comparison was used. On the basis of the value calculated, it was concluded that a) rural girls 
were significant superior to rural boys in study habits at 0.01 level. b) urban girls were 
significantly superior to rural as well as urban boys in study habits at 0.01 level. 
Singh (1987) investigated into the Study habits of scheduled caste adolescents in relation to 
their intelligence and achievement motivation. The random sample consisted of 100 boys and 
100 girls of 9th standard at high and senior secondary schools of Bilaspur. Kangra and Simla 
districts of Himachal Pradesh in India. Study habits Inventory and general mental ability test 
and TAT %sere used for the stud. General mental ability test above the mean score were 
considered as high group and bclo\\ the mean scores as low group. The results reported that 
the main effect of intelligence (I: 9.03**) on study habits was very highly significant. High 
intelligent roup had better study habits than the low intelligent group. 
Singh and Chauhan (1988) conducted a study on the study habits of Scheduled tribe 
students. 300 Sclh.n uled': tribe students form grade X at Indian schook v+crc selected a, the 
sample of the stud\. the results shoed that boys had better study habits as compared to girls 
of Scheduled tribe students also frond home environments more conducrc to stud\ and 
were More s' stematic in planning 	rk. Stud\ habits had a close positive relation \vitlt self'- 
concept. but no relation with birth order. 
Singh (1990) examined ('reatire thinking in relation to level of aspiration, field 
dependence/independence and study habits among Sc and ST students. the study compared 
in love and high crcati\e students Sir Sc and non-SC in terms of their level of aspiration. field 
dependence/independence and study habits. Objectives crc to compare high and low verbal 
creative and picture creati\ e among SC and non-SC students in relation to their level of' 
aspirations, field dependence/independence and study habits and to study the effect of 
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locality, facult\. level of achievement and sex of students in relation to their creativity. There 
was no significant relationship between creativity and level of aspiration of SC as well as 
non-SC students. Among Sc students, high picture creative's were more field independent 
than the lo picture creative's. In the case of non-SC students along with locality and faculty, 
the sex and achievement level of the students had also affected their level of creativity. 
Indra (1992) conducted a study of the reading interest and study habits of new literates. The 
study was formulated to identify the reading interest and study habits among neo-literates. 
Objectives were to identify the reading interest and study habits of neo-literates, and (ii) To 
find out whether there is any significant difference in reading interest of (a) men and women; 
(b) the married and the unmarried; (c) adult education literates and general literates; (d) those 
having children and those who do not have children: (e) young, middle aged and old; (f) 
forward, backward and SC/ST and (g) low, middle and high income groups. Major findings 
were a majority (53.33%) of respondents seemed to read during the morning many (37.5%) 
seemed to spend about one hour for reading, many (50.83%) seemed to read five days in a 
week. only 5% claimed that they read every day and as many as 65% seemed to depend on 
libraries for reading materials. 
Kuleshrestha and Kumar (1992) conducted a study on the effect of school on adjustment, 
study habits and achievement of high school students. The study focuses around the role of 
school environment on adjustment study habits and achievement. Main objective was to 
study the effect of school environment on adjustment, study habits and achievement. Major 
findings were different groups formed on the basis of cognitive encouragement; acceptance 
and rejection did not differ significantly in their scores on home adjustment. Regarding health 
adjustment, groups formed on the basis of rejection differed significantly. Regarding home 
environment, regarding and note-taking planning of subject habit of connection did not differ 
significantly in their scores of preparation for examination. 
Panda (1992) investigated study habits of disadvantaged and non-disadvantaged adolescents 
in relation to sex and academic achievement. The sample of the study consisted of 50 
disadvantaged boys and 50 non-disadvantaged girls of 9th and 10th classes in Orissa, India. 
The subjects were selected randomly and matched with age_ sex, area of living and birth 
order. Patel's (1976) study habit Inventory was used in the study. The data was analyzed by 
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applying ANOVA. fhe 'I  value for sex indicated significant difference. From the mean 
values, it was revealed that bo's had signiticantls better study habits than girls. 
Stella and Purushothaman (1993) examined the study habits of' underachievers. 90 
underachievers from rural and urban schools in Tamil Nadu. India were selected by using 
randomized block design. Patel's (1976) Stud) Habit Inventory was used For the study. The 
't' test indicated significant difference het\\een urban and rural students in respect of' stud\, 
habits. The mean value showed that urban students had better studs' habits than rural students. 
But no significant difference was found between bo%s and girls. 
Kaur and Lekhi (1995) investigated intelligence, achievement motivation and study habits 
as correlates of academic achievement. The sample of' the study consisted of' 100 students 
randomly selected from X class. The findings were: a) intelligence, achievement motivation 
and study habits were positi\ely and significantly correlated with academic achievement. 
Samnath and Selvarajgnanaguru (1997) studied the Study habits of higher secondary  
commerce students. 428 higher secondary second \ear commerce studying in Chidambaram 
taluk in Tamil Nadu were selected by using, cluster sampling technique. Study habit 
ln\entory of Mukopadhyay and Sansan al (1983) as used as a tool of the study. The 't' test 
indicated that there as no significant difference between stud, habits of boys and girls. 
Reddy and Hoovinbhavi (2000) conducted an empirical stud\ on the study habits 
environment firms a great portion which live it great impact throughout the tile of a student 
at pre-universit} level. Objective of' the study was that the study habit with proper 
environment, feedback, guidance helps the individual to develop his life style. It is revealed 
that stud, habits in relation to good environment help the individual to develop the 
personality and had a great impact on an individual Life i.e from birth to death. 
Suneetha and \lavuri (2001) conducted a stud\ on age and gender differences on the factors 
affceting high academic achicvemeat of school children. The total sampic of the study 
comprised of 120 children o f IX and X grade (ira\vn purposively from 10 private schools of 
Ilyderabad. Mali's intelligence scale for inddian children. study habit inventor). 
multidimensional assessment of personality invcra r\ 	as used 1'or data collection. The 
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results showed boys and girls differed significantly in drilling, interaction, sets and language 
dimensions of studs habit inventory. 
Anton and Angel (2004) analyzed the relationships among the Cattellian personality factors. 
scholastic aptitudes. study habits and academic achievement. A total of 887 volunteer 
students from primary education (453 males and 434 females) enrolled in 29 public schools, 
participants in this research. It was found that the scholastic aptitudes were the most 
predictive variables of achic\ement. while the personality traits had a low direct contribution 
to academic achievement, although the students with higher scores on socialized personality 
traits showed better study habits than those students with lower scores on personality 
socialization traits. 
Sharma (2006) investigated to find out the efficacy of emotional stability on the study habits 
of visually disabled students. The results revealed that children with high emotional stability 
have better study habits than their counterparts with low emotional stability. These results are 
quite alarming as the quality of study habits determines the level of educational performance 
of' the children. Yang (2006) examined an exploration of self-concept, parent education, 
parent and students attitudes towards school; study habits and achievement of junior high 
Students. The purpose of present study was to examine the relationship between self-concept 
and academic self-concept, parent education, parent and students attitudes towards school, 
study habits and student achievement in a group of junior high students. [his study 
investigated whether student achievement scores varied significantly by ratings for various 
aspects of self-concept, parent educational levels and gender. 
Sud and Sujata (2006) conducted a study on academic performance in relation to self-
handicapping. test anxity and study habits of high school children (n=200) from government 
senior secondary school of Himachal Pradesh. The scales used were self-handicaping 
questionnaire (Sujata. 2003) test anxity inventory (TAT-I1, Sud & Sud 1997). Study habits 
inventor\, (Palsanc & Sharma 1989) and academic performance (school marks were 
considered). The results revealed that boys were poorer in stud\ habits than girls. 
Lakshminarayana, et al. (2006) made an attempt to compare achievers and non-achievers in 
study skills. For this purpose a sample of 50 achievers and 50 non-achievers was identified. 
based on their performances in the terminal examination. The responses were scored and 
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treated %%ith mean. standard deviation and t-test. Results in general indicate that achievers use 
hither le%ci of studs skills than the non-achievers 
Kim (2007) intended to build a conceptual frame~%ork for research on moti\ation. volition, 
and beliefs fbr the improvement of students attitudes. study habits. and achievement in 
mathematics education. The results indicated that the use of belief change strategies with 
personal messages was effective in improving learners' attitudes to card mathematics. A 
combination of motivation and volition change strategies and belief change strategies seemed 
to have had less impact on attitudes and stud\ habits than either motivation and volition 
change strategies or belief change strategies but not both. No significant difTcrence was found 
for achievement. 
Young et al. (2008) aimed to examine the relationship bet\%cen children's study habits. their 
parent's involvement and other situational factors. It was found that the children at the lower 
income school had more parents who smoked. It was also found that the children who had 
parents who smoked the child watched more television. This is interesting when examined 
with the facts that parents who smoke do not spend as much time studying with their 
children. allovuing them more time to watch television. This leads to lower grades because 
the do not do their homework as often leading them not to like school as well. 
Singh et al. (2011) in\estigated the academic achievement of north-eastern visually impaired 
students in relation to the socio-demographic ariahles. stud) habits and stud\ related 
correlates. A sample of 100 VI students from 7-17 years of class I to X of two residential 
special schools for the blind \4 as selected. Findings of the present study revealed a significant 
correlation between academic achievement and study habits of visuall\ impaired students. 
The association between academic achievements and the age. grades. socio-economic status 
and present education of VI students were found statisticall\ significant. Academic 
achievement of VI students were also found si<,nificantl\ related to study related variables 
like attitude t\\ ard teachers. attitudes towards education, self confidence. concentration. 
coping with mental conflicts, home assignment and attitude to\Nards examination. Neither the 
gender of the students nor the school and home environments \\ere the influential factors in 
the academic performance of VI students. 
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Lamar (2014) examined Stud\ Habits of Higher Secondary Students of Shillong in 
Mathematics. 200 Higher Secondary Students from 5 Higher Secondary Schools of Shillong 
were selected. The main objectives were to study the Study Habits of Higher Secondary 
School Students in Mathematics also to find out the difference in the study habits of Male and 
Female Higher Secondary School Students in Mathematics and to study the difference in the 
study habits of Tribal and Nontribal Higher Secondary School Students in Mathematics. 
Results showed that a significant difference as found between the Male and Female Higher 
Secondary Students where male were good in their study habits and also found a significant 
difference between the Tribal and Nontribal Higher Secondary Students and concluded that 
non-tribal students were better in study habits than tribal. 
2.5 SUMMARY OF THE STUDIES: 
The proceeding studies in the field of tribal and non-tribal pupils leads to a brief account of 
conclusion in general and in various psychological factors. It seems to develop a past 
knowledge and touching many new areas. A critical analysis of above mentioned studies 
gives rise to certain substantive enquiries which need to be highlighted and addressed for the 
sake of further investigation. Studies whether conducted in the country or outside the country 
support multiple results leading to the phenomena and, thus. the need of further research 
becomes essential. 
In the relationship between Social Competence (dependent variable) with independent 
variables i.e., background of the students (tribal and non-tribal) and gender in the literature 
review show contrary and mixed results. Reporting that the independent variable i.e., 
background of the students (tribal and non-tribal) shown significant and not significant 
differences in social competence while gender indicated that some studies have no significant 
difference while other studies have shown significant differences. For example many studies 
reported that non-tribal secondary schools students are more socially matured than the tribal 
students (Agnihotry, 1990 and Kalyandevi & chaitanya, 2008). Puspanjali & Singh 
(2008) and Yadav & Singh (2011) found that males are more socially matured than females. 
But Green (2009) concluded that females are more socially competent than males while 
some studies indicated that non-tribal male and female students have no difference regarding 
social competence (Singh & Thukral, 2010; Athanimath & Yenagi, 2011 and Singh, Pant 
& Valentina, 2013). 
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Relationship of Self-Esteem (dependent variable) with the independent variables i.e., 
background of the students (tribal and non-tribal) and gender show different types of results 
on the basis of related studies. Most of the studies indicated that level of the students affect 
on the high and low self-esteem, but some of the studies reported that self-esteem is not 
contributing factor in case of gender. While some studies resulted out that self-esteem has a 
significant difference in relation to the background of the students (tribal and non-tribal). For 
example. Bhattacha ice (29101; Knmuwo & Rabindranath (2011) and Yadax, et al. 
(2013) revealed that self esteem differs among tribal and non-tribal students, whereas, non-
tribal students have high self-esteem but according to the studies of Tripathy (1991) and 
Debut (2005) tribal students perform better in the case of self-esteem. Regarding the gender 
most of the studies showed significant difference (Meera, et al., 2008) and concluded that 
mates are good in self-esteem than females such as Hultish (1978); Utley (1983); Jain 
(1998); Mehrotra (2004) and Bhattacharjee (2010) while Pant (2009) found no significant 
difference in self-esteem regarding gender diftcrences. 
Emotional maturity is sometimes aBected by independent variables i.e., community 
background of the students and gender. For example gender arc the most prominent variables 
which affect the dependent variable i.e., Emotional Maturity indicated in most of the review 
of related literatures such as Poonam (1989) and Singh (1993) found girls were more 
emotionally matured than boys but Desouza, et al. (2005) found boys were more emotionally 
mature than girls. Cakhar (2003) and Subbarayan & Visvanathan (2011) also found 
significant difference among males and females. But the studies of Bheema (1998); Kaur 
(2001) and Singh and 9'hukral (2011) indicated no significant difference between males and 
females pupils whether it is from tribal group or non-tribal group. In the case of background 
of the students (tribal and non-tribal) Kaul (1984) and Subbarayan &Visvanthan (2011) 
found significant dilfercnce on the Emotional maturity and concluded that non-tribal group 
was better than tribal group. 
In the area of study habits. research studies found contrary and mixed results. According to 
Lamar (2014) the good study habits were found in the non-tribal students and regarding their 
gender male students were better in study habits than female, dha (1970); Singh & Chauhan 
(1988); Panda (1992) and Singh (1990), they also concluded the same findings. But the 
studies of Patel (1985); Suneetha & Mayuri (2001) and Sub & Sujata (2006) found girls 
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were better in study habits than boys. It can also be pointed out that some studies found no 
significant difference (Tali, 1981; Christian, 1983; Stella & Purushothaman 1993 and 
Sampath & Selvarangnanaguru, 1997) among male and female students in their study 
habits. 
It may be seen from the brief review of literature presented in the foregoing pages that a few 
studies have been carried out in the area of tribal and non-tribal settings. But by and large 
except on a few studies, the results obtained are not coinciding and hence warranting further 
exploration. Further, studies on the relative impact of independent variables that affect 
dependent variables are rare to rind. The amount of'studies searched for the tribal education 
related to above tour dependent variables (Social Competence, Self-Esteem, Emotional 
Maturity. and Study Habits) were not found to be many and a lot more research is needed in 
this section_ Therefore, the area under investigation is novel and unexplored one with respect 
to population oftribal and non-tribal pupils. 
53 
CHAPTER -III 
DESIGN OF THE STUDY 
(METHODOLOGY) 
	
3.1 	Research Design. 
3.2 	Description of the Variables under Study. 
3.3 	Tools used in the Study. 
3.4 	Administration of the Tools. 
3.5 	Description of the Tools used in this Study and 
their scoring. 
3.6 	Translations of the tools 
3.7 	Validity of the tools 
3.8 	Statistical techniques Used. 
III - DESIGN OF "l'-I1 STUIS (METHODOLOGY) 
his chapter deals x\ith the design and procedure adopted in this stud). It also describes the 
development of necessary tools for data collection. In this chapter an attempt has been made 
to study and to compare the Social Competence. Self-ksteent, Emotional Maturity and Study 
I labits among Tribal and Non-"Tribal male and female Students at Secondary bevel in Malda 
district of «Vest Bengal. In this regard the methodology has been presented in the folliming 
section: 
3.1 	Research Design 
3.2 	Description of the Variables under Study 
3.3 	Tools used in the Stud) 
3.4 	Administration of the Tools 
3. 	1),;scription of the loots used in this Study and their scoring 
).b 	Translations of the tools 
3.7 	Validit\ of the tools 
3.8 	Statistical technique Used 
3.1 	RESEARCH DESIGN: 
A research design will help t:' the investigator to develop a set of method and procedures 
that will ans\\er the research question or to test research hypotheses with a high degree of 
confidence. It is critical that the choice of research design be appropriate to the subject under 
investigation (Patton. 1987). Research design includes objectiv. s. ~a!nhlint. research 
strategy. tools and techniques for collecting the evidences. anaI)ysii't the data and repo!1ing 
the findings (Chandr,) and Sharma. 1 99 ). 
Formulation Ji !C: Cailh pieb!c;a is 1 !loc\Ld 1w rgy' :V.i'Ch 'JcS`?;1 It is the SLLntlib: 17roy.:CCll1iC 
v ithin \\hick research is conducted in a smooth and unbiased fashion. Research design is an 
arrangement of conditions for collecting and analysing the data in it manner that aims to 
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combine relevance to the research purpose with economy in procedure, it is a kind of 
architecture prepared in advance by the researcher with minimum expenditure of time, money 
and other requirements. 
Keeping in mind, the above facts, descriptive type of research design was employed for the 
present study as this method describes and interprets what is? It is concerned with surveying, 
describing and investigating the existing phenomenon or issues, conditions, and relationships 
that exist The process of description as employed in this research study goes beyond mere 
gathering and tabulation of data. It involves an element of interpretation of the meaning or 
significance of what is described. Thus, description is combined with comparison or contrast 
involving measurement, classification, interpretation and evaluation, The present 
investigation seeks to study and to compare the Social Competence, Self-Esteem, Emotional 
Maturity and Study Habits among Tribal and Non-Tribal male and female Students at 
Secondary Level in Malda district of West Bengal. 
3.2 DESCRIPTION OF THE VARIABLES UNDER STUDY: 
A variable is a characteristic that may take on different values (Wiersma, 1991). 
Classification of variables depends on their role in the research. Researcher may identify 
variables using different terminology. These variables are defined by Wiersma, 1991 as 
follows: 
3.2.1 Operational variables: 
A research problem seeks to analyse the relationship between two or more variables. In order 
to explain the probable answer to the research problem, a research hypothesis is formulated 
which determines the probable relationship between dependent and independent variables. In 
the present investigation, there are two independent variables (Background of the students 
and Gender) and four dependent variables (Social Competence, Self-Esteem, Emotional 
Maturity and Study Habits). 
3.2.2 Dependent variables: 
The variable being affected or assumed to be affeetco by the independent variable is called 
dependent variable. In the present investigation Social Competence, Self-Esteem, Emotional 
Maturity and Study Habits acted as dependent variables as the effect of two other variables 
has to be seen on it. 
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3.2.3 Independent variable'^ 	"✓  
A variable that affects (or is assumed to affect) the dependent variable under study and is 
included in the research design so that its effect can he determined. Background of the 
students and Gender are independent variables and in the present investigation as these are 
manipulated to provide the desired objectives. 
The investigator in order to collect the data has adapted all the standardised tests of Social 
Competence, Self-Esteem, Emotional Maturity and Study Habits. 
3.3 TOOLS USED IN THE STUDY: 
In order to meet the nee ds, aims and objectives of the present work, the tools and measures 
were adopted: 
- Social Competence Scale (SUS) developed by Sharma, eta]. (1992). 
- Self-Esteem Inventory for Secondary School Students developed by the 
investigator himself (201 I ). 
- Emotional Maturity Scale (EMS) developed by the Singh and Bhargava (2005). 
- Palsanc and Sharma Stud): habits Inventory (PSSHI) developed by the Palsane 
and Sharma (2003). 
3.4 ADMINISTRATION OF THE TOOLS: 
pest administration is one of the most important steps in the research process because in the 
absence of correct test administration, one cannot get reliable results. Tools of four dependent 
variables i.e., Social Competence Scale, Self-Esteem Inventory. Emotional Maturity Scale 
and Study Habits Inventory were administered on the prospective students. Where Self-
Esteem Inventory was self-administering inventory by the investigator himself and others 
three were standardized tests in order to collect the data has adapted. The instrument were 
given to the tribal and non-tribal students o€ different secondary schools students afiar tha 
approval of their management authorities. The subjects were introduced with main objectives 
of the study and requested to read the instructions carefully they were also told to ask the 
researcher, if there was any difficulty in understanding the instructions. It was emphasized 
that no item should be omitted and that there were no correct or incorrect answers and also 
there was no time limit for the scale. 
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Thus in order to develop rapport and to vet the right responses from the sample population a 
brief instruction was given to them. The instructions in each tool were explained in a 
specified manner and it was ensured that subjects should be seated comfortably and as far as 
possible should not have a chance a talk to other students or glance at their answers. They 
were given full assurance by the investigator that information collected from them would be 
kept confidential. Further clarifications were offered on the questions/doubts raised by them 
and they were requested to cooperate with the investigator for successful completion of the 
research. Each tool was administered in accordance with the instructions laid down in its 
respective manual. Before starting the procedure the investigator made his best efforts to see 
that each subject has clearly understood. 
3.5 DESCRIPTION OF TI{E TOOLS USED IN THIS STUDY AND THEIR 
SCORING:  
All the four tools i.e., Social Competence Scale (SCS), Self-Esteem Inventory (SEI), 
Emotional Maturity Scale (EMS), and Study Habits Inventory (PSSHI), are discussed 
separately under different heads. The description of each tool is given below: 
3.5.1 Social Corn netence Scale (SCS, 199j 
In the present investigation, Social Competence Scale was used to measure social ability and 
interpersonal skill secondary school students. This scale was constructed by Sharma, Shukla 
and Shukla in the year 1992. It was developed for those subjects who are adolescents. This 
test was constructed on a five point scale (Very High, High, Average, Low, and Very Low). 
It contains 50 items. 
3.5.1.1 	Dimensions or Factors of Social Competence Scale: 
The following are the nineteen factors of Social Competence Scale: 
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"fable: 3.1 	Factors wise items of Social Competence Scale 
No. 
1. 
Factors 	I 	Item No. 
~- Social Sensitivity   	~ -_--- 	1,44 
Total Items -- 
2 -- 
2. Social Maturity 3,4,5,10,11,12,13,14,30,31,33,37,49 13 
3. Social Skills 
 Social Relations 
22,36,48,50 
28,39, 40     
4 
--- 	3 -- - 
1 	- 	- 
4. 
5. Social Commitment 
Social Appreciation Ahilit~ 1 
 21 
  27 	--- 6. 
7. Socio-Emotional Integrity 19,47 2 
8. Social Involvement 42 1 	—~ 
9. Social Respect-Ability 32.41 2 
3 
1 
10. Social Leadership  2.19.2! --- 
4 	 17 11. i Social Cooperation & Compliance 
12. Social Accept Ability 	i 	 23  1 
13. Social Tolerance 6,8,9,15,20,26 
---- 	7,25,34.35.46  
16 
6 
    5 
1 
14. Social Competition 
15. Social Authority 
16. Adult-Resource 
exploitability 
38 1 
17. Social Participation 45   1 
18. Pro-social Attitude 29,43   2 
50 19. Composite SC Scale 
3.5.1.2 	Correlation: 
Correlation matrix foi- 19 eonihonciot rat' th, Social Comrctence scale was prepared by 
employing the method of Pearson's Product Moment Coefi icicnt of Correlation for 
identif\'inz inter-componential validity. All the coefficient of correlation i.e., 171. hake been 
estimated positive ranging from r-1x.702 t.aa r￿ +.102. out of tf:ese ! 71 indices, 108 have been 
found significant at .01 level of confidence whereas 27 ha. e been es6ma.ed signi' cant at .05 
level. The some iffier-componcntia c o f ticicili of correlation at .O 1 le el are: 
i) 	Social Sensitivfftv v'.'. Social Maturity (r- f.702), 
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ii) Social Maturity vs. Composite Social Competence (r=+.701), 
iii) Social Maturity vs. Pro-Social Attitude (r—+.648). 
iv) Social Sensitivity vs. Pro-Social Attitude (r=+.647), 
v) Social Adjustment and Manipulability vs. Pro-Social Attitude (r=+.633), 
vi) Social Sensitivity vs. Social Leadership (r—+.627), 
vii) Social Maturity vs. Social Leadership (r=+.624), 
viii) Social Tolerance vs. Social Competition (r=+.595). 
ix) Social Commitment vs. Pro-Social Attitude (r—+.592), 
x) Interpersonal Relation vs. Pro-Social Attitude (r—+.591), and 
xi) Social Competence vs. Pro-Social Attitude (r=+.591). 
It is further revealing that all the components of the SC scale have been found positively 
correlated with the composite SC ranging from r=+.701 to r=+.142 which indicates that all 
the 18 components of the SC scale measure broadly the same attribute of social competence 
through these components what the composite social competence scale is measuring. 
3.5.1.3 	Reliability: 
The coefficient of temporal stability employing Test-Retest Method with an interval of 20 
days has been estimated to be rtt=.56 whereas the coefficient of interrater reliability has been 
found to be I'tt=.67. 
3.5.1.4 	Validity: 
Apart from the item-validity as analyzed above the SC scale (English Version) has been 
validated against Kohn's Social Competence Scale and a predictive validity to the extent of 
r=.72 was obtained. Further, the English and l lindi version of the SC' scale was found to be 
correlated to the extent of r==.84. 
The SC scale has also been validated against Teacher's Rating on a Five point Scale of the 
normative pupils of grade Vill and a coefficient of correlation to the extent of r—.79 was 
obtained between Teacher's Rating and pupils' total score on SC scale. 
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3.5.15 	Scoring: 
The scoring pattern of SCS is given in the table 
fable: 3.2 	Scoring procedure of Social Competence Scale 
Sr. No. Responses 	 Score 
1. Very High 5 
...._ 	2.-- 	- — 	High 	— 4 
3.  Average 3 
4.  Low 2 
5.  Very Lnt' I 
3.5.2 Self-Esteem Inventory (SE!) for Secondary School Students (20111: 
In this investigation Self-Esteem Inventory was used to measure Self-Esteem of secondary 
school students. This inventory was constructed by the investigator himself in the year 2011. 
This test was constructed on a five point rating scale (Strongly Agree, Agree, Unable to 
Decide, Disagree. and Strongly I )isagree). It contains 30 items. 
The Self-Esteem Inventory was developed on Liken Method, a technique for the 
measurement of attitudes (Liken, 1932). 1 iken items are a useful and effective means of 
determining opinions and attitudes (Turner, 1993). Likert's technique was prefermd over 
Ihurston's technique because the former is simpler, takes Icss time to construct and does not 
involve judgements for selecting the statements. 
The inventory was designed to elicit information from respondents on their self-esteem 
attitude. The development of the inventory involved with some phases which are as follows: 
3.5.2.1 Collection and writing of items: 
The first step in constructing a Liken I)pe scale was to collect a number of statements about 
the subject. For this purpose the researcher surveyed the relevant information available in the 
electronic and print media, textbooks, existing self-esteem inventory and research articles. 
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Initial investigation generated a long list of statements pertaining to the determination of self-
esteem. 
3.5.2.2 Identification of Dimensions: 
For the development of the "Self-Esteem Inventory" the investigator identified three types of 
dimensions related with the self-esteem such as, (i) General self-esteem, (ii) Social self-
esteem and (iii) Cognitive self-esteem. These dimensions were selected on the basis of the 
definition of "Self-Esteem" given by The International Encyclopaedia of Education, 1994 and 
also some statements and facts related with the present context in Indian issues. In the present 
India there was no inventory available for measuring self-esteem with psychological domains 
like, cognitive self-esteem on secondary school students. The definition of Self-Esteem by 
International Encyclopaedia of Education (1994) and various statements can clarify the 
idea for the significance of these three dimensions as given below. 
The International Encyclopaedia of Education, (1994) define that affective component 
takes as its focus either the person as a whole (self-esteem), various particular domains, such 
as academic, social, general, cognitive, physical or social competence, and family self-esteem 
or even specific sub-domains, such as mathematical ability, artistic ability or swimming 
skills. 
(i) General Self-Esteem: It is the attitude you have towards yourself which is dealing 
with general feelings. It is the evaluative component or aspect of self-concept which can be 
defined as the positive of the person's evaluation of self (Baumeister, 1998). General self-
esteem work as a quest for control of changing environment to suit the self and in terms of 
altering the self to fit i9n to the environment or measure up to standards (Baumeister, 1998). 
(ii) Social Self-Esteem: This implies that self-esteem has a communicative function 
signalling whether one is socially accepted by others or not (Leary et al., 1995). Therefore, 
delineating that self-esteem is to a large extent socially constructed and as a consequence 
should he influenced. The social dimension of people's self-esteem needs to be addressed 
(Brockner et al, 1998). Heather and Polivy. (1991) stated that Social Self-Esteem should be a 
sub-scale to measure the extent to which one feels socially accepted and attractive in 
interpersonal relationship. 
(iii) Cognitive Self-Esteem: In the cognitive sense self-esteem is the view or belief that 
one has of oneself as adequate or inadequate, lovable or unlovable, worthy or unworthy and 
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competent or incompetent. If this perception comes itom one's interpretation of the 
behaviour of people in the child's early environment. In other words, the child is often the 
brunt of anger. abandonment, abuse. neglect. and or continual negative criticism and scorn. 
Once this faulty view of self is formed it affects everything in the child's ongoing life, like 
his decision making, his ambition, his creativity, his assertiveness, his choices, his dreams. In 
recovery. LSE suli'erers come to see themselves in a truthful light ratter than through the 
negative and distorted lenses they that they have been taught are accurate. 
On the basis of this survey the researcher Then formulated a variety ofthought-provoking and 
nquiry-based questions which t'ere to address these three dimensions. A preliminary draft of 
19 items was prepared to explore all the possible dimensions of self-esteem. The distribution 
Ef all the items over different dimensions was decided according to their weightaee. The 
,ccurrence of each dimension in the inventory and a final selection of items were made to 
nclude all dimensions in fair measure and after realizing the shortcomings in the preliminary 
Iran, the researcher had modified the scale as a whole. 
he items of this draft were of multiple choice type having five alternatives. In order to make 
he testing more valid negative statements were also included. These negative statements 
vere in contradiction to the positive statements, thus making the evaluation more accurate. 
Table: 3.3 	Dimensions wise items of Self-Esteem ]nventory 
Sr. 
No. 
Dimensions  with Positive 
Polarity 
Items with 
Negative 
Polarity 
Total 
1.  General Self-Esteem L 2. 4, 5. 7, 11. 12, 15, 19, 10 
16. 
2.  Social Self-Esteem , 3- 	i6. 21, 22, 25. 26.  23,24 10 
27.28. 
3.  Cognitive Self -Esteem 6, 8. 9, 	13. 	14. 	17, 	I8. 10 
20. 29. 30. 
30 
X15 
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3.5.2.3 	Scrutiny and critique: 
After completion of first draft of scale in all respect, the researcher subjected it for of 
criticism and healthy suggestions from authorities, which included experienced teachers fn 
education and psychology, researchers in education and psychology and staff working 
school level in order to improve the quality of the tool. This was carried out to appraise th 
overall design, sequential arrangement of the items, reshaping of the items, situation< 
appropriateness (in Indian context) of language and its clarity and cognitive and logics 
validity of content. 
The expert communicated their critical comments and suggestions required for thi 
development of the tool. As a result, some of the statements were modified, reframed, delete( 
or new statements incorporated so as to make the inventory more effective. After getting the 
expert's approval, the revised version of the inventory consisting of 50 rating type items was 
used for the tryout. 
3.5.2.4 	Preliminary try-out: 
The number of items constructed was considerably larger than the number needed for the 
final test. The initial form of "Self-Esteem Inventory" consisting of 50 items was 
administered over a sample of 100 subjects on target population. The item analysis of 
preliminary try-out was done by checking discrimination values (Kelley's criterion, 1939) 
and item to item coefficient of correlation of each statement. 
3.5.2.5 	Item Analysis: 
Item analysis is a set of procedure that is applied to know the indices for the truthfulness (or 
validity) of items. In other words item analysis is a technique through which those items 
which were valid and suited to the purpose were selected and the rest were either eliminated 
or modified to suit the purpose. 
The item analysis work was done by following two methods calculating of discriminate 
values and the coefficient of correlation correlations of each items or statements. 
Calculation of Discriminating Values: 
In this method, firstly, the 5 point rating scales were given to 100 students of secondary 
schools on the target population. After that the filled questionnaire then arranged in ascending 
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order i.e.. from high scorer questionnaire to the lo g\ scorer questionnaire. Then the 100 
answer sheets were divided into three groups i.e.. 27°,, upper. 46% middle and 27% lover. 
Then discriminating index as dra n from selecting the items. The formula used is in given 
beIons 
Formula for discriminating index (D): 
Ru -RI D - 	 X100 1/2 N 
Where, 
Ru Number of correct answers from upper group. 
RI = Number of correct answers from 1o\+er group. 
N = Number of Students who tried them (27 27 — 54). 
Calculation of coefficient of Correlation: 
In this case item analysis of each statement was doe h) using Pearson product-moment 
technique. The aim as to make Self-Esteem lm entor\ b\ checking consistency of each item 
with the total test and discarding the items showing inconsistency. To achieve this, scores on 
each item of the subjects were correlated ith their total scores and the criterion items total 
correlation was adopted to select the most valid items. Coefficient of correlation more than or 
equal to 0.25 of each item was taken for the final inventor. 
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Fable: 3.4 	Showing the discrimination values and coefficient of correlation of Each 
Item 
Item No. 
Discrimination Values of each 
Item 
Item No. 
Coefficient of Correlation of 
each Item 
1. 0.37 1. 0.06 	X 
2. 0.55 2.  0.47 
3.  0.37 3. 0.53 
4. 0.40 4. 0.51 
5. 0.33 5. 0.05 	X 
6. 0.44 6. 0.14 	X 
7. 0.40 7. 0.10 	X 
8. 0.37 8. 0.10 	X 
9. 0.59 9. 0.17 	X 
10 0.25 10 0.16 	X 
1 	I . 0.40 11. 0.21 	X 
12. 0.33 12. 0.37 
13. 0.33 13. 0.41 
14. 0.25 14.  -0.05 	X 
15.  0.55 15. 0.49 
16. 0.44 16. 0.18 	X 
17. 0.51 17. 0.38 
18. 0.55 18. 0.33 
19. 0.29 19. 0.11 	X 
20. 0.66 20. 0.69 
21. 0.48 21. 0.31 
22. 0.62 22. 0.60 
23. 0.66 23. 0.59 
24. 0.51 24. 0.55 
25. 0.59 25. 0.48 
26. 0.59 26. 0.62 
27. 0.37 27. 0.20 	X 
28. 0.44 28. 0.15 	X 
29. 0.40 29. 0.55 
30. 0.70 30. 0.58 
31. 0.44 31. 0.19 	X 
32. 0.59 32. 0.47 
33. 0.44 33. 0.12 	X 
34. 0.62 34. 0.22 	X 
35. 0.48 35. 0.34 
36. 0.81 36. 0.49 
37. 0.55 37. 0.22 	X 
38. 0.25 38. 0.16 	X 
39. 0.40 39. 0.60 
40. 0.62 40. 0.44 
41. 0.62 41. 0.39 
42. 0.25 42. 0.13 	X 
43. 0.40 43. 0.29 
44. 0.40 44. 0.56 
45. 0.55 45. 0.54 
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46. 0.37 46. 0.29 
47. 0.62 47.  0.65 
48.  0.48 48. 0.51 
49. 0.29 49. 0.19 	X 
50. 0.59 50. 0.67 
3.5.2.6 	Proper tryout: 
Then for the proper tryout, samples of 170 sceondar\ students v ere selected from the target 
population for checking the reliability of final draft oi 30 items. These subjects included 
Tribal and Non-Tribal students were randomly selected from English and Bengali medium 
secondary schools. Instruction to the subjects required them to respond to each items 
according to their extent of agreement or disaereerneni on a 5 point scale. the response 
categories being 'Strongly Agree'. 'Agree . 'Unable to Decide'. 'Disagree'. and 'Strongly 
Disaeree'. 
3.5.2.7 	Reliability: 
Reliability is the degree to which a test consistently measures whatever it is measuring and 
the reliabilit\ coefficient indicates the consistency of the score produced ((iay and Airasian, 
2000). It relates to the extent to which an instrument provides similar results every time it is 
administered to the same sample at different tines. Reliahilit\ 	as established using the 
tryout data. The Split half method as used to establish reliability. The scorc of the in\rentory 
as split into t'\o halves. The reliability coefficient of the \\hole test vas estimated using 
Spearman-Brox\n Prophecy formula. The reliability coefficient thus obtained as follows: 
Table: 3.5 	Reliability of Self-Esteem Inventory 
Coefficient of 	Reliability by ~I 
Component 	Correlation(Split Half 	Spearman Brown {~ 
Method)  
30 items for Self-Esteem 	 0.680 	 0.809 
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3.5.2.8 	Validity:  
The validity may be defined as the accuracy vv ith which it measures what it purposes to 
measure. In the present inventory content validity » as determined. The inventory was sent to 
37 experts in the field of psychology. They gave their suggestions based on definitions of 
Self-Esteem and its dimensions. Only those items were retained in the inventory which got 
consensus of the experts. It is evident from the assessment of the experts that items of the 
inventory are directly related to the construct for measuring self-esteem. It ensures that the 
inventory has high content validity. 
3.5.2.9 	Norms: 
Specific norms need to be formulated separately for each specific group under study. In this 
inventory Percentage Norms is used for interpreting the category of students regarding their 
Self-Esteem. 
Table: 3.6 	Percentage Norms of the Self-Esteem Inventory of the secondary school 
Students 
Percentage 
Levels on the 
basis of Normal 
Probability 
Curve 
Range of Scores 
of Male Students 
129.57 - 	139.03 
Range of 
Scores of 
Female 
Students 
Categories Interpretation 
+36(2.15%) 127.21 •- 136.14 A Very High 
self-Esteem 
+20(13.59%) 120.11 — 129.57 118.28 - 127.21 B I1igh Self- 
Esteem 
+l0 (68.26%) 101.19— 120.11 100.42 — 118.28 C Average Self- 
Esteem 
- 26"(13.59%) 91.73 — 101.19 91.49 — 100.42 D low Self- 
IEsteem 
- 36 (2.15%) 82.27 -- 91.73 82.56-91.49 E Very low Self- 
Esteem 
Mean 	= 110.65 109.35 
Median = 110.52 108.86 
SD 	= 9.46 8.93 
Source: Normal Probabilist' Curve, Statistics in Psychology and Education, (Garret 2009): 
p. 97. 
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3.5.2.10 	Scoring.: 
The scoring pattern of Self-l-.steem Inventory is as below: 
Table: 3.7 	Scoring Procedure of Self-Esteem Inventory (SEI) 
Scores 
Items 	Strongh 
Agrcc 
(Positive Items) 
l .2.3,4,5.6.7,8,9,10,1 1,12.13.14,15,16, 	5 
17,18,20 21,22.25.26 27.29.30, 
(Negative Items) 
19.? 3.24- 	
----- -------- ------ 	--1 - 
Agree 	t nable to 	l)i%agree 	Strnm1i~ 
— — 	decide 	I)ik.I rce 
4 	3 	2  
J±_L±.LtJ 
3.5.3 	Emotional I\-taturity Scale (EMS. 2000: 
In this study Lirmotional .Maturit\ Scale was used to measure Emotional Maturit\ of the 
secondary school students. This inventory was prepared by Singh and Bhargava in the year 
2005. Emotional M1aturit\ Scale is a self-reporting Five Point Scale. Items of the scale are in 
question form demanding infim-nation for each in and of the five options. I'he items are so 
stated that if the answer is \er\ much a score of 5 is ivcn: for much 4: for undecided 3: and 
for probahl\ 2 and for negative answer of never, a score of I is to be awarded. Therefore. 
total score on the scale„ is indieatilce of emotional maturity whereas the creates the total score 
on the scale is expressed in tenns of emotional immaturity. 
3.5.3.1 	Dimensions of Emotional Maturity Scale: 
The folio ing are the five broad factors of emotional maturity taking consideration as tine 
dimensions of the scale. 
1► 	Emotional ` tabiity: 
Furotional stability refers to the characteristics :)1 a person that doe, n l alc hill! 
exeessivel\ or given to s1\ ings in mood or iv,-!,eJ chang.;s in an er!otic situa)11. the 
emotionally stable person is able to do what is required of hint in an given situation 
Contrary to it. emotional instability is a tendency to quick changing and unreliable responses 
and is a factor representing syndrome of irritability, stubbornness, temper tantrums, lack of 
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capacity to dispose of problems and seek help for one's day to day problems. This group 
factor has a high correlation (.75) with the total score obtained on the scale. On the in(er-
correlation matrix, syndrome of emotional instability has high inter-correlation with social 
maladjustment but low correlations with emotional regression, personality disintegrations, 
and lack of independence. 
b) Emotional Prueression: 
Emotiohal progression is the characteristic of a person that refers to a feeling of adequate 
advancement and growing vitality of emotions in relation to the environment to ensure a 
positive thinking imbued with righteousness and contentment. Whereas emotional regression 
is also a broad group of factors which represents such syndromes like feeling of inferiority, 
restlessness, hostility, aggressiveness and self-centredness. 'Ibis factor has correlation with 
total score on the scale. On inter-correlation matrix, it is highly inter-correlated with other 
two factors, that of personality disintegration and lack of independence, but has low inter-
correlations with those of emotional instability and social maladjustment factors. 
c) Social Adjustment: 
Social adjustment refers to a process of interaction between the needs of a person and 
demands of the social environment in any given situation, so that they can maintain and adapt 
a desired relationship with environment. iherefore, it may be described as a person's 
harmonious relationship with his social world. Whereas socially maladjusted person shows 
lack of social adaptability should hatred, exclusive but boasting, liar and shirker. 
d) Persunality Inteeratiun 
Personality integration is the process of firmly unifying the diverse elements of an 
individual's motives and dynamic tendencies, resulting in harmonious coactions and de-
escalation of the inner conflict in the undaunted expression of behaviour, whereas 
disintegrated personality includes all those symptoms, like reaction, phobias formation, 
rationalization, pessimism, immorality etc. Such a person suffers from inferiorities and hence 
reacts t environment through aggressiveness, destruction and has distorted sense of reality. 
e) 
 
Independence: 
Independence is the capacity of a person's attitudinal tendency to be self reliant or of 
resistance to control by others, where he can take his decisions by his own judgement based 
Se 
10 
10 
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on facts bN utiliiing his intellectual and creative potentialities. lie would never like to show 
an habitual reliance upon another person in making his decisions or carrying out difficult 
actions, whereas a depended person sho%%s parasitic dependence on other is egotic and lacks 
'objective interests'. People think of him an unreliable person. 
Table: 3.8 	Dimensions wise items of Emotional Maturity Scale 
Sr. No 
a.  
b.  
C. 
d. 
TOTAL 
Areas 	 Total No. Of Items 
Emotional Slabilit 	 10 
Emotional Progression 	- 	-- 
Social Adjustment 
Personalid Integration 
Independence ----f — ---------- 
3.5.3.2 	Reliabilit : 
The reliability of the scale as determined by; (i) Test-retest Method, and (ii) Internal 
Consistency. 
(i) Test-retest Reliability - 
The scale was nveasurcJ for its test-retest reliability by administrating upon a group of 
students (N=150) including male and female aced 20-24 years. The time interval between the 
two testing was that of six months. The product moment correlation between the ttesting 
%k as .75. 
(ii) Internal Consistencc- 
I he internal consistency• of the scale 	checked by calculating the cocflicicut of 
correlations between total scores and scores on each of the five areas. l3clov. shows the 
values of internal consistency. 
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Table: 3.9 	Internal Consistency of Emotional 111aturih Scale 
Sr. No. 
a.  
Areas 
Emotional Stability 
r Value 
.75 
b.  Emotional Progression .63 
c.  Social Adjustment .518 
d.  Personality Integration 
Independence 
.86 
.42 e.  
3.5.3.3 Validity: 
The scale was validated against external criteria. i.e., the 'Gha area of the adjustment 
inventory for college students by Sinha and Singh. The inventory has 'Gha- area measuring 
emotional adjustment of college students. The number of items of this area is twenty-one. 
Product moment correlation obtained between total scores on all twenty-one 'Gha' items and 
total scores on EMS was .64 (N=46). 
3.5.3.4 	1 nterpretation: 
The scale was administered upon 198 students (aged 20-24 years) belonging to urban as well 
as rural background. The three quartiles were calculated for the scores of all the 198 
respondents. 
Table: 3.10 Ouartile Deviations of Scores of E Emotional Maturity Scale for N=198 
(M=100, F=98) 
- --- 	- ---- 	Quartile Deviations 	------ -- 
QI 80 
Qz 	 88.5 
-- - --- --- - - 	- 
Cla 	
- --- --- - -- - ------- --106.7 -- 
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2.  
3.  
4.  
5.  
Very Much 
Much 
Undecided 
Probably 
Never 
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1able: 3.11 	Interpretations of Scores of Emotional Maturity Scale 
Scores 	 interpretation (Level of Maturity) 
50-80 	 Extremely Emotional Mature 
81-88 	 Moderately Emotional Mature 
89-106 	 Emotional Immature 
107-240 	 Extremely Emotionally Immature 
3.5.3.5 	Scoring: 
Fhe scoring pattern of EMS i given in the table 
Table: 3.12 Scoring of Emotional Maturity Scale 
Sr. No. 	 Responses 
3.5.4 Palsanc i, nd Sharma Study Hal,its 1nventu ('SSW, 2003): 
In the present iestigation Study Habits Inventory was used to measure Study Habit,, of 
Sccondar\ School students. This invent\ contains 45 items and as developed by Palsane 
and Shama in the year 2003. 
3.5.4.1 	Dimensions: 
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Diagnosis of the students study habits should cover the following areas: 
(i) Budeetine time: 
It is very important to plan the budget of study time. Time schedule helps to adjust the study 
periods and other activities according to the needs of the individual. The best way to 
budgeting the time is to keep the record of all activities throughout the day for one week in a 
diary. By budgeting dine, students can optimize their success in study as well as their extra-
curricular activities. 
(ii) Physical Conditions for Study 
Physical conditions play an important part in study habits. The place for study should be calm 
and quite. It should be clean and there should be proper illumination and ventilation. 
Furniture should be comfortable. There should be sufficient light. Study table should be clean 
and contain only all necessary things e.g. papers, pen, pencil, books etc. 
(iii) Reading Ability: 
Reading is the basic skill in any kind of study. It includes various factors as good vocabulary, 
speed of reading, comprehension, independent selection of appropriate material for reading 
and locating information. One must try to build up a good memory by remembering the 
precise meaning of the words. Speed of reading is also an important factor. Silent reading is 
always faster than loud reading. It's necessary to adjust the speed of reading according to the 
importance of matter. Technical material requires more time than usual one. An individual 
should try to understand what he is reading. lie should try to remember the ideas he has 
grasped while reading and should be able to summarize the main ideas. 
(iv) Taking Notes: 
Taking notes in the classroom is an important learning activity. Taking notes from book also 
helps a great deal in study. There are different ways taking notes. One may copy everything 
from book. One may take down only important paragraphs or one may take down the 
headings and sub-headings and important key paragraphs to make an outline. Paraphrasing in 
one's own words and summarizing is supposed to he the best way of making one's notes. It is 
good practice to combine class notes from books to make a final note. With the help of 
regular practice note-taking can become a habit. 
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(v)Factors in Learning I1otivation: 
Apart from ability to learn, desire to learn is an important consideration. If one is genuinely 
interested in learning he/she may learn quickl) and retain it for a long lime. There are 
individual differences in capacity to learn. Everybody can improve with extra efforts. Spirit 
of competition and co-operational helps in learning. One learns better in a group, 
(vi) Memory: 
Improving memory means learning better. Distributing learning period is preferable to 
continuous or massed learning. The better we learn the longer we retain. Over learning helps 
in remembering the matter fora longer period, 
(vii)Takine Examinations: 
Most of our examinations are of essay type where a few questions are given and students are 
required to write lone answers. If is good to prepare an outline and arrange the ideas properly, 
following a logical pattern of presentation. Use of simple language is advisable. Separate 
ideas should be discussed in paragraphs. Headings and sub-headings should be properly 
placed. Important words and phrases may be underlined. 
a) Preparation for Examination- 
One should devote more time and attention to his weak points. A time schedule for study 
should be prepared. If one is regular in his/her study habits he is already prepared for the 
examination. Calm, cool and relaxed attitude towards the examination is necessary and can 
be achieved only after a good preparation. 
b) Use of Examination Result- 
From the results one can find out his strong and weak points. Knowledge of results can 
motivate an individual and direct his efforts. 
(viii) Health: 
Regular and t:ealthy habits of eating, exercise, recreation and sleep help in maintaining good 
health and sound mental state which is necessary to achieve success in the examination. 
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3.5.4.2 	Reliability: 
The reliability of the inventory is determined by two methods: 
The reliability coefficient was found to be .88 by test-retest method (with an 
interval of 4 weeks) on a sample of 200 male students of undergraduate 
classes. 
ii. The reliability coefficient was found to be .67 with an interval of 3 months 
on a sample of 60 girls studying in intermediate classes. 
iii. Using split half technique on I 50 boys of intermediate and undergraduate 
classes, the coefficient of correlation was found to be .56 between odd and 
even item. 
3.5.4.3 	Validity: 
The inventory, besides having a high face validity, has the other validity coefficient which are 
given below: 
Validity coefficient of Study Habits Inventory 
Table: 3.13 With External Criterion (Similar type of Study Habit Inventories) 
Sr. No. Name of other Tests N Validity Coefficient 
1.  Study Habit Inventory 80 .69 
-Mukhopadhyaya and Sansanwal 
2.  Test of Study Habits and Attitudes 80 .67 
- C. P. Mathur 
3.  Study Habit Inventory 80 .74 
- B. V. Patel 
4.  Study Involvement Inventory 80 .83 
- Asha Ilhatmagar 
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Table: 3.14 With other Variable Measures 
Sr. No. 	Name of other Tests N Validity Coefficient 
1 	.Verbal Achievement Motivation Test 50 .46 
-V. P. Bhargava 
2.  Scholastic Achievement 50 .42 
(Total Marks in Annual Examination) 
3.  Level of Aspiration 50 .58 
- Shah and Bhargava 
4.  Reading Comprehension Test 50 .76 
- Ahuja and Ahuja 
The above validity coefficient indicate that the inventory has sufficiently high validity with 
other similar inventories and allied measures by other authors and have significant 
relationship with other variables which influence the study habits and academic 
performances. 
3.5.4.4 	Scoring: 
The procedure of scoring is quite simple. For Always' or Mostly response score of 2 is 
awarded, whereas I and 0 scores are to be given for 'Sometitnes' and `Never' response 
respectiveiv. 
Table: 3.15 Scorine pattern of Study Habit Inventory 
Sr. No. Response Score 
1.  Alo ays or Mostly 2 
2.  Sometimes 1 
3.  Never 0 
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In case of statement Nos. 6.9,l3.15,24.26.34.36.41&42 the wei2hta2e of scoring is reversed 
and it is as 0. I and 2 for 'Always', 'Sometimes', and 'Never' responses respectively. The 
maximum obtainable score is 90. Higher score indicates good study habits. 
3.6 TRANSLATIONS OF THE TOOLS: 
The translation work was done by the checking the coefficient of correlation between Bengali 
and English version of different tools such as Social Competence Scale (SCS) developed by 
Sharma, et al. (1992), Emotional Maturity Scale (EMS) developed by the Singh and 
Bhargava (2005) and Study habits Inventory (PSSHI) developed by the Palsane and Sharma 
(2003). For this purpose 50 students of secondary level were selected, from the target 
Population those who were able to respond in both English and Bengali medium as the 
subjects from the Rahutara ST Thomas High School, Habibpur, Malda. Self-Esteem 
Inventory for Secondary School Students developed by the investigator himself (2011) was 
already constructed in Bengali version from earlier on the target population. After the data 
collection Product moment coefficient of correlation was calculated from the raw scores and 
the coefficient of correlation has been found as follows: 
Table: 3.16 Coefficient of Correlation of different tools between English and Bengali 
Version 
Sr. No. Tools (English and Bengali version) Coefficient of Correlation 
1.  Social Competence Scale 0.65 
2.   Self-Esteem Inventory 0.82 
3.  Emotional Maturity Scale 0.78 
4.  Study Habits Inventory ~W+ 	0.73 
3.7 VALIDITY OF THE TOOLS: 
In the present investigation the Social Competence Scale (SCS) developed by Sharma, et al. 
(1992) and Study habits Inventory (PSSI1I) developed by the Palsane and Sharma (2003) are 
needed to be checked the validity. The social competence scale is an old version which 
published 20 years ago in 1992 and the study habit inventory was developed on the different 
population. Therefore, the investigator checked the concurrent validity of these two scales. 
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3.7.1 The Concurrent Validih of Social Competence Scale: The concurrent \alidit\ v. as 
checked by the ealculatin'-' I'carson's coeliicicnt of correlations values between the sub set 
scores and total scores are gi\ en belo\\ in table S. 17. 
Table: 3.17 Values of Coefficient of Correlation between different dimensions of Social 
Competence Scale 
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I Jere all the coefficient of correlation values of each dimension with the total scores of Social 
Competence Scale are significant at 0.01 level of confidence. Therefore, it can be said that 
the Social competence Scale is valid for the population of the present investigation. 
3.7.2 The Concurrent Validitv of Palsane and Sharma Study Habits Inventory: The 
concurrent validity was checked by the calculating Pearson's coefficient of correlations 
values between the sub set scores and total scores are given below in table 3.18. 
Table: 3.18 Values of Coefficient of Correlation between different dimensions of Study 
Habits Inventory 
Dimensions SHI SH2 SH3 SH4 SH5 SH6 SH7 SH8 SH 
TOTAL 
SH 1 1 .249 ' .228" .119 .253 .169 .153 .10 .529 ' 
SH2 1 .320 .093 .265 ' .153 .179 .100 .564 
SH3 1 .147 .255 .148 .113 " .138' X83 
SH4 1 .109 .227 .111' .249 .422 
SH5 1 .239 .258 .147 .612 
SH6 1 .114 " .103 .415 
SH7 
SH8 ~- ----- -- --- -- -- 	- 
1 
---- 
.243 .611" 
.387" 1 
SH -
TOTAL 
-- ---- 1 
** = Significant at 0.01 level of Confidence 
Here all the coefficient of correlation values of each dimension with the total scores of Study 
Habits Inventory are significant at 0.01 level of confidence. Therefore, it can be said that the 
Study Habit Inventory is also valid for the population of the present investigation. 
3.8 STATISTICAL TECHNIQUES EMPLOYED: 
The analysis of the data is really a major task in the field of research. Analysis involves the 
scientific temper and expertness. However, the investigator kept into consideration the very 
basic norms for the analysis of the data. Appropriate statistical techniques were employed for 
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anal\sinyg the data. In order to examine and justif\ the objectives of the study both descriptive 
and inferential statistics were used. 
3.8.1 	Descriptive statistics: 
Certain descripti\e statistics were computed by the Statistical Package for Social Science 
(SPSS I Version) in order to describe the nature and distribution of the scores, obtained on 
the various tests. These were: 
Mean- I he mean value was computed as a measure of central tendency of the distribution of 
Social Competence. Self-Esteem, Emotional Maturity and Stud\ Habits, as well as to 
compute measures of kurtosis and skewness of the various distributions of scores. 
Median- The value of median of the \arious scores was computed to study the nature of 
distribution of scores and to compute the value of kurtosis and skc%\ Hess 
Standard Deviation- This was computed to study the variation in the scores and to do other 
various computations. 
Skewness- These values were calculated in order to stud\, the amount of diver: ence from the 
normalll) as well as to study its significance in distribution of scores of various variables in 
the universe and to ensure about the nature of distribution for computation of higher 
statistical values. 
Kurtosis- These t alues were also computed in order to study the normalcy of the distribution 
of scores of various variables to ensure about the application of the higher sophisticated 
statistical \alues. 
z-values- It is the expected value that the score should have in a normal distribution. The 
scores are then themselves converted to z-scores. The actual z-scores are plot:cd against the 
expected z-scores. If the data are normally distributed the result would he with an absolute 
value of the score zreater than 1.96 or lesser than -1.96 is significant at 1' < 0.05. while 
greater than 2.58 or lesser than -2.58 is significant at 1' 	0.01. and greater than 3.29 or lesser 
than -3.29 is significant at P • .. 0.001. In small samples. \ alues greater or lesser than 1.96 are 
su!flcint to establish normality of the data (Field. 2009). In the present investigation z-scores 
\\::c calculated by the SPSS 16 version. Through SPSS the z-scores were converted by using 
this R.tnula: 
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_ Skewness - 0 Z Skewness - SE Skqitiss 
K Z Kurtosis = urtosis - o  
3LKurtosis 
Q-Q Plots- Q-Q plots are an excellent graphical tool for comparing two samples to each 
other, or one sample to a theoretical distribution like the Normal. They reveal differences in 
location, spread and shape more clearly than do density plots or histograms (Jones, 2014). 
The quantile-quantile or q-q plot is also an exploratory graphical device used to check the 
validity of a distributional assumption for a data set. In general, the basic idea is to compute 
the theoretically expected value for each data point based on the distribution in question. If 
the data indeed follow the assumed distribution, then the points on the q-q plot will fall 
approximately on a straight line (Scott, 2012). In the present investigation Q-Q plots were 
obtained because these are showing every individual score and also used for checking 
normality visually. These are also easier to interpret in case of large sample sizes (Ghasemi & 
Zahediasl, 2012). 
Normal Curve- a normal curve is one which graphically represents normal distribution. By 
definition, a normal distribution is one in which the majority of the cases are located in the 
middle of scale and only a small number of cases are located at both extremes of the scale 
(Singh, 2010). A normal curve is perfectly symmetrical curve. In case the curve is folded 
along the vertical middle line the two sides of the base line will overlap. Also, for this curve 
mean, median and mode are the same. A frequency distribution is said to be normal curve 
when it will be neither, too, flattened nor too peaked (Mangal, 2012). In the present 
investigation normality was also checked by the normal curve with histogram. 
3.8.2 Inferential statistics: 
The following inferential statistics were used and calculated by Statistical Package for Social 
Science (SPSS 16 Version) in the present investigation to test the various hypotheses and to 
study the various objectives of the study, as well as to draw definite conclusions on the basis 
of the obtained results. 
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Pearson's Coefficient of Correlation- The values of coeliicient of correlation were 
computed mainly between the various sets of scores to study the relationships between 
dependent variables and various independent variables. 
t-test- It was calculated to find out the difference between the means of two groups for 
accepting and rejecting the various hypotheses. 
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Table 4.4 Frectuencv distribution of the Social Competence scores of male and female of 
non-tribal group and of the total samale of non-tribal students 
SI. Class Males (Non-Tribal) Females (Non- Total Non- 
No.  Interval Tribal) Tribal 
Students 
F c.f. %c.f. ` 	F 
1 
L c.f. %c.f. F c.f. %c.f. 
90-104 1 1 0.50 0 0 0 1 	1 0.25 
2 105— 119 2 3 1.51 0  0 0 2 	3  0.76 
3 120— 134 5 8 4.04 0 0 0 5 	8 2.04 
4 135 — 139 23 31 15.65 14 14 7.21 37 	45 11.47 
5 150— 164 56 87 43.93 37 51 26.28 93 	138 35.20 
6 165-179  59 146 73.73 56 107 55.15 115 	253 64.54 
7 180-194 36 182 91.91 47 	! 154 79.38 83 	336 85.71 
8 195 — 209 10 192 96.96 27 ' 	181 93.29 37 	373 95.15 
9 210-224 5 197 	~ 99.49 10 191 98.45 15 	388 98.97 
10 225-239 1 198 100 3 194 100 4 	392 100 
198 194 392 
;\ perusal of the above table indicates that most of the frequencies are within the range of 135 
to '39. This shows that majority of the subjects are concentrated in the middle of the 
distributions i.e. there is normal tendency in the scores of Social Competence. This trend is 
also visible from the given figures 4.5, 4.6 and 4.7. 
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The Icrm data denotes evidence or facts describing a group or a situation. In other words, it 
may refer to any details regarding numerical records or reports (Mangat, 2012). The present 
study attempts to compare the social competence, self-esteem, emotional maturity and Study 
habits of tribal and non-tribal pupils at secondary level. It attempts to find out the 
relationships among social competence, self-esteem, emotional matunty and study habits of 
tribal and non-tribal pupils at secondary level. 
Sharma, Shukla and Shukla's Social Competence Scale (SCS, 1992), Self-Esteem Inventory 
developed by investigator himself, Emotional Maturity Scale by Singh and Bhargava (2005) 
and Palsane and Sharma Study Habits Inventory (PSSHI, 2003) were used to collect data and 
for measuring social competence, self-esteem, emotional maturity and study habits. It is 
essential to put collected data in a systematic manner to obtain desired results and their 
interpretations scientifically. Therefore it is indispensable that the data should be presented in 
a well anuuged manner so that the purpose of the study can be introduced by it. 
4.1 	Description oftlse universe and its elements: 
Universe of the present study consisted of the male and female respondents of Tribal and 
Non-Tribal students at secondary level of Malda district, studying in Bengali medium 
secondary schools of West Bengal Board of Secondary Education and West Bengal Board of 
Madrasah Education. All the elements in the population were included irrespective of their 
caste, creed, religion and family occupation. 
4.2 Sample: 
The problem of actual selection of the sample type and size becomes indeed very crucial of 
any systematic and scientific method of enquiry. Adequate sampling design involves a 
number of considerations such as nature and characteristics of the populations from which the 
sample is to be drawn, accessibility of the subject chosen, availability of time and resources 
at the disposal of the investigator and appropriateness of the statistical Ireatmenl of the data 
etc. Keeping in view the above principle, the researcher followed the following steps- 
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4.2.1 Size of the samnle: 
The main consideration in the selection of the sample was its representativeness. In this stud% 
representativeness was ensured by adopting incidental sampling technique without 
replacement selection technique. Sampling without replacement means that there are no 
repetitions or duplications of the units in the sample. A sample of 786 students was taken 
under this study. 
4.2.2 Sampling Procedure: 
The representative sample for the present investigation was selected by using following 
procedure. 
4.2.2.1 Selection of the Institutions: 
To select the institutions from which target sample has been taken, first the investigator 
brought the list of secondary schools of tribes and non-tribes of Malda district from the 
District Magistrate Office. Only 18 schools were taken from Malda district. These schools 
were selected on the basis purposive sampling technique due to the non-availability of the 
subjects from the target population. In the Malda District, tribal people are living in the few 
blocks of northern side and also in remote area. Therefore, the researcher was not able to 
select the institutions from the entire corner of the district due to their location of the place 
and the availability. 
4.2.2.2 Selection of the Sample: 
The final samples of male and female students of tribal and non-tribal group from the total 
cluster of students studying in secondary level were selected by using incidental sampling 
technique without replacement. Institution wise number of sample units on whom tests were 
administered are being presented in the table below. 
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Table: 4.1 	List of Schools where the data is collected 
Sr. No. Name of Selected Schools 	 Number of Respondents 
Tribal 	Non-Tribal 
Males 	Females 	Males 	Females 
1. Gazole H.N.M. High School, Gazole, 	13 13 18 
MaIda 
2. Shvam Sukhi Balika Shiksha 30 17 
Niketan, Gazole, Malda 
3. 	Amsolc High School, Gazole, Malda 	27 14 
4. 	Ramchandra Saha Balika 33 21 
Vidyalav'a, Gazole, MaIda 
5. 	Pandua A.K. High School, Gazole, 	I 	10 19 
\lalda 
6. Dharani Bhuban Shishu Vidyapith, 	08 13 13 
Gazole, Malda 
7. IRaniGanj K.C. High School, Gazole, 	30 13 
~IaIda 
8. Aiho Girls High School, Habibpur, 27 10 
Ma Ida 
9. Rahutara ST Thomas High School, 22 13 
Habibpur, Malda 
10. Kendudanga high School, 14 18 
Habibpur, Malda 
11. R.N. Roy Girls High School, 19 18 
Habibpur, Malda 
12. Manikora High School, Habibpur, 35 18 
Malda 
13. Bhabuk Ram Mardi High School, 18 06 
Old Malda, Nlalda 
14. Popra Iswarlal High School,Old 	08 16 
Malda, Malda 
15. Bolatuli Kaluary Md Musha High 	15 07 
School, Old Nlalda, Malda 
16. Nai Mouza High School, Kaliachak, 48 49 
Malda 
17. N.M.S. High Madrasha, Kaliachak, 40 32 
Malda 
18. Jalalpur High School, Kaliachak, 26 34 
NIalda 
GRAND TOTAL 200 194 198 194 
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In the present study the total sample of tribal and non-tribal students from various secondary 
schools of Malda District of West Bengal were taken. Out of the total sample of 786, 394 
tribal and 392 non-tribal respondents were selected. The details have been given in the above 
table. 
Map o f we $ewaa1 
Koch Bihar 
Dak sh in Djnayur ' 
Murshidabad 
North Twenty Four Pa 
South Twenty Four P 
U 	Showing Malda District 
Fig: 4.1 	Showing Malda District in the map of West Bengal 
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4.3 	Hurdles in data collection: 
The data collection work was done with a number of unforeseen difficulties which are as 
follows: 
I- Lack of communication to visit the tribal remote areas was the main hurdle that the 
investigator encountered during the data collection process of students. 
2- Winter vacation, summer vacation, gazetted holidays, half working days on 
weekends, school functions, inspection days, practical classes, examinations etc. Were 
the other hurdles which the investigator encountered during data collection process. 
4.4 	Nature of distribution of dependent variables under study: 
The nature of the distribution of each dependent variable was Studied both for males and 
females samples of tribal and non-tribal groups, and the total sample, with the help of 
frequency distributions, statistical values (Mean, Median, S.D., Skewness, Kurtosis Z-value). 
normal curve with histoygratn and Q-Q plots. The nature of the distribution of each dependent 
variable is discussed as under. 
4.4.1 Rule-of-thumb for testing normalith 
Mangy' statistical tests assume that the distribution of particular variables approximates a 
normal distribution in the population (Vaus, 2002). The assumption of normal distribution 
applies to a fair number of widely used statistical methods such as Pearson's correlation. 
analysis of variance, t-test, multiple regressions, discriminate analysis and factor analysis 
(Vaus, 2012). The statistics to look at when researchers check for normality of the 
distribution include: Skewness, Kurtosis, Kohnogorov-Smironov or K-S (The Vodka 
Statistics), Shapiro-Wilk test, Q-Q plots, Box-and-whiskers plots and Histogram with Normal 
Curve (Niel, 2009). 
In the present research work the normal distribution is checked with the help of normal cum-%e. 
Q-Q plots, Skewness. Kurtosis and the Z value. A normal curve is always symmetrical, that 
is, the right half of the curve is equivalent to the left half of the curve (Singh, 2006). In the 
normal probability curve, the mean, the median, and the mode all fall exactly at the midpoint 
of the distribution and are numerically equal (Garrett, 2009). If a variable is normally 
distributed, cases in the detrended Q-Q plot should cluster around the horizontal 0 line 
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representing 0 standard deviations from the 45= degree line (Garson, 2012). Huck, Cross and 
Clark (1986) found that z score would lie in a normal curve within the range of -3 to +3 that 
means Z value should be within -2.58 to +2.58 while other authors use the range of -2 to +2 
(Z value = -1.96 to +1.96) as a more stringent criterion when normality is critical (Garson, 
2012). In the SPSS the method for calculating the Z value is, the value of skewness or 
kurtosis should divide by the value of standard error of skewness or kurtosis. The skewness 
statistics is negative if the distribution is negatively skewed, positive if positively skewed and 
zero if it is symmetrical (Vaus, 2002). Kurtosis measures the flatness or peakedness of the 
distribution. Very peaked have positive kurtosis and very flat curves have a negative kurtosis 
and a perfect normal distribution has kurtosis =0 (Neil, 2009). 
4.4.2 Nature of distribution of social competence scores: 
The scores obtained on the social competence scale were organized in a frequency 
distribution for the total sample as well as for the sub-samples of male and female of tribal 
and Lion-tribal group and are detailed in the table below. 
Sample of tribal students: 
In order to scrutinize the nature of Social Competence scores in the selected sample of male 
and female students of tribal group and of the total tribal students at the level of secondary, 
the scores procured on the Social Competence Scale were assorted in a tabular form. A 
frequency distribution of the scores was prepared, which is given in the table 4.2. 
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Table 4.2 Frequency distribution of the Social Competence Scores of male and female 
of tribal <Lyroun and of the total sample of tribal students 
SL Class Males (Tribal) Females (Tribal) Total Tribal 
No Interval Students 
c.f. °/>c.f. F c.f. °/►c.f. 
1 90-104 	2 2 1 0 	0 0 2 2 0.50 
2 105-119 	4 6 3 3 	3 1.54 7 9 4.56 
3 120-134 	10 16 8 7 	10 5.15 17 26 6.59 
4 135-149 	34 50 25 20 	30 15.46 54 80 20.30 
5 150-164 	60 110 55 48 	78 40.20 108 188 47.71 
6 165-179 	45 155 77.5 57 	135 69.58 102 290 73.60 
7 180-194 	28 183 91.5 44 	179 92.26 72 362 91.87 
8 195-209 	10 193 96.5 13 	192 98.96 23 385 97.71 
9 210-224 	6 199 ~ 	99.5 0 	192 98.96 6 391 99.23 
10 225-239 	1 200 100 
__I__ 
2 	194 100 3 394 100 
______ 
N 200 194 
__________ 
394 
From the table 4.2 it may be discernible that the social competence scores of tribal students 
are concentrated in the middle of the distribution and show gradual decrease towards the ends 
amonest the scores of males. females as well as the total students, thereby indicating a normal 
distribution of the social competence scores in the population. This also shows that the trend 
of social competence of the population under study is towards moderate social competence. 
The pictorial representation (vide fig. 42, 4.3 & 4.4) of the nature of distribution of social 
competence scores also confirms the above observation. 
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ssx.. 	 04.KV.d vMw 
Fig. 4.2 	Normal Curve and Q-Q Plots showing Social Competence scores of male 
pupils of tribal group (N= 200) 
Fig. 4.3 
Fig. 4.4 
S.,,.. 
 
Normal Curve and Q-Q Plots showing Social Competence scores of 
female pupils of tribal group (N= 194) 
11 	 i 
Normal Curve and Q-Q Plots showing Social Competence scores of total 
(male + female) tribal pupils (N= 394) 
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The calculated statistical values like Mean, Median, S.D., Skewness, Kurtosis and Z value of 
Social Competence scores of mile, female of tribal group and of the total students of tribal 
group are presented in the table 4.3 in order to understand the variation existing between two 
groups and dispersion between the groups. 
Table 4.3 	Statistical measures of the Social Competence scores of male, female and 
of the total sample of Trihal roup 
Std. Z Std. "/. 
Groups Mean Median SD Sk Error values Ku Error values 
Sk of Sk Ku of Ku 
Tribal 
Males 	i 162.73 161 21.70 0.208 0.172 1.20 0.348 0.342 1.01 
(200) 
Tribal 168.68 169.50 19.73 -0.168 0.175 -0.96 0.599 0.347 1.72 
Females 
(194) 
Total 165.66 165 20.94 0.008 0.123 0.06 0.333 0.245 1.35 
A careful glance of the table 4.3 reveals the skewness and kurtosis with Z values. The 
positive value of skewness (0.008) suggests that the data is skewed to the right, and the 
distribution is approximately symmetric. The excess kurtosis (0.333) is slightly greater than 
zero implies that distribution is slightly leptokurtic. Also the Z values of' skewness and 
kurtosis of social competence of tribal pupils are 0.06 and 1.35 respectively which shows 
that the these values are neither below of -1.96 nor the above of+1.96. Thus, the observations 
lead to the conclusion that Social Competence scores of tribal students are normally 
distributed. 
Sample of non-tribal students: 
In order to scrutinize the nature of Social Competence scores in the selected sample of male 
and female students of non-tribal group and of' the total non-tribal students at the level of 
secondary, the scores procured on the Social Competence Scale were assorted in it tabular 
form.. frequency distribution of the scores was prepared, which is given in the table below 
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Table 4.4 Frectuencv distribution of the Social Competence scores of male and female of 
non-tribal group and of the total sample of non-tribal students 
SLJ Class Males (Non-Tribal) Females (Non- Total Non- 
No. Interval Tribal) Tribal 
Students 
F c.f. %c.f. F c.f. %c.f. F c.f. %c.f. 
1 	90-104 1 	1 0.50 0 	0 0 1 1 0.25 
2 	105-119 2 	3 1.51 0 	i 	0 0 2 3 0.76 
3 	120-134 5 	8 4.04 0 	0 0 5 8 2.04 
4 	135-149 23 	31 15.65 14 	14 7.21 37 45 11.47 
5 	150 — 164 56 	87 43.93 37 	51 26.28 93 138 35.2() 
6 	165-179 59 	146 73.73 56 	107 55.15 115 253 64.54 
7 	180-194 36 	182 91.91 47 	154 79.38 83 336 85.71 
8 	195— 209 10 	192 96.96 27 	181 93.29 37 373 95.15 
9 	210-224 5 	197 99.49 10 	191 98.45 15 388 98.97 
10 	225-239 1 	198 100 3 	194 100 4 392 100 
N 198 194 392 
A penisal of the above table indicates that most of the frequencies are within the range of 135 
to 239. This shows that majority of the subjects are concentrated in the middle of the 
distributions i.e. there is normal tendency in the scores of Social Competence. This trend is 
also visible from the given figures 4.5, 4.6 and 4.7. 
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:1 
Fig. 4.5 
	
Normal Curve and Q-Q Plots showing Social Competence scores of male 
pupils of Non-tribal group (N= 198) 
S..... 	 Obs..r.a Vito. 
Fig. 4.6 	Normal Curve and Q-Q Plots showing Social Competence scores of 
female pupils of non-tribal group (N= 194) 
~I 	 i 
sour., 	 Obs..vw v,w. 
Fig. 4.7 
	Normal Curve and Q-Q Plots showing Social Competence scores of total 
(male + female) pupils of non-tribal group (N= 392) 
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In order to further understand variation existing between two groups and dispersion within 
the non-tribal group of male, female, and the total non-tribal sample the Mean, Median, S.D., 
Skewness.. Kurtosis and Z values were also computed and are given in the table 4.5. 
Table 4.5 	Statistical measures of the social competence scores of male, female and of 
the total sample of non-tribal group 
Groups Mean Median SD Sk 
Std. 
Error 
Sk 
Z value 
Sk Ku 
Std. 
Error 
Ku 
Z value 
Ku 
Non- 
Tribal 167.85 166.50 20.06 0.091 0.173 0.52 0.735 0.344 2.13 
Males 
(198) 
Non- 
Tribal 177.79 176 20.06 0.220 0.175 1.25 -0.408 0.347 -1.17 
Females 
(194) 
Total 172.77 172.50 20.64 0.141 0.123 1.14 0.187 0.246 0.76 
(392) 
A careful glance of the table 4.5 reveals the skewness and kurtosis with Z values. The 
positive value of skewness (0.141) suggests that the data is skewed to the right, and the 
distribution is approximately symmetric. The excess kurtosis (0.187) is slightly greater than 
zero implies that distribution is slightly leptokurtic. Also the Z values of skewness and 
kurtosis of social competence of non-tribal pupils are 1.14 and 0.76 respectively which 
shows that the these values are neither below of -1.96 nor the above of +1.96. Thus. the 
observations lead to the conclusion that Social Competence scores of non-tribal students are 
normally distributed. 
4.4.3 Nature of distribution of self-esteem scores: 
The scores obtained on the Self-Esteem Inventory were organized in a frequency distribution 
for the total sample as well as for the sub-samples of male and female of tribal and non-tribal 
group and are detailed in the table below. 
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SAMPLE OF TRIBAL STCI)ENTS: 
In order to scrutinize the nature of Self-Esteem scores in the selected sample of male and 
female students of' tribal group and of the total tribal students at the level of secondary. the 
scores procured on the Self-Esteem Inventory were assorted in a tabular form. A frequency 
distribution of the scores \gas prepared. which is given in the table 4.6. 
Table 4.6 Frequency distribution of the Self-Esteem Scores of male and female of tribal 
rimmn .inr1 nf'tIii tnt-iI cin nIn of trihtiI ctnrinntc 
SI. Class Males (Tribal) Females (Tribal) Total Tribal 
No. Interval Students 
F c.f. %c.f. F c.f. %c.f. F c.f. %c.f. 
1 60-69 	3 	3 	1.5 0 0 0 3 3 0.76 
2 70-79 	7 	10 	5 2 2 1.03 9 12 3.04 
3 80-89 	1 26 	36 	18 10 12 6.18 36 48 12.18 
4 90 — 99 	48 	84 	42 37 49 25.25 85 133 33.75 
5 100-109 	57 	141 	70.5 74 123 63.40 131 264 67 
6 110-119 	40 	181 	90.5 50 173 89.17 90 354 89.84 
7 120-129 	16 	197 	98.5 18 191 98.45 34 388 98.47 
8 130-139 	3 	200 	j 	100 3 194 100 6 394 100 
9 140-149 	0 	200 	100 0 194 100 0 394 100 
N 200 194 394 
From the table 4.6 it may be discernible that the self-esteem scores of tribal students are 
concentrated in the middle of the distribution and show gradual decrease towards the ends 
amongst the scores of males, females as well as the total students, thereby indicating a normal 
distribution of the self-esteem scores in the population. This also shows that the trend of self-
esteem of the population under study is towards moderate self-esteem. The pictorial 
representation (side fig. 4.8. 4.9 & 4.10) of the nature of distribution of self-esteem scores 
also confirms the above observation. 
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Sews 	 Observed VABO 
Fig. 4.8 
	
Normal Curve and Q-Q Plots showing Self-Esteem scores of male pupils 
tribal group (N= 200) 
e 
WM 
Stores 	 a7MYN Vii,. 
Fig. 4.9 
	
Normal Curve and Q-Q Plots showing Self-Esteem scores of female 
pupils of tribal group (N= 194) 
Stores 	 Observed VAN 
Fig. 4.10 
	
Normal Curve and Q-Q Plots showing Self-Esteem scores of total (male + 
female) tribal pupils (N= 394) 
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The calculated statistical values like Mean, Median, S.D., Skewness, Kurtosis and Z-values 
of Sclf-Esteem scores of male, female of tribal group and of the total students of tribal group 
are presented in the table 4.7 in order to understand the variation existing betweon Iwo groups 
and dispersion between the groups. 
Table 4.7 	Statistical measures of the Self-Estccm scores of male, female and of the 
total sample of Tribal ermm 
Groups Mean Median SD Sk 
Std. 
Error 
Sk 
Z value 
Sk Ku 
Std. 
Error 
1(u 
Zvalue 
but 
Tribal 
Males 101.11 102.50 13.19 -0,238 0.172 -1.38 -0.197 	0.342 -0.57 
(200) 
Tribal 
Females 105.86 104.50 10.72 0.007 0.175 0.04 0.202 	0.347 0.58 
(194) 
Total 103.45 104 1226 	-0.261 0.123 -2.12 0.141 0.245 0.57 
(394) 
A careful glance of the table 4.7 reveals the skewness and kurtosis with Z-values. The 
negative value of skewness (-0 26) suggests that the data is skewed to the felt, and the 
distribution is negatively skewed. The excess kurtosis (0.14) is slightly greater than zero 
implies that distribution is slightly leptokurtic. Also the Z values of skewness and kurtosis of 
self-esteem of tribal pupils are 2.12 and 0.57 respectively which shows that the these values 
are neither below of -258 nor the above of —2.58. Thus, the observations lead to the 
conclusion that self-esteem scores of tribal students are normally distributed. The 
observations lead to the conclusion that Self-Esteem scores of tribal students are normally 
distributed. 
Sample of non-tribal students: 
In order to scrutinize the nature of Self-Esteem scores in the selected sample of male and 
female students of non-tribal group and of the total non-tribal students at the level of 
secondary, the scores procured on the Self-Esteem Inventory were assorted in a tabular form_ 
A frequency distribution of the scores was prepared, which is given in the table 4.8. 
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Table 4.8 Frequency distribution of the Self-Esteem scores of male and female of non- 
tribal group and of the total sample of non-tribal students 
S1. 	Class Males (Non-Tribal) Females (Non- Total Non- 
No. 	I 	Interval Tribal) Tribal 
Students 
F 	c.f. %c.f. F c.f. %c.f. F c.f. %c.f. 
1 	60-69 	0 	0 	0 0 0 0 0 0 0 
2 	70-79 	3 	3 	1.51 0 0 0 3 3 0.76 
3 	80-89 	9 	12 	6.06 1 1 0.51 10 13 3.31 
4 	90-99 	25 	37 	18.68 19 20 10.30 44 57 14.54 
5 	100— 109 	75 	112 	56.56 57 77 39.69 132 I 	189 48.21 
6 	y 	110-119 	61 	173 	87.37 75 152 78.35 136 325 82.90 
7 	120-129 	24 	197 	99.49 36 188 96.90 60 385 98.21 
K 
	
130-139 	1 	198 	100 5 193 99.48 6 391 99.74 
9 	140 — 149 	0 	198 	100 1 194 100 1 392 100 
N 	 198 194 392 
A perusal of the above table indicates that most of the frequencies are within the range of 60 
to 149. This shows that majority of the subjects are concentrated in the middle of the 
distributions i.e. there is normal tendency in the scores of Self-Esteem. This trend is also 
visible from the given figures 4.11. 4.12 and 4.13. 
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Sc.,.. 	 OlsIVN Valve 
Fig. 4.11 Normal Curve and Q-Q Plots showing Self-Esteem scores of male pupils of 
Non-tribal group (N= 198) 
Scots% 	 -. 	.. 	. 	OtusY'Ved Yak, 
 
Fig. 4.12 
	
Normal Curve and Q-Q Plots showing Self-Esteem scores of female pupils 
of non-tribal group (N= 194) 
to x 	K. x 	i 	•+s 	&. 	ri•.+- 	 I.. 
S.N.\ 	 QCiuryed YaM.. 
Fig. 4.13 Normal Curve and Q-Q Plots showing Self-Esteem scores of total (male + 
female) pupils of non-tribal group (N= 392) 
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In order to further understand variation existing between two groups and dispersion within 
the non- tribal group of male, female, and the total non-tribal sample the Mean, Median. S.D.. 
Skewness, Kurtosis and Z-values were also computed and are given in the table 4.9. 
Table 4.9 	Statistical measures of the Self-Esteem scores of male, female and of the 
total sample of non-tribal group 
Groups Mean Median SID Sk 
Std. 
Error 
Sk 
Z 
value 
Sk 
Std. 
Ku 	Error 
Ku 
Z value 
Ku 
Non- ~ 
Tribal 106.31 107 10.80 -0.283 0.173 -1.63 0.370 	0.344 1.07 
Males 
(198) 
Non- 
Tribal 111.94 III 10.11 0.021 0.175 0.12 -0.088 	0.347 0.25 
Females 
(194) 
Total 109.09 109 10.83 -0.180 0.123 -1.46 0.295 0.246 1.19 
(392) 
A careful glance of the table 4.9 reveals the skewness and kurtosis with Z-values. The 
negative value of skewness (-0.180) suggests that the data is skewed to the left, and the 
distribution is negatively skewed. The kurtosis (0.295) is slightly greater than zero implies 
that distribution is slightly leptokurtic. Also the Z values of skewness and kurtosis of self-
esteem of non-tribal pupils are -1.46 and 1.19 respectively which shows that the these values 
are neither below of -1.96 nor the above of +1.96. The observations lead to the conclusion 
that Self-Esteem scores of non-tribal students are normally distributed. 
4.4.4 Nature of distribution of emotional maturity scores: 
The scores obtained on the Emotional Maturity Scale were organized in a frequency 
distribution for the total sample as well as for the sub-samples of male and female of tribal 
and non-tribal group and are detailed in the table below. 
Sample of tribal students: 
In order to scrutinize the nature of Emotional Maturity scores in the selected sample of male 
and female students of tribal group and of the total tribal students at the level of secondary, 
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the scores procured on the Emotional Maturity were assorted in a tabular form. A frequency 
distribution of the scores was prepared, which is given in the table 4.10. 
Table 4.10 Frequency distribution of the Emotional Maturity Scores of male and 
female of trihal group and of the total sample of tribal students 
St. Class Males ('I'rihal) Females (Tribal) Total Tribal 
No. Interval Students 
F cf. %c.f. F c . %c.f. F c.f. %c.f. 
1 81-90 	1 1 	0.51 4 4 2.06 5 5 	1.26 
2 91-100 	13 14 	7 8 12 6.18 21 26 	6.59 
3 101.-110 	37 51 	25.5 28 40 20.61 65 91 	23.09 
4 111-120 	60 111 	55.5 54 94 48.45 114 205 	52.03 
5 121-130 	51 162 	81 52 146 75.25 103 308 	78.17 
6 131-140 	28 190 	95 31 177 91.23 59 367 	93.14 
7 141— 150 	8 198 	99 13 190 97.93 21 388 	98.47 
8 151-160 	2 200 	100 4 194 100 6 394 	100 
9 161-170 	0 201) 	100 0 194 100 0 394 	100 
10 171— 180 	0 200 	100 0 194 100 0 394 	100 
N 200 194 	 394 
From the table 4.10 it may be discernible that the emotional maturity scores of tribal students 
are concentrated in the middle of the distribution and show gradual decrease towards the ends 
amongst the scores of males, females as well as the total students, thereby indicating a normal 
distribution of the emotional maturity scores in the population. This also shows that the trend 
of emotional maturity of the population under study is towards moderate emotional maturity. 
The pictorial representation (vide fig. 4.14, 4.15 & 4.16) of the nature of distribution of 
emotional maturity scores also confirms the above observation. 
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Fig. 4.14 Normal Curve and Q-Q Plots showing Emotional Maturity scores of male 
pupils of tribal group (N= 200) 
1---- 
Scums 	 O6wv d VAN 
Fig. 4.15 Normal Curve and Q-Q Plots showing Emotional Maturity scores of female 
pupils of tribal group (N= 194) 
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S . m{ 	 as.Ved V*J0 
Fig. 4.16 Normal Curve and Q-Q Plots showing Emotional Maturity scores of total (male + 
female) tribal pupils (N= 394) 
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The calculated statistical values like Mean, Median, S.D., Skewness, Kurtosis and Z-values 
of Emotional Maturity scores of male, female of tribal group and of the total students of tribal 
group are presented in the table 4.11 in order to understand the variation existing between 
two groups and dispersion between the groups. 
fable 4.11 	Statistical measures of the Enwtjuael Maturity scores of male, female and 
of the total sample of'tribal 2rouu 
Groups Mean Median 	SD Sk 
Std. 
Error 
Sk 
7 value 
Sk Ku 
Std. 
Error 
Ku 
Z value 
Ku 
Tribal 
Males 119.10 118 13.20 0.140 0.172 0-81 -0.322 0.342 -0.94 
(200) 
Tribal 
Females 121.65 121 14.15 -0.006 0.175 -0.03 0.184 0.347 0.53 
(194) 
Total 	120.16 120 13.72 0.079 0.123 	0.64 -0.062 	0.245 -0.25 
(394) 
A careful glance of the table 4.11 reveals the skewness and kurtosis with Z-values. The 
positive value of skewness (0.64) suggests that the data is skewed to the right- and the 
distribution is approximately symmetric. The kurtosis value (-0.062) is slightly less than zero 
implies that distribution is slightly platykurtic Also the Z values of skewness and kurtosis of 
emotional maturity of tribal pupils are 0.64 and -0.25 respectively which shows that the these 
values are neither below of -1.96 nor the above of i-1.96. The observations lead to the 
conclusion that emotional maturity scores of tribal students are normally distributed. 
Sample of non-tribal students: 
In order to scrutinize the nature of Emotional Maturity scores in the selected sample of male 
and female students of non-tribal group and of the total non-tribal students at the level of 
secondary, the scores procured on the Emotional Maturity Scale were assorted in a tabular 
form. A frequency distribution of the scores was prepared, which is given in the table 4.12. 
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Table 4.12 Frequency distribution of the Emotional Maturity scores of male and female 
of non-tribal group and of the total sample of non-tribal students 
S . Class Males (Non-Tribal) Females (Non- Total Non- 
No. Interval Tribal) Tribal 
Students 
F c.f.  F c.f. %c.f. F c.f. %c.f. 
1 81-90 1 1 0.50 4 4 2.06 5 5 1.27 
2 91-100 9 10 5.05 7 11 5.67 16 21 5.35 
3 101-110 13 23 11.61 19 30 15.46 32 53 13.52 
4 111 — 120 25 48 24.24 31 61 31.44 56 109 27.66 
5 1 	121 — 130 46 94 47.47 62 123 63.40 108 217 55.35 
6 131 — 140 
I 
58 152 76.76 45 
i 
168 86.59 103 320 81.63 
7 141 — 150 21 	! 173 87.37 16 184 94.84 37 357 91.07 
8 151 — 160 16 189 95.45 7 191 98.45 23 	~ 380 96.44 
9  161 — 170 7 196 98.98 2 193 99.48 9 389 99.23  
10 171-180 2  198 100 1 194 100 3 392 100 
N 198 194 392 
A perusal of the above table indicates that most of the frequencies are within the range of 81 
to 180. This shows that majority of the subjects are concentrated in the middle of the 
distributions i.e. there is normal tendency in the scores of Emotional Maturity. This trend is 
also visible from the given figures 4.17, 4.18 and 4.19. 
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Fig. 4.17 
	
Normal Curve and Q-Q Plots showing Emotional Maturity scores of male 
pupils of Non-tribal group (N= 198) 
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Fig. 4.18 
Scores 	 Obsn..d Valu. 
Normal Curve and Q-Q Plots showing Emotional Maturity scores of 
female pupils of non-tribal group (N= 194) 
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Fig. 4.19 
EMT 	 O►swv.4 V*a. 
Normal curve and Q-Q Plots showing Emotional Maturity scores of total 
(male + female) pupils of non-tribal group (N= 392) 
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In order to further understand variation existing between two groups and dispersion within 
the non- tribal group of male. female, and the total non-tribal sample the Mean, Median, S.D., 
Skewness, Kurtosis and Z-values were also computed and are given in the table 4.13. 
Table 4.13 	Statistical measures of the Emotional Maturity scores of male, female and 
of the total sample of non-tribal group 
Groups Mean Median SD Sk 
Std. 
Error 
Sk 
Z value 
Sk Ku 
Std. 
Error 
Ku 
Z value 
Ku 
Non- 
Tribal 130.46 131 16.51 0.048 0.173 0.27 0.119 0.344 0.34 
Males 
(198) 
Non- 
Tribal 125.37 126 14.62 -0.255 0.175 -0.145 0.516 0.347 1.48 
Females 
(194) 
Total 127.94 128 15.79 -0.015 0.123 -0.12 0.364 0.246 1.47 
(392) 
A careful glance of the table 4.13 reveals the skewness and kurtosis with Z-values. The 
negative value of skewness (-0.015) suggests that the data is skewed to the left, and the 
distribution is approximately symmetric. The excess kurtosis (0.364) is slightly greater than 
zero implies that distribution is slightly leptokurtic. Also the Z values of skewness and 
kurtosis of emotional maturity of non-tribal pupils are -0.015 and 1.47 respectively which 
shows that the these values are neither below of -1.96 nor the above of -1.96. Thus, the 
observations lead to the conclusion that Emotional Maturity scores of non-tribal students are 
normally distributed. 
4.4.5 Nature of distribution of study habit scores: 
The scores obtained on the Stud} Habit Inventory were organized in a frequency distribution 
for the total sample as well as for the sub-samples of males and females of tribal and non-
tribal group and are detailed in the table below. 
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Sample of tribal students: 
In order to scrutinize the nature of Study Habit scores in the selected sample of male and 
female students of tribal group and of'the total tribal students at the level of secondary. the 
scores procured on the Stud% Habit were assorted in a tabular form. A frequency distribution 
of the scores was prepared. which is given in the table 4.14. 
Table 4.14 Frequency' distribution of the Stud- Habit Scores of male and female of 
tribal group and of the total sample of tribal students 
St. Class 	Males (Tribal) Females (Tribal) Total Tribal 
No. Interval Students 
F 	I 	c.f. 	%c.f. F c.f. %c.f. F c.f. %c.f. 
1 30-34 	2 	2 	1 0 0 0 2 2 0.50 
2 35-39 	6 	8 	4 1 1 0.51 7 9 2.28 
3 40-44 	13 	21 	10.5 12 13 6.70 25 34 8.62 
4 45-49 	30 	51 	25.5 28 41 21.13 58 92 23.35 
5 50-54 	43 	94 	47 51 92 47.42 94 186 47.20 
6 55-59 	48 	142 	71 54 146 75.25 102 288 73.09 
7 60-64 	38 	180 	90 31 177 91.23 69 357 90.60 
8 65-69 	16 	196 	93 13 190 97.93 29 386 97.96 
9 70-74 	3 	199 	99.5 3 193 99.48 6 392 99.49 
10 75-79 	1 	200 	100 1 194 100 2 394 100 
N 200 194 394 
From the table 4.14 it nlaN he discernible that the study habit scores of tribal students are 
concentrated in the middle of the distribution and show gradual decrease towards the ends 
amongst the scores of males. females as well as the total students. thereb% indicating a normal 
distribution of the study habit scores in the population. This also shows that the trend of study 
habit of the population under stud)' is towards moderate study habit. The pictorial 
representation (vide fig. 4.20. 4.21 & 4.22) of the nature of distribution of study habit scores 
also confirms the above observation. 
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Fig. 4.21 	Normal Curve and Q-Q Plots showing Study Habit scores of female 
pupils of tribal group (N= 194) 
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Saes 	 Observed Val. 
Fig. 4.20 Normal Curve and Q-Q Plots showing Study Habit scores of male pupils of 
tribal group (N= 200) 
V w 	am 	 X. 	 C 	"O 	lD 	V 	 ti 
Scores 	 Observed Val" 
Fig. 4.22 	Normal Curve and Q-Q Plots showing Study Habit scores of total (male + 
female) tribal pupils (N= 394) 
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The calculated statistical values like Mean, Median, S.D., Skewness, Kurtosis and Z-values 
of Study Habit scores of male, female of tribal group and of the total students or tribal group 
are presented in the table 4.15 in order to understand the variation existing between two 
groups and dispersion between the groups. 
Table 4.15 	Statistical measures of the Study Habit scores of male, female and of the 
total sample of Tribal croup 
Groups Mean Median SD Sk 
Std. 	Z value 
Error 	Sk 
Sk 
Ku 
Std. 
Error 
Ku 
Z value 
Ku 
Tribal 
Males 54.61 55 8.18 -0.274 0.172 -1.59 -0.113 0.342 -0.33 
(200) 
Tribal 
Females 55.03 55 6.82 0.190 0.175 1.08 -0.186 0.347 -0.53 
(194) 
Tutal 54.81 55 	7.53 -0.122 0.123 -0.99 -0,030 0.245 -012 
(394) 
A careful glance of the table 4.15 reveals the skewness and kurtosis values. I'lie negative 
value of skewness (-0.122) suggests that the data is skewed to the left, and the distribution is 
negatively skewed. The kurtosis value (-0.030) is slightly less than zero implies that 
distribution is slightly plarykwtic. Also the Z values of skewness and kurtosis of study habits 
of tribal pupils are -0.99 and -0.12 respectively which shows that the these values are neither 
below of -1.96 nor the above of +1.96. Thus, the observations lead to the conclusion that 
Study Habit scores of tribal students are normally distributed. 
Sample of non-tribal students: 
In order to scrutinize the nature of Study Habit scores in the selected sample of male and 
female students of non-tribal group and of the total non-tribal students at the level of 
secondary, the scores procured on the Study Habit Inventory were assorted in a tabular form. 
A frequency distribution of the scores was prepared, which is given in the table 4.16. 
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Table 4.16 Fre(lience distribution of the Study Habit scores of male and female of non- 
tribal Group and of the total sample of non-tribal students 
SI. Class Males (Non-Tribal) Females (Non- Total Non- 
\o. Interval Tribal) Tribal 
Students 
F 	J c.f. %c.f. F c.f. J %c.f. F c.f. %c.f. 
1 31)-34 0 0 0 1 1 0.51 1 1 0.25 
2 35 —39 1 	1 1 0.50 5 6 3.09 6  7 1.78 
3 40-44 4 5 2.52 8 14 7.21 12 19 4.84 
4 45 — 49 32 
I 
37 18.68 23 37 19.07 
~ 
55 74 18.87 
5 50-54 47 84 42.42 44 81 41.75 91 165 42.09 
6 55-59 48 132 66.66 62 ! 	143 73.71 110 	1 275 70.15 
7 60-64 37 169 85.35 36 179 92.26 73 
i 
348 
I 
88.77 
8 65 — 69 I 24 
193 97.47 t 	11 190 97.93 35 383 97.70 ~ 
9 79-74 5 198 100 ~ 	4 194 1011 9 392 100 
10 75-79 0 198 100 0  194 100 0 392 100 
N 198 194 392 
A perusal of the above table indicates that most of the frequencies are within the range of 30 
to 79. This shows that majority of the subjects are concentrated in the middle of the 
distributions i.e. there is normal tendency in the scores of Study Habit. This trend is also 
visible from the given figures 4.23. 4.24  and 4.25. 
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Normal Curve and Q-Q Plots showing Study Habit scores of male pupils 
of Non-tribal group (N= 198) 
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Fig. 4.24 
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Normal Curve and Q-Q Plots showing Study Habit scores of female 
pupils of non-tribal group (N= 194) 
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In order to further understand variation existing between two groups and dispersion within 
the non- tribal group of male, female, and the total non-tribal sample the Mean, Median, S.D., 
Skewness, Kurtosis and Z-values were also computed and are given in the table 4.17. 
Table 4.17 	Statistical measures of the Study Habit scores of male, female and of the 
total sample of non-tribal group 
Groups Mean Median SD Sk 
Std. 
Error 
5k 
Z value 
5k Ku 
Std. 
Error 
Ku 
Z value 
Ku 
Non- 
Tribal 56.35 56.50 6.99 -0.030 0.173 -0.17 -0.395 0.344 -114 
Males 
(198) 
Non- 
Tribal 55.13 56 7.01 -0.363 0.175 -2.07 0.480 0.347 1.38 
Females 
(194) 
Total 55.75 56 7.02 -0.194 0.123 -1.57 0.083 0.246 0.33 
(392) 
A careful glance of the. table 4.17 reveals the skewness and kurtosis values. [he negative 
value of skewness (-0.194) suggests that the data is skewed to the left, and the distribution 
negatively skewed. The excess kurtosis (0.083) is slightly greater than zero implies that 
distribution is slightly leptokunic. Also the Z values of skewness and kurtosis of study habits 
of non-tribal pupils are -1.57 and 0.33 respectively which shows that the these values are 
neither below of-1.96 nor the above of;-1.96. Thus, the observations lead to the conclusion 
that Study I labit scores of non-tribal students are normally distributed. 
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DISCUSSION OF RESULTS 
5.1 Analysis, interpretation and discussion of 
results on the basis of `t'-Ratio. 
5.2 Analysis interpretation and discussion of 
results on the basis of Correlation. 
\'- ANAJ.VSIS, INTERPRETATION ANI) I)ISCUSSION OF RESULTS 
Data anal)sis and inter p;e:atio 	is the process of assigning meaning to the collected 
inlorn-tzion and deternii nu0g the conclusions. significance, and implications of the findings. 
The pt:rpose o;' the data analysis and i!rtcrpretation phase is to transform the data collected 
into c:Ldiblt evidence about the development of the inter%ention and its performance. 
Mo7co,:-r tll; anaksis and interpretation of the data is a true mirror of thL work Therefore 
analysis: explains t!,c result given by data and interpretation explains the meaning of results as 
per objetivcs of the study. 
It is rsse;ni: ! "o ;m;,: colleted data in a systematic manner to obtain desired results and their 
interpretations scientifically. Therefore. it is indispensable that the data should he presented 
in a ,\cl! arranged manner so. that the purpose of the stud} can be introduced by it. The 
statists plays a unique and important role in ever\ research \%ork for gettingefinite result 
which can be understood and also be given a specific meaning. 
In the present research N%ork. the data is analysed on tie basis of statistics fur the studying 
significant difference between to groups, therefore, t-test is used for accepting or rejecting 
the hypotheses based on the dependent variables. The present research work also studying the 
relationship hct\scen various dependent variables i.e., Social l'ompetence. Self-Esteem, 
Emotional Maturity and Study Habits, for this product moment correlations is used. In the 
present research work, objectihcs and hypotheses are being studied and tested by using 
various statistical techniques. . In this chapter. the analysis and interpretation of data is done 
v%hich are as under. 
5.1 ANALYSIS. INlERPRETATION AND DISCUSSION OF RESULTS ON THE 
BASIS OF 't'-RA'l'1O: 
5.1.1 	('omr,.:riso>n hetwecn tribal and iron-tribal papil:. mt the sariable of Social 
(om!e tcnce (j. 
Objrc ri\ C.I - Jo •ori/nsre social t)flpe1enCc hc'i sce,i trii>cil Oil(/ non-tribal pull: s ai 
.Srrofr, ~Ln.v lC1•.",. 
Hypothcsis.l — There is no s gnrvla,w diffr'ence in social com/kk'nce between tribal and 
non-tribal prr/)i1 c cwt secondary kve 1. 
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In order to compare social competence of tribal and non-trihal pupils t-test was applied. I he 
mean scores and SD. were found out and t-value was calculated. The mean scores. SD,. and t-
values of different dimensions of social competence of tribal and non-tribal pupils are given 
in table - 5.1. 
Table - 5.1 Showing the Mean scores, SD, and (-values of tribal and non-tribal pupils 
on the variable of Social Competence 
Dimensions of Social 
Competence 
Tribal Pupils 
N = 394 
Non-Tribal 
Pupils 
N = 392 
Df t-value 
Mean SI) Mean SD 
Social Sensitivity 7.04 1.80 7.83 1.61 
784 
6.47 
Social Maturity 42.81 6.12 44.71 6.08 4.35 
Social Skills 13.40 2.87 14.10 2.65 3.52 
Social Relations 9.54 2.43 9.97 2.23 2.60 
Social Commitment 3.56 1.20 3.57 1.16 .064 
Social Appreciation 
Ability 
3.27 1.24 3.25 1.22 .21 	' 
Socio-Emotional Integrity 6.28 1.90 6.81 1.84 3.95 
Social Involvement 3.34 I.33 3.49 1.24 1.59` 
Social Respect-Ability 6.61 1.85 
2.31 
7.04 1.93 3. 	77 
Social Leadership 10.18 10.20 2.52 .109 ' 
Social Cooperation & 
Compliance 
3.64 1.20 3.60 1.17 .473 
Social Accept Ability 3.39 1.18 3.23 1.28 1.74 
Social Tolerance 19.21 3.67 19.92 
17.10 
3.59 
3.15 
2.73 
Social Competition 16.35 3.30 3.25 
Social Authority 3.81 1.15 3.91 1.06 1.27 ' 
Adult-Resource 
exploitability  
3.26 1.31 3.36 1.20 1.09 
Social Participation 3.12 
6.75 
 165.66 
1.22 
3.13 
20.94 
3.35 1.15 2.62' 
2.77" 
4.79 
Pro-social Attitude 
Social Competence Total 
7.25 I.69 
20.64 172.77 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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The tai :. 5.I indicates sinificant difference of' mean scores of' tribal (7.04) and non-tribal 
(7.83) pupils on the dimension of social sensitirit%. the t-value 6.47 is significant at 0.01 
level of confidence. 'huts, the result cicarl) sho 	that ti« non-tribal pupils are better than 
the tribal pupils on the dimension of social sensiti it 
The table 5.1 shows that there is a significant ditrcrtc F:M•,.een tribal and non-tribal pupils 
or the dimension of social maturi?' . The calculated i-value is 4.35 and the mean values are 
42.9 i and 44.71 for the tribal and ron-tribal pupils. resba.,tiveIy. So, it can be said that the 
non-tribal pupils are more socially matured than the ti- iha! pupils. 
As presented in the table 5.I comparisons are made on the dimension of social skills and it is 
found that the mean scores of pupils of tribal group and no; u-tribal group are 13.40 and 14.10, 
respecti\ely. The calculated t-aluc 3.52 is significant t at (i.01 lc el of confidence Thus. the 
result clearly indicates that the non-tribal pupils are b uc: in social skills than the pupil of 
tribal group. 
Table 5.1 depicts that there is a significant difference betv.een the tribal and non-tribal pupils 
on the d;mension of social relations. The mean values of tribal and non-tribal pupils are 9.54 
and 9.97. respectively. However, the t-value 2.60 is significant at 0.01 level of confidence. 
Thus. the evidence shows that the pupils of non-tribal group are more able to develop social 
relations than their counterparts of tribal group. 
According to table 5.1 no significant dif crence is f(>;:nd between tribal and non tribal pupils 
on the dimension of social commitment. 1'he t-value came out to be .064 and the mean values 
are 3.56 and 3.57 for tribal and non-tribal pupils. respectively. So. it can be said that tribal 
and non-tribal pupils are having similar level of social commitment. 
"fable 5.t shows .hat there is no significant d fference between the pupils of tribal and non-
tribal groups and their mean scores are 3.27 and 3.25. respectively. on the dimension of social 
appreciation ability as the obtained t-value 0.21 is not significant even at 0.05 level of 
confidence. 'I haw. the result re eals ti at berth groups (tribe,; and non-tribal) are nearly similar 
in their social appreciation ability. 
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Figure: 5.1 Showing the Mean scores of tribal and non-tribal pupils on first six 
dimensions of the variable of Social Competence 
The table 5.1 shows that there is a significant difference between tribal and non-tribal pupils 
on the dimension of Socio-Emotional Integrity. The calculated t-value is 3.95 and the mean 
values are 6.28 and 6.81 for the tribal and non-tribal pupils, respectively. So, it can be said 
that the non-tribal pupils are better than the tribal pupils in the case of Socio-Emotional 
Integrity. 
It is clear from table 5.1 that there exists no significant difference between tribal and non-
tribal pupils on the dimension of social involvement. The t-value is calculated 1.59 and the 
mean scores for tribal and non-tribal pupils are 3.34 and 3.49, respectively. Therefore, it can 
be said that both the tribal and non-tribal pupils are having similar type of social involvement. 
The table 5.1 depicts that there is a significant difference between tribal and non-tribal pupils 
on the dimension of social respect-ability. The t-value came out to be 3.17 and the mean 
values are 6.61 and 7.04 for tribal and non-tribal pupils, respectively. However, it can be said 
that the non-tribal pupils are better than the tribal pupils on the dimension of social respect-
ability. 
The table 5.1 shows that there is no significant difference between tribal and non-tribal pupils 
on the dimension of the social leadership. The calculated t-value is 0.109 and the mean values 
are 10.18 and 10.20 for tribal and non-tribal pupils, respectively. So, it can be said that both 
tribal and non-tribal pupils are having similar type of social leadership quality. 
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The table 5.1 indicates that the mean values of the dimension of social cooperation and 
compliance of tribal (3.64) and non-tribal (3.60) pupils are nearly similar and the t-value 
0.473 is not significant even at 0.05 level of confidence. Therefore, it reveals that the 
differences between both the groups are similar in their social cooperation and compliance. 
Table 5.1 shows that there is no significant difference (t-value 1.74) at any level of 
confidence between the pupils of tribal and non-tribal groups on the dimension of social 
accept ability. It reveals that the difference between the means scores (3.39 and 3.23) is very 
small and both the groups of pupils (tribal and non-tribal) are nearly similar in their social 
accept ability. 
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Figure: 5.2 Showing the Mean scores of tribal and non-tribal pupils on another six 
dimensions of the variable of Social Competence 
The table 5.1 depicts that there is a significant difference at 0.01 level of confidence between 
tribal and non-tribal pupils on the dimension of social tolerance. The t-value came out to be 
2.73 and the mean values 19.21 and 19.92 for tribal and non-tribal pupils, respectively. 
However, it can be said that the non-tribal group is better than the tribal group on the 
dimension of social tolerance. 
The mean values as shown in the table 5.1 of tribal students and non-tribal students are 16.35 
and 17.10. respectively, on the dimension of social competition. However, the t-value 3.25 is 
significant at 0.01 level of confidence. Thus, the evidence shows that the pupils of non-tribal 
group are more able to participate in social competition than tribal pupils. 
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Table 5.1 shows that the tribal and non-tribal pupils on the dimension of social authority as 
the obtained t-value (1.27) is not significant even at 0.05 level of confidence. Their mean 
values are 3.81 and 3.91, respectively and reveals that the difference between the means 
scores is small and both the groups of pupils are similar in their social authority. 
Table 5.1 shows that the mean values of pupils of tribal and non-tribal groups on the 
dimension of adult-resource exploitability are 3.26 and 3.36, respectively and the obtained t-
value (1.09) is not significant even at 0.05 level of confidence. Thus, it can be said that both 
the groups of pupils are nearly same in their adult-resource exploitability. 
The table 5.1 indicates the mean scores of tribal and non-tribal pupils on the dimension of 
social participation are found 3.12 and 3.35 and the t-value 2.62 is significant at 0.01 level of 
confidence. So, it can be said that the non-tribal pupils are better than the tribal pupils on the 
dimension of social participation. 
Table 5.1 depicts that there is a significant difference at 0.01 level of confidence between the 
tribal and non-tribal pupils on the dimension of pro-social attitude. The calculated t-value is 
2.77 and their mean scores are 6.75 and 7.25, respectively. Thus, the evidence shows that the 
pupils of non-tribal group are better in pro-social attitude than their counterparts of tribal 
group. 
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Figure: 5.3 Showing the Mean scores of tribal and non-tribal pupils on last six 
dimensions of the variable of Social Competence 
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Thus, the above table 5.1 indicates that there exists a significant difference between tribal and 
non-tribal pupils on the variable Social Competence. The obtained t-value (4.79) is found 
significant at 0.01 level of confidence. As shown in figure 5.4 the mean value of pupils of 
non-tribal group (172.77) is higher than mean value of pupils of tribal group (165.66) on the 
variable of social competence. So. it can be said very safely that the pupils of non-tribal 
group are more socially competent than their tribal group counterparts. 
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Figure: 5.4 	Mean scores of tribal and non-tribal pupils on the variable of social 
competence 
It may be due to the fact that the tribal pupils have less social sensitivity, less social maturity 
and also may have low participation in social competition due to their traditional system as 
compared to non-tribal pupils. Furthermore, it is also well known fact that the tribal society is 
socially backward than the main stream of the society. The result is supported by the findings 
of Agnihotry (1990), who revealed that the tribal and non-tribal differed in terms of their 
placements on attributes of social maturity; the traditions of learning were found to be 
contributing to social maturity; and there were more educational adjustment problems in the 
tribal group. The present finding is also corroborated by the study of Kalyandevi & 
chaitanya, (2008). Thus, the first hypothesis, i.e., (Ho I) "There is no significant difference in 
social competence between tribal and non-tribal pupils at secondary level " is rejected. 
5.1.1.1 	Comparison between male pupils of tribal and non-tribal group on the 
variable of Social Competence. 
Objective — 1(a). To compare social competence between male pupils of tribal and non-
tribal group at secondary level. 
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Hypothesis - 1(a). There is no significant d1„erence in social competence between tribal and 
non-tribal mule pupils at secondary level. 
In order to compare social competence of tribal and non-tribal male pupils t-test was applied. 
The mean scores and SD, were found out and t-value was calculated. The mean scores. SDs, 
and t-values for different dimensions of social competence of tribal and non-tribal male 
pupils are given in table - 5.2. 
Table - 5.2 Showing the Mean scores, SD, and t-values of tribal and non-tribal male 
pupils on the variable of Social Competence 
Dimensions of Social 
Competence 
Tribal Male Pupils 
N = 200 
Non-Tribal male 
Pupils N = 198 df t-value 
Mean SD Mean SD 
Social Sensitivity 6.98 1.95 7.65 1.59 
396 
3.73 
Social Maturity 41.99 6.24 43.27 6.24 2.05 
Social Skills 13.21 2.97 13.65 2.90 L49NS  
Social Relations 9.48 2.51 10.01 2.15 2.26 
Social Commitment 3.44 1.19 3.54 1.19 .836 
Social Appreciation 
A bill h 
3.29 1.23 3.09 1.13 1.67 
Socio-Emotional 
Integrity 
6.08 1.90 6.37 1.93 1.52' 
Social Involvement 3.27 1.34 3.42 1.25 1.18' 	' 
Social Respect- 
Ability 
6.54 1.90 6.63 1.93 .500 
Social Leadership 9.95 2.40 10.20 2.47 103NS  
Social Cooperation 
& Compliance 
3.62 1.26 3.35 1.21 2.18 
Social Accept Ability 3.36 1.17 3.22 I.24 1.17' 
Social Tolerance 18.85 3.87 19.63 3.50 2.09'  
Social Competition 15.94 3.34 16.35 3.04 1.28' ' 
Social Authority 3.72 1.25 3.80 1.08 .663 
Adult-Resource 
exploitability 
3.14 1.36 3.38 1.20 1.89' 
Social Participation 2.97 1.24 3.19 1.15 1.83 
Pro-social Attitude 6.85 3.96 7.03 1.66 .591 
Social Competence 
Total 
162.73 21.70 167.85 20.06 2.44 
X% = significant at .01 level 	* = significant at .05 level NS = Not Significant 
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The table 5.2 indicates that the mean scores of tribal and non-tribal male pupils are found 
6.98 and 7.65 respectively on the dimension of social sensitivity. The t-value 3.73 is 
significant at 0.01 level of confidence. So, it can be said that the male pupils of non-tribal 
group have higher level of social sensitivity than the male pupils of tribal group. 
The table 5.2 shows that there is a sitnificant difference at 0.05 level of confidence between 
tribal male and non-tribal male pupils on the dimension of social maturity. The calculated t-
value is 2.05 and the mean values are 41.99 and 43.27 for the tribal and non-tribal male 
pupils. respectively. So. it can be said that the male pupils of non-tribal group are more 
socially matured than the male pupils of tribal group. 
As presented in the table 5.2 comparisons between the mean scores of pupils of tribal and 
non-tribal male are 13.21 and 13.65. respectively, on the dimension of social skills. The t-
value 1.49 is not significant even at 0.05 level of confidence. Thus, the result clearly indicates 
that the male pupils of tribal and non-tribal group have similar type of social skills ability. 
Table 5.2 depicts that there is a significant difference between the tribal and non-tribal male 
pupils on the dimension of social relations and their mean values are 9.48 and 10.01, 
respectively. However the t-value 2.26 is significant at 0.05 level of confidence. Thus. the 
evidence shows that the male pupils of non-tribal group are better on the dimension of social 
relations than male pupils of tribal group. 
According to table 5.2 the t-value 0.83 is not significant even at 0.05 level of confidence and 
the mean values are 3.44 and 3.54 for male pupils of tribal and non-tribal group, respectively, 
on the dimension of social commitment. Thus, it can be concluded that the male pupils of 
tribal and non-tribal group have similar type of social commitment. 
"fable 5.2 sho,,~s that the measure of social appreciation ability as the obtained t-value (1.67) 
is not significant even at 0.05 level of confidence and their mean values are 3.29 and 3.09, 
respectively. Thus. the evidence sho\\s that the male pupils of tribal and non-tribal groups are 
nearly similar in their social appreciation ability. 
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Figure: 5.5 Showing the Mean scores of male pupils of tribal and non-tribal group on 
first six dimensions of the variable of Social Competence 
The table 5.2 shows that there is no significant difference even at 0.05 level of confidence 
between tribal and non-tribal male pupils on the dimension of Socio-Emotional Integrity. The 
calculated t-value is 1.52 and the mean values are 6.08 and 6.37 for the tribal and non-tribal 
male pupils, respectively. So, it can be said that the male pupils of tribal and non-tribal group 
having similar type of Socio-Emotional Integrity. 
It is clear from the table 5.2 that there exists no significant difference between male pupils of 
tribal and non-tribal group on the dimension of social involvement. The t-value is calculated 
1.18 and the mean scores for male pupils of tribal and non-tribal group are 3.27 and 3.42, 
respectively. Therefore, it can be said that both the male pupils of tribal and non-tribal group 
are similar in social involvement. 
The table 5.2 depicts that there is no significant difference (t-value, 0.50) even at 0.05 level of 
confidence between tribal and non-tribal male pupils on the dimension of social respect-
ability. The mean values are 6.54 and 6.63 for tribal and non-tribal male pupils, respectively. 
Therefore, the tribal and non-tribal male pupils are having similar type of social respect-
abil ity. 
The table 5.2 shows that there is no significant difference (t-value, 1.03) even at 0.05 level of 
confidence between tribal and non-tribal male pupils on the dimension of the social 
leadership. The mean values are 9.95 and 10.20 for tribal and non-tribal male pupils, 
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respectively and reveals that both the tribal and non-tribal male pupils have similar type of 
social leadership quality. 
The table 5.2 indicates that the t-value (2.18) is higher than the table value and significant at 
0.05 level of confidence on the dimension of social cooperation and compliance and the mean 
values of both group are 3.62 and 3.35, respectively. Therefore, it reveals that the male pupils 
of non-tribal group are better in social cooperation and compliance than their tribal 
counterparts. 
Table 5.2 shows that there is no significant difference (t-va)ue, 1.17) between the male pupils 
of tribal and non-tribal pupils on the dimension of social accept ability even at 0.05 level of 
confidence and their mean values are 3.36 and 3.22. respectively. Thus, the result reveals that 
the tribal and non-tribal male pupils are similar in their social accept ability. 
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Figure: 5.6 Showing the Mean scores of male pupils of tribal and non-tribal group on 
another six dimensions of the variable of Social Competence 
The table 5.2 depicts that there is a significant difference (t-value, 2.09) at 0.05 level of 
confidence between male pupils of tribal and non-tribal group on the dimension of social 
tolerance and their mean values are 18.85 and 19.63, respectively. However, it can be said 
that non-tribal male pupils are better than the tribal male pupils in their social tolerance. 
Table 5.2 depicts that there is no significant difference (t-value, 1.28) even at 0.05 level of 
confidence between the male pupils of tribal and non-tribal group on the dimension of social 
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competition. The mean values of male pupils of tribal and non-tribal group are 15.94 and 
16.35, respectively. Thus, the evidence shows that the male pupils of tribal and non-tribal 
group are similar in social competition. 
Table 5.2 shows that there is no significant difference even at 0.05 level of confidence 
between the male pupils of tribal and non-tribal group on the dimension of social authority as 
the obtained t-value 0.66 and their mean values are 3.72 and 4.80, respectively. Thus, it 
reveals that the male pupils of tribal and non-tribal group are similar in social authority. 
Table 5.2 shows that there is no significant difference between the male pupils of tribal and 
non-tribal group on the dimension of adult-resource exploitability as the obtained t-value 1.89 
and their mean values are 3.14 and 3.38, respectively. Thus, the result reveals that both the 
groups of pupils (tribal male and non-tribal male) are similar in their adult-resource 
exploitability. 
The table 5.2 indicates the mean scores of male pupils of tribal and non-tribal group on the 
dimension of social participation are found 2.97 and 3.19, respectively. The t-value 1.8 is not 
significant even at 0.05 level of confidence. So, it can be said that the male pupils of tribal 
and non-tribal group are similar on the dimension of social participation. 
Table 5.2 depicts that there is no significant difference ('t'- 0.59) at any level of confidence 
between the male pupils of tribal and non-tribal groups on the dimension of pro-social 
attitude. The mean values as shown in the table of both groups are 6.85 and 7.03, 
respectively. Thus, the evidence shows that the male pupils of tribal and non-tribal group 
have similar type of pro-social attitude. 
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Figure: 5.7 Showing the Mean scores of male pupils of tribal and non-tribal group on 
last six dimensions of the variable of Social Competence 
Thus, the above table 5.2 indicates that there exists a significant difference between tribal and 
non-tribal male pupils on the variable of Social Competence. The obtained t-value 2.44 is 
found to be significant at 0.05 level of confidence. As shown in figure 5.8 the mean value of 
tribal male pupils (162.73) is lower than the mean value of non-tribal male pupils (167.85) on 
the variable of social competence. So, it can be said very safely that the male pupils of non-
tribal group are more socially competent than their male pupils of tribal counterparts. 
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Fig. 5.8 	Mean scores of tribal and non-tribal male pupils on the variable of social 
competence 
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The above finding is on expected line and can be justified that the tribal pupils are unable 
make social relations with their peer mates because they are not participate in social 
competition and also peer group activities due to lack of communication and adjustment 
problem. This finding is in harmony with the study of Soni and Joshi (2013) who reported 
that normal children are more socially matured than disabled children. The disabled children 
have adjustment problem and also the problems of communication, similarly the tribal pupils 
also face the lack of communication and have the problem of adjustment with non-tribal 
pupils thus finding is corroborated with the study of Soni and Joshi (2013) 'fher•efore, the 
first sub-hypothesis of the first hypothesis, i.e., H„1 (a) '•There is no Significant difference in 
.social competence between male pupils of tribal and mion-tribal group at secondary level" is 
rejected. 
5.1.1.2 	Comparison between tribal and non-tribal female nu )ils on the variable 
of Social Competence. 
Objective — 1(b). To compare social competence helireen female pupils of tribal and non-
tribal group at secondary level. 
11v pothesis - 1(b). There is no siglrificnrtt difference in social competence between tribal and 
Iron-Uribal_fenrale pupils at secondary level. 
In order to compare social competence of tribal and non-tribal female pupils t-test was 
applied. The mean scores and SD, were found out and t-value was calculated. The mean 
scores, SR.  and t-values of different dimensions of social competence of tribal and non-tribal 
female pupils are given in table — 5.3. 
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Table-5.3 Show i'g the Mean scores. SD,and t-values of tribal and non-tribal female 
pupils on the variable of Social Competence 
Dimensions of Social 
Compeknce 
Tribal Female 
N-194 
Pupils Non-Tribal 
Pupils N 
Female 
194 df 
 386 
j 	2.57  
t-value 
Mean SD Mean SD 
I.62 Social Sensitivity 7.10 c.63~~ 8.02 5.53 
Social Staturil) 43.67 5.88 	- 46.17 5.5.5 4.31 
Social Skills 13.61 2.76 14.56 2.27 3.70 
Social Relations 9.59 2.36 9.93 1 2.32 1.40 
Social Commitment 	3.69 I 	1.20 3.59 1 .13 JR3 
Social Appreciation 
Ability 
'i 	25 
L 
1.25 3.42  1,29 1.27 
____ , Socio-Emotional 
Integrity 
6.50 
____ 
1.89 ',.26 ! 	1.63 4.27 
Social Involvement 3.42 1.32 	3.56 1.22 1.06 
Social Respect- 
Ability 
6.69 1.80 7.46 1.85 4.13 
Social Leadership 10.41 2i9 10.19 
1.06 
1 .32 
Social Cooperation 
& Compliance..._ 
Social Accept Ability 
367 
3.42 
1.14 
1.20 
3.86 
3.25 
1.74 
1.28 
Social Tolerance 
Social Competition 
19.58 
16.78 
3.42 20.22 3.67 1.77' 
3.21 17.87 3.08 3.40 
Social Authority 3.90 1.02 4.03 1.04 1.1 7' 
Adult-Resource 
exploitabili 
3.39 1.26 3.34 1.21 F4.81 1 
Social Participation 328 1.18 
_ 
3.51 1.13 8 
Pro-social Attitude 6.65 1.95 7.47 1.69 4.43 
Social Competence 
Total 
168.68 19.73 177.77 20.06 4.50 
""= significant at.01 level 
= significant al .05 level 
NS = Not Significant 
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The table 5.3 indicates the mean scores of tribal and non-tribal female pupils on the 
dimension of social sensitivity are found 7.10 and 8.02, respectively. The t-value 5.53 is 
significant at 0.01 level of confidence. The result, thus, clearly shows that there is a 
significant difference and the female pupils of' non-tribal group have higher level of social 
sensitivity than the female pupils of tribal group. 
The table 5.3 shows that there is a significant difference at 0.01 level of confidence between 
trihal and non-tribal female pupils on the dimension of social maturity. The calculated 1-value 
is 4.31 and the mean values are 43.67 and 46.17 for the tribal and non-tribal female pupils, 
respectively. So, it can be said that the female pupils of non-tribal group are more socially 
matured as compared to the female pupils of tribal group. 
As presented in the table 5.3 found that the mean scores of tribal and non-tribal female pupils 
are 13.61 and 14.56, respectively, on the dimension of social skills. The t-value 3.70 is 
significant at 0.01 level of confidence. Thus, the result clearly indicates that the female pupils 
of tribal group have lower social skills ability than the female pupils of non-tribal group. 
Table 5.3 depicts that there is no significant difference between the tribal and non-tribal 
female pupils on the dimension of social relations and their mean values are 9.59 and 9.93, 
respectively. However the t-value 1.40 is not significant even at 0.05 level of confidence. 
Thus, the evidence shows that the female pupils of tribal and non-tribal group are similar in 
social relations. 
According to table 5.3 no significant difference is found ('('-0.78) even at 0.05 level of 
confidence between lemalc pupils of tribal and non-tribal group on the dimension of social 
commitment and their mean values are 3.69 and 359, respectively. Thus, the evidence shows 
that the female pupils of tribal group and non-tribal group are similar in social commitment. 
Table 5.3 shows that the mean values of female pupils of tribal and non-tribal group on the 
dimension of social appreciation ability are 3.25 and 3.42, respectively and the t-va}ue 1.27 is 
not significant even at 0.05 level of confidence. Thus, the evidence shows that the female 
pupils of tribal group and female pupils of non-tribal group are similar in their social 
appreciation ability. 
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Figure: 5.9 Showing the Mean scores of female pupils of tribal and non-tribal group on 
first six dimensions of the variable of Social Competence 
The table 5.3 shows that there is a significant difference at 0.01 level of confidence between 
tribal and non-tribal female pupils on the dimension of Socio-Emotional Integrity. The 
calculated t-value is 4.27 and the mean values are 6.50 and 7.26 for the tribal and non-tribal 
female pupils, respectively. So, it can be said that the female pupils of non-tribal group are 
better in their Socio-Emotional Integrity than the female pupils of tribal group. 
It is clear from the table 5.3 that there exists no significant difference between female pupils 
of tribal and non-tribal group on the dimension of social involvement. The t-value is 
calculated 1.06 and the mean scores for female pupils of tribal and non-tribal group are 3.42 
and 3.56. respectively. Therefore, it can be said that both the female pupils of tribal and non-
tribal group are similar in their social involvement. 
The table 5.3 depicts that there is a significant difference at 0.01 level of confidence between 
tribal and non-tribal female pupils on the dimension of social respect-ability. The t-value 
came out to be 4.13 and the mean values are 6.69 and 7.46 for tribal and non-tribal female 
pupils, respectively. Therefore, the female pupils of non-tribal group are better in social 
respect-ability as compared to the female pupils of tribal group. 
The table 5.3 shows that there is no significant difference even at 0.05 level of confidence 
between tribal and non-tribal female pupils on the dimension of the social leadership. The 
calculated t-value is 0.91 and the mean values are 10.41 and 10.19 for tribal and non-tribal 
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female pupils, respectively. So, it can be said that both the tribal and non-tribal female pupils 
have similar type of social leadership quality. 
The table 5.3 indicates that the mean values of female pupils of tribal and non-tribal group 
are 3.67 and 3.86, respectively, and the t-value (1.74) is not significant even at 0.05 level of 
confidence. Therefore, it reveals that the female pupils of tribal and non-tribal group are 
similar in social cooperation and compliance. 
Table 5.3 shows that there is no significant difference between the female pupils of tribal and 
non-tribal pupils on the dimension of social accept ability as the obtained t-value (1.28) is not 
significant even at 0.05 level of confidence and their mean values are 3.42 and 3.25, 
respectively. It reveals that both the groups of pupils (tribal female and non-tribal female) are 
nearly similar in their social accept ability. 
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Figure: 5.10 Showing the Mean scores of female pupils of tribal and non-tribal group on 
another six dimensions of the variable of Social Competence 
The table 5.3 depicts that there is no significant difference even at 0.05 level of confidence 
between female pupils of tribal and non-tribal group on the dimension of social tolerance. 
The t-value came out to be 1.77 and the mean values 19.58 and 20.22 for female pupils of 
tribal and non-tribal group, respectively. However, both the groups of pupils (tribal female 
and non-tribal female) are nearly similar in their social tolerance. 
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Table 5.3 depicts that the mean values of female pupils of tribal and non-tribal group are 
16.78 and 17.87, respectively on the dimension of social competition. However the I-value 
3.40 is significant at 0.01 level of confidence. Thus, the female pupils of non-tribal group are 
better in social competition than their female counterparts of tribal group. 
Table 5.3 shows that there is no significant difference even at 0.05 level of confidence 
between the female pupils of tribal and non-tribal group on the dimension of social authority 
as the obtained t-value 1.77. The mean values of pupils of female of tribal and non-tribal 
group on the dimension of social authority are 3.90 and 4.03, respectively. It reveals that the 
female pupils of tribal and non-tribal group are similar in their social authority. 
Table 5.3 shows that there is no significant difference hetween the mean scores of Female 
pupils of tribal (3.39) and non-tribal (3.34) group on the dimension of adult-resource 
exploitability as the obtained t-value (0.41) is not significant even at 0.05 level of confidence. 
It reveals both the groups of pupils (tribal female and non-tribal female) arc similar in their 
adult-resource exploitability. 
The table 5.3 indicates the mean scores of female pupils of tribal and non-tribal group on the 
dimension of social participation are found 3.28 and 3.51, respectively. The t-value is found 
1.88 which is not significant even at 0.05 level of confidence. So, it can be said that the 
female pupils of tribal and non-tribal group are similar on the dimension of social 
participation. 
Table 53 depicts that the mean values of female pupils of tribal and non-tribal group are 6.65 
and 7.47, respectively, on the dimension of pro-social attitude. However, the t-value 4.43 is 
significant at 0.01 level of confidence. Thus, the evidence shows that the female pupils of 
non-tribal group are better in pro-social attitude than female pupils of tribal group. 
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Figure: 5.11 Showing the Mean scores of female pupils of tribal and non-tribal group on 
last six dimensions of the variable of Social Competence 
Thus, the above table 5.3 indicates that there exists a significant difference between tribal and 
non-tribal female pupils on the variable of Social Competence. The obtained t-value 4.50 is 
found to be significant difference at 0.01 level of confidence. As shown in figure 5.12 the 
mean value of tribal female pupils (168.68) is lower than the mean value of non-tribal female 
pupils (177.77) on the variable of social competence. So, it can be said very safely that the 
female pupils of non-tribal group are more socially competent as compared to their tribal 
female pupils counterparts. 
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Fig. 5.12 	Mean scores of tribal and non-tribal female pupils on the variable of 
social competence 
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The ahove funding is on expected lines that the tribal pupils are less socially competent 
because they have no social respect ability due to the parental education, problem in pro-
social attitude due to the farness from the main stream of society and also the lack of social 
sensitivity. thus the second sub hypothesis of the first hypothesis, i.e.. H„t (h) "There is no 
sig;tifirart( difference in social compelence behaeen femcde pupifc of tribal and non-tribal 
gr)np at seeondaq- level" is rejected. 
5.1.1.3 	Comnarison between tribal mate and non-tribal female pupils on the 
variable of Social Competence. 
Objective — 1(c). To compare social competence between tribal male and non-tribal female 
pupils at secondary level. 
Hypothesis - 1(c). There is no significant df/erence in social competence betneen tribal 
mole and non-Iriba( female pupils al secondary level. 
In order to compare social competence of tribal male and non-tribal female pupils t-test was 
applied. The mean scores and SD;  were found out and i-value was calculated. The mean 
scores. SD. and t-values of different dimensions of social competence of tribal male and non-
tribal female pupils are given in table — 5.4. 
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Showing the Mean scores, SU, and t-values of tribal male and non-tribal 
female pupils on the variable of Social Competence 
Dimensions of Social 	Tribal Male Pupils 	Non-Tribal Female 
Competence 	 N = 200 	 Pupils 
N= 194 	df 	t-value 
Mean 	SD 	Mean 	SD 
Social Sensitivity 6.98 1.95 8.02 1.62 
1.29  
5.71 
Social Maturity 41.99 6.24 46.17 5.55 7.02 
Social Skills 13.21 2.97 14.56 2.27 5.07 
Social Relations 9.48 2.51 9.93 2.32 1•83NS  
Social Commitment 3.44 1.19 3.59 1.13 1.30 
Social Appreciation 3.29 1.23 3.42 
Ability 
Socio-Emotional 
Integrity  
6.08 1.90 7.26 1.63 6.61 
Social Involvement 3.27 1.34 3.56 1.23 2.24 
Social Respect- 
Ability 
6.54 1.90 7.46 1.85 4.88 
Social Leadership 9.95 2.40 10.19 2.57 
392 
.959 
Social Cooperation 
& Compliance 
3.62 1.26 3.86 1.06 2.04 
Social Accept Ability 3.36 l .17 3.25 1.32 .851 
Social Tolerance 18.85 3.87 20.22 3.67 3.59 
Social Competition 15.94 3.34 17.87 3.08 5.96 
Social Authority 3.72 1.25 4.03 1.04 2.62 
Adult-Resource 
exploitability 
3.14 1.36 3.34 1.21 1.58' 
Social Participation 2.97 1.24 3.51 1.13 4.44 
Pro-social Attitude 6.85 	3.96 	7.47 	1.69 	 2.04 
162.73 	21.70 	177.79 	20.06 	 7.14 
I 
	
x = significant at .05 level 	NS = Not Significant 
Social Competence 
Total 
X' = significant at .01 level 
The table 5.4 indicates that significant difference is found between tribal male and non-tribal 
female pupils on the dimension of social sensitivity and their mean scores are found 6.98 and 
8.02, respectively, and the calculated t-value 5.71 is si2nificant at 0.01 level of confidence. 
The result, thus, clearly shows that there is a significant difference between tribal male and 
'Table - 5.4 
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non-trit~al female pupils 	r; .s non-tribal female pupils are more able in social sensitivity 
as compared to tribal teak pupils. 
The table 5.4 shoe s that there is a siur;ificant diltcrence between tribal male and non-tribal 
fema'L pupi!s on the dimension of social maturity. The calculated t- value is 7.02 and the 
mean %aloes are 41.91) and 46.17 for the tribal male and non-tribal female pupils. 
respectivei}. So. it can he said that fie female pupils of non-tribal group arc more socially 
matured than the male pupils, of triha! ;group. 
As presented in the table 5.4. it is found that the mean scores of pupils of tribal male and non-
tribal feniak are 13.21 and 14.5(1. mspeciiwet. on the dimension of social skills and the 
calculated t-va!ue 5.07 is si-niticant at 0.01 level of confidence. Thus, the result clearly 
indica'.es that the f mak pupt!k of non-tribal group have better social skills ability than the 
male pupils of tribal group. 
Table 5.4 depicts that (t-value. I.83) there is no significant difference at any level of 
confidence between the tribal male and non-tribal female pupils on the dimension of social 
relations and their mean scores arc 9.48 and 9.93 respectively. Thus. the evidence shows that 
both groups have nearly similar t\pe of social relations. 
According to table 5.4 no significant difference is found at any level of confidence by the 
calculating t-value (1.30) between tribal male and non-tribal female pupils on the dimension 
of social commitment and their mean scores are 3.44 and 3.59. respectively. So it can he said 
that the tribal male and non-tribal female pupils are nearly similar in their social commitment. 
Table 5.4 shows that the Wmension of social appreciation ability as the obtained t-value 
(1.04) and mean valor, ci tribal raa!e and non-tribal female pupils are 3.29 and 3.42, 
respectively, is not significant even at 0.05 le\el of confidence. It reveals that botl, the groups 
are similar in their social appreciation ability. 
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Figure: 5.13 Showing the Mean scores of tribal male and non-tribal female pupils on 
first six dimensions of the variable of Social Competence 
The table 5.4 shows that there is a significant difference at 0.01 level of confidence between 
tribal male and non-tribal female pupils on the dimension of Socio-Emotional Integrity as the 
calculated t-value is 6.61 and the mean values are 6.08 and 7.26, respectively, and shows that 
female pupils of non-tribal group are better than the male pupils of tribal group in the 
dimension of Socio-Emotional Integrity. 
It is clear from table 5.4 that there exists significant difference at 0.05 level of confidence 
between tribal male and non-tribal female pupils on the dimension of social involvement as 
the obtained t-value is calculated 2.24 and their mean scores are 3.27 and 3.56, respectively. 
Therefore, it can be said that the tribal male pupils are poor in social involvement than non-
tribal female pupils. 
The table 5.4 depicts that there is a significant difference at 0.05 level of confidence between 
the tribal male and non-tribal female pupils on the dimension of social respect-ability. The t-
value came out to be 4.88 and the mean values are 6.54 and 7.46 for tribal male and non-
tribal female pupils. Therefore, it can be said that the non-tribal female pupils are better in 
social respect-ability than the tribal male pupils. 
The table 5.4 shows that there is no significant difference at any level of confidence between 
tribal male and non-tribal female pupils on the dimension of the social leadership. The 
calculated t-value is .959 and the mean values are 9.95 and 10.19 for tribal male and non- 
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tribal female pupils, respectively. So, it can be said that both the groups are similar in social 
leadership quality. 
The table 5.4 indicates that the mean values of tribal male and non-tribal female pupils are 
3.62 and 3.86, respectively, and t-value is 2.04 is significant at 0.05 level of confidence. 
Therefore, it reveals that the non-tribal female pupils are better in social cooperation and 
compliance than the tribal male pupils. 
Table 5.4 shows that the tribal male and non-tribal female pupils on the dimension of social 
accept ability as the obtained t-value (.851) there is no significant difference even at 0.05 
level of confidence and their mean scores are 3.36 and 3.25, respectively. It reveals that the 
difference between the means scores of both group are similar in their social accept ability. 
o+ 
12  a 0 
10 
a 
6 
c 
4 
2 
0 
SQdo4nWoonw Sodsi loWDIwmNit 	Sod.l Rergct- 	Sods L sdsf 4p Sods) CQDperotlQn 	So" Aapt 
In ty 	 AWW 	 S. CouOanca Ab ty 
■ Tribal Male Pupils 	■ Non-Tribal Female Pupils 
Figure: 5.14 Showing the Mean scores of tribal male and non-tribal female pupils on 
another six dimensions of the variable of Social Competence 
The table 5.4 depicts that there is a significant difference at 0.01 level of confidence between 
tribal male and non-tribal female pupils on the dimension of social tolerance. The t-value 
came out to be 3.59 and the mean values 18.85 and 20.22 for tribal male and non-tribal 
female pupils, respectively. However, it can be said that the non-tribal female pupils are 
better than the male pupils of tribal group on the dimension of social tolerance. 
Table 5.4 depicts that the t-value 5.96 is significant at 0.01 level of confidence and the mean 
scores of tribal male and non-tribal female pupils on the dimension of social competition are 
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15.94 and 17.87, respectively. Thus, the evidence shows that the non-tribal female pupils are 
more able to attend social competition than their counterparts of tribal male pupils. 
Table 5.4 shows that t-value 2.62 is significant even at 0.01 level of confidence between the 
tribal male and non-tribal female pupils on the dimension of social authority and their mean 
scores are 3.72 and 4.03, respectively. It reveals that the non-tribal female pupils are better in 
social authority than the tribal male pupils. 
Table 5.4 shows that the mean values of tribal male and non-tribal female pupils on the 
dimension of adult-resource exploitability are 3.14 and 3.34, respectively, and obtained t-
value 1.58 is not significant even at 0.05 level of confidence. It reveals that the both groups 
are similar in their adult-resource exploitability. 
The table 5.4 indicates that the mean scores of tribal male and non-tribal female pupils on the 
dimension of social participation are 2.97 and 3.51, respectively. The t-value 4.44 is 
significant at 0.01 level of confidence. So, it can be said that the female pupils of non-tribal 
group are better than the male pupils of tribal group on the dimension of social participation. 
The mean values as shown in the table 5.4 of tribal male and non-tribal female pupils are 6.85 
and 7.46, respectively. However the t-value is 2.04 is significant at 0.05 level of confidence. 
Thus, the evidence shows that the female pupils of non-tribal group are better in pro-social 
attitude than the male pupils of tribal group. 
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Figure: 5.15 Showing the Mean scores of tribal male pupils and non-tribal female pupils 
on last six dimensions of the variable of Social Competence 
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Thus, the above table 5.4 indicates that there exists a significant difference between tribal 
male and non-tribal female pupils on the variable of Social Competence. The obtained t-value 
7.14 is found to be significant at 0.01 level of confidence. As shown in figure 5.16 the mean 
value of male pupils of tribal group (162.73) is lower than the mean value of female pupils of 
non-tribal group (177.79) on the variable of social competence. So, it can be said very safely 
that the female pupils of non-tribal group are more socially competent than their counterparts 
of male pupils of tribal group. 
Non-Tribal Female 
Fig. 5.16 	Mean scores of tribal male and non-tribal female pupils on the variable 
of social competence 
This result is supported by the studies of Green (2009) and Singh, Pant & Valentina 
(2013), they revealed that girls scored significantly higher on the social adequacy component 
of social maturity whereas boys scored lower. Whereas, few researches conducted on general 
students reported contrary results too. (Puspanjal & Singb, 2008 and Yadav & Singh 
2011). Thus. the third sub hypothesis of the first hypothesis, i.e., Ho t (c) "There is no 
significant difference in social competence between tribal male and non-tribal _ female pupils 
at secondan' level" is rejected. 
5.1.1.4 	Comparison between tribal female and non-tribal male pupils on the 
variable of Social Competence. 
Objective — 1(d). To compare social competence between tribal . femule and non-tribal male 
pupils at secondary level. 
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Hypothesis - 1(d). There is no significant difference in social competence between tribal 
,female and non-tribal ,Hale pupils at secondary level. 
In order to compare social competence of tribal female and non-tribal male pupils t-test was 
applied. The mean scores and SD, were found out and t-value was calculated. The mean 
scores, SD, and t-values of different dimensions of social competence of tribal female and 
non-tribal male pupils are given in table - 5.5 
Table-S.5 Showinu the Mean scores, SD, and t-values of tribal female and non-tribal 
mile nunils on the '~irihle of Snei.iI Cmmnetenee 
Dimensions of Social 
Competence 
Tribal Female Pupils 
N = 194 
Non-Tribal Male 
Pupils 
N = 198 df t-value 
Mean SD Mean SI) 
Social Sensitivity 7.10 1.63 7.65 1.59 
390 
3.50  
3.36 
Social Maturity 43.67 5.88 43.27 6.24 •640 NS  
Social Skills 13.61 2.76 13.65 2.90 •133NS  
Social Relations 9.59 2.36 10.01 2.15 1.82 
Social Commitment 3.69 1.20 3.54 1.19 l .19' 
Social Appreciation 
Ability 
3.25 1.25 3.09 1.13 1.38' S 
Socio-Emotional 
Integrity 
6.50 1.89 6.37 1.93 .626 
Social Involvement 3.42 1.32 3.42 1.25 .012 ` 
Social Respect- 
Ability 
6.69 1.80 6.63 1.93 .315` 
Social Leadership 10.41 2.19 10.20 2.47 .890` ' 
Social Cooperation 
& Compliance 
3.67 1.14 3.35 121 2.66 
Social Accept Ability 3.42 1.20 3.22 1.24 l .6l' 
Social Tolerance 19.58 3.42 19.63 
Social Competition 16.78 3.21 16.35 3.04 1.37' 
Social Authority 3.90 1.02 3.80 1.08 .976` ' 
Adult-Resource 
ex loitabihty 
3.39 1.26 3.38 1.20 .105 
Social Participation 3.28 1.18 3.19 1.15 .776 
Pro-social Attitude 6.65 1.95 7.03 I.66 2.04 
Social Competence 
Total 
168.68 19.73 167.85 20.06 .441' ` 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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The table 5.5 indicates the mean scores of tribal female and non-tribal male pupils on the 
dimension of social sensitivity are 7.10 and 7.65. respectively and t-value 3.36 is significant 
at 0.01 level of confidence. The result, thus. clearly shows that there is a significant 
difference between tribal female and non-tribal male pupils, whereas, non-tribal finale pupils 
are more able in social sensitivity as compared to tribal female pupils. 
The table 5.5 sho\\s that there is no significant diticrence between tribal female and non-
tribal male pupils on the dimension of social maturity. The calculated t-value is 0.640 and the 
mean values are 43.67 and 43.27 for the tribal female and non-tribal finale pupils, 
respectivel}. So. it can be said that the both groups are similar in the case of social 
maturation. 
As presented in the table 5.5 it is found that the mean scores of pupils of tribal female and 
non-tribal male are 13.61 and 13.65, respectively, on the dimension of social skills and the 
calculated t-value 1.33 is not significant even at 0.05 level of confidence. Thus, the result 
~learly indicates that the both groups are nearly similar in their social skills ability. 
'able 5.5 depicts that (t-value. 1.82) there is no significant difference at any level of 
onlidence bet\\een the tribal tcmale and non-tribal male pupils on the dimension of social 
elations and their mean scores are 9.59 and 10.01. respectively. Thus, the evidence shows 
at both groups are nearly similar in social relations. 
.cording to table 5.5 no significant difference is found at any level of' confidence by the 
.Iculating t-value (I.19) between tribal female and non-tribal male pupils on the dimension 
'social commitment and their mean scores are 3.69 and 3.54, respectively. So, it can be said 
at the tribal female and non-tribal male pupils have similar type of social commitment. 
ible 5.5 shows that there is no significant difference at any level of confidence on the 
mension of social appreciation ability as the obtained t-value (1.38) and mean values of 
ibal female and non-tribal male pupils are 3.25 and 3.09, respectively. Therefore, it reveals 
at both the groups are nearly similar in their social appreciation ability. 
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Figure: 5.17 Showing the Mean scores of tribal female and non-tribal male pupils on 
first six dimensions of the variable of Social Competence 
The table 5.5 shows that there is no significant difference at any level of confidence between 
tribal female and non-tribal male pupils on the dimension of Socio-Emotional Integrity as the 
calculated t-value is .626 and the mean values are 6.50 and 6.37, respectively it shows that 
both groups are similar in the case of Socio-Emotional Integrity. 
It is clear from table 5.5 that there exists no significant difference even at 0.05 level of 
confidence between tribal female and non-tribal male pupils on the dimension of social 
involvement as the obtained t-value is .012 and their mean scores are 3.42 and 3.42. 
respectively. Therefore, it can be said that the both groups are similar in social involvement. 
The table 5.5 depicts that there is no significant difference at any level of confidence between 
the tribal female and non-tribal male pupils on the dimension of social respect-ability. The t-
value came out to be 0.315 and the mean values are 6.69 and 6.63 for tribal female and non-
tribal male pupils, respectively. Therefore, it can be said that the both groups having similar 
type of social respect-ability. 
The table 5.5 shows that there is no significant difference at any level of confidence between 
tribal female and non-tribal male pupils on the dimension of the social leadership. The 
calculated t-value is .890 and the mean values are 10.41 and 10.20 for tribal female and non- 
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tribal male pupils, respectively. So, it can be said that both the groups are similar in social 
leadership quality. 
The table 5.5 indicates that the mean values of tribal female and non-tribal male pupils are 
3.67 and 3.35, respectively, and t-value is 2.66 is significant difference at 0.01 level of 
confidence between these two groups. Therefore, it reveals that the tribal female pupils are 
better in social cooperation and compliance than the non-tribal male pupils. 
Table 5.5 shows that the tribal female and non- tribal male pupils on the dimension of social 
accept ability as the obtained t-value 1.61 is not significant even at 0.05 level of confidence 
and their mean scores are 3.42 and 3.50, respectively. It reveals that the both the groups of 
pupils are nearly similar in their social accept ability. 
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Figure: 5.18 Showing the Mean scores of tribal female and non-tribal male pupils on 
another six dimensions of the variable of Social Competence 
The table 5.5 depicts that there is no significant difference at any level of confidences 
between tribal female and non-tribal male pupils on the dimension of social tolerance. The t-
value is 0.140 and the mean values 19.58 and 19.63 for tribal female and non-tribal male 
pupils, respectively. However, it can be said that both the groups are nearly similar in social 
tolerance. 
Table 5.5 depicts that the t-value 1.37 is not significant at any level of confidence and the 
mean scores of tribal female and non-tribal male pupils on the dimension of social 
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competition are 16.78 and 16.35, respectively. Thus, it can be said that the pupils of tribal 
female and non-tribal male pupils are similar in social competition. 
Table 5.5 shows that t-value 0.976 is not significant even at 0.05 level of confidence between 
the tribal female and non-tribal male pupils on the dimension of social authority and their 
mean scores are 3.90 and 3.80, respectively. It reveals that both groups are nearly similar in 
social authority. 
Table 5.5 shows that the mean values of tribal female and non-tribal male pupils on the 
dimension of adult-resource exploitabiiity are 3.39 and 3.38, respectively, and obtained t-
value 0.105 is not significant even at 0.05 level of confidence. It reveals that the both groups 
are nearly similar in their adult-resource exploitability. 
The table 5.5 indicates the mean scores of tribal female and non-tribal male pupils on the 
dimension of social participation are found 3.28 and 3.19, respectively. The t-value is found 
0.776 is not significant at any level of confidences. So, it can be said that both the groups are 
similar in social participation. 
The mean values as shown in the table 5.5 of tribal female and non-tribal male pupils are 6.65 
and 7.03, respectively. I lowever, the t-value is 2.04 is significant at 0.05 level of confidence. 
Thus, the evidence shows that the male pupils of non-tribal group are better in pro-social 
attitude than the female pupils of tribal group. 
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Figure: 5.19 Showing the Mean scores of tribal female and non-tribal male pupils on 
last six dimensions of the variable of Social Competence 
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Thus, the above table 5.5 indicates that there exists no significant difference between tribal 
female and non-tribal male pupils on the variable of Social Competence. The obtained t-value 
0.441 is to be found no significant at any level of confidence. As shown in figure 5.20 the 
mean value of female pupils of tribal group (168.68) and the mean value of male pupils of 
non-tribal group (167.85) on the variable of social competence are nearly similar. So. it can 
be said very safely that the female pupils of tribal group and the male pupils of non-tribal 
group are similarly socially competent. Thus the fourth sub hypothesis of the first hypothesis, 
i.e., Ho t (d) "There is no significant  difference in social competence between tribal female 
and non-tribal male pupils at secondary level " is accepted. 
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Fig. 5.20 Mean scores of tribal female and non-tribal male pupils on the variable of 
social competence 
The present finding is supported by the studies of Kalyanidevi and Chaitanya (2008), 
Singh and Thukral (2010) and Athanimath & Yenagi (2011) they revealed that no grade 
and gender difference were observed in the social maturity of adolescents of scheduled tribes 
and non-tribes. Whereas, Yadav and Singh (2011) and Singh, Pant and Valentina (2013) 
reported contradictory results too. They revealed that the male and female pupils are differed 
in their social competence. 
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5.1.2 Comparison between tribal and non-tribal pupils on the variable of Self-Esteem 
(SE). 
Objective.2 - To compare Self-Esteem between tribal and non-tribal pupils at secondary 
level. 
Hypothesis.2 (H02) — There is no significant difference in self-esteem between tribal and 
non-tribal pupils at secondary level. 
In order to compare Self-Esteem of pupils of Tribal and Non-Tribal Group t-test was applied. 
The mean scores and SD, were found out and t-value was calculated. The mean scores, SD, 
and t-values of various dimensions of Self-esteem of tribal and non-tribal pupils are given in 
table — 5.6. 
Table — 5.6 Showing the Mean scores, SD, and t-values of tribal and non-tribal quails 
on the variable of Self-Esteem (SE) 
Dimensions of 
Self-Esteem 
Tribal Pupils 
N = 394 
Non-Tribal Pupils 
N = 392 df t-value 
Mean SD Mean SD 
General Self-Esteem 35.07 5.44 36.39 5.11 
784 
3.48 
Social Self-Esteem 34.51 5.05 35.87 4.59 3.96 
Cognitive Self-Esteem 34.75 6.77 36.78 5.73 4.51 
Self-Esteem Total 103.45 12.26 109.09 10.83 6.84 
** = significant at .01 level 
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Fig. 5.21 	Mean scores of tribal and non-tribal pupils on the variable of Self- 
Esteem (SE) 
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The table 5.6 depicts that the mean scores of pupils belong to tribal and non-tribal group on 
the dimension of general self-esteem are 35.07 and 36.39. respectively, and the t-value 3.58. 
is significant at 0.01 level of confidence. The mean score of pupils of non-tribal group as 
shown in figure 5.21 is higher in general self-esteem than their tribal counterparts. Therefore, 
it can be said that the non-trihal pupils have higher level of general self-esteem than tribal 
pupils. 
Table 5.6 depicts that there is a significant difference between the pupils of tribal and non-
tribal group on the dimension of social self-esteem and their mean scores are 34.5land 35.87. 
respectively. However, the difference in the means is large and t-value 3.96 is significant at 
0.01 level of confidence. Thus. the evidence shows that the pupils of non-tribal group have 
significantly higher social self-esteem than the pupils of tribal group. 
Table 5.6 shows that there is a significant difference between the students of tribal and non-
tribal group on the dimension of cognitive self-esteem as the obtained t-value 4.51 is 
significant at 0.01 level of confidence. The mean values of tribal pupils and non-tribal pupils 
on the dimension of cognitive self-esteem are 34.75 and 36.78, respectively. It reveals that 
difference between the mean scores as sho\vn in tlgure 5.21 is large and the non-tribal pupils 
have significantly higher cognitive self-esteem than the tribal pupils. 
Thus, it is clear from the above table 5.6 that there exists a significant difference between the 
pupils of tribal and non-tribal group in respect to their self-esteem. The obtained t-value 6.84 
is found significant at 0.01 level of confidence. As shown in figure 5.21 mean value (109.09) 
of non-tribal pupils is higher than the mean value (103.45) of tribal pupils on the variable of 
self-esteem. Therefore, it can be said that the non-tribal pupils have higher self-esteem than 
their tribal counterparts. It seems to be quite logical that the pupils of non-tribal group are 
more able in their cognitive self-esteem due to their parental educational background and also 
the encouragement from their parental side for the study where tribal parent are mostly 
uneducated and also have the lack of awareness of the future of' their children regarding 
education. The present finding is supported by the study of'I'ripathy (1991), who concluded 
that the non-tribal children in integrated schools performed better in cognitive style test as 
compared to tribal children in tribal schools. The finding also supported by Bhattaeharjee 
(2010), Komuwo & ltabindranath (2011), and Yadav et al. (2013), they reported that 
tribal students possessed low self esteem in comparison to non-tribal students. But the finding 
of Debut (2005) contradicts to some extent \\ith this finding, who revealed that tribal pupils 
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were more oriented towards field dependence-independence than nontribal. Thus, the second 
hypothesis, i.e., (H 02) - "There is no si nifleant clif/erence in self-esteem between tribal and 
non-tribal pupils at secondary level" is rejected. 
5.1.2.1 	Comparison between male pupils of tribal and non-tribal group on the 
variable of Self-Esteem. 
Objective — 2(a). To compare self-esteem between male pupils of tribal and non-tribal group 
at secondary' level. 
Hypothesis - 2(a). There is no significant difference in self esteem between male pupils of 
tribal and non-tribal group at .secomululy level. 
In order to compare self-esteem of male pupils of tribal and non-tribal group t-test was 
applied. The mean scores and SD, were found out and t-value was calculated. The mean 
scores, SDs. and t-values of different dimensions of self-esteem of male pupils of tribal and 
non-tribal group are given in table — 5.7. 
Table — 5.7 Showing the Mean scores, SD, and t-values of male pupils of tribal and 
non-tribal group on the variables of Self-Esteem 
Dimensions of 
Self-Esteem 
Tribal Male Pupils 
N = 200 
Non-Tribal Male 
Pupils 	N = 198 Df t-value 
Mean SD Mean SI) 
General Self-Esteem 34.66 5.49 35.73 5.08 
396 
2.01 
Social Self-Esteem 34.59 5.33 35.14 4.82 1.08 
Cognitive Self-Esteem 34.27 6.88 35.94 5.76 2.62 
Self-Esteem Total 101.1 1 13.19 106.31 10.80 4.29 
** = significant at .01 level 	* = significant at .05 level 	NS = Not Significant 
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Fig. 5.22 	Mean scores of male pupils of tribal and non-tribal groups on the variable 
of Self-Esteem (SE) 
The table 5.7 depicts the comparison of mean scores of male students from tribal and non-
tribal group on the dimension of general self-esteem are found 34.66 and 35.73, respectively, 
and the t-value 2.01 is significant at 0.05 level of confidence. The mean scores of male pupils 
of non-tribal group as shown in figure 5.9 is found higher general self-esteem than their male 
counterparts of tribal group. 
Table 5.7 depicts that there is no significant difference between the mean scores male pupils 
of tribal (34.59) and non-tribal (35.14) group on the dimension of social self-esteem. 
However, the t-value 1.08 is not significant even at 0.05 level of confidence. Thus, the 
evidence shows that the male pupils of tribal and non-tribal group are similar in social self-
esteem. 
'Fable 5.7 shows that there is a significant difference between the mean scores of male pupils 
of tribal (34.27) and non-tribal (35.94) groups on the dimension of cognitive self-esteem as 
the obtained t-value (2.62) is significant at 0.01 level of confidence. It reveals that the 
difference between the mean scores as shown in figure 5.9 is large and the male pupils of 
non-tribal group have higher cognitive self-esteem than of having male pupils of tribal group. 
Thus, it is clear from the above table 5.7 that there exists a significant difference between the 
male pupils of tribal and non-tribal group in respect to their self-esteem. The obtained t-value 
4.29 is found to be significant at 0.01 level of confidence. As shown in figure 5.22 mean 
value (106.82) of non-tribal male pupils is higher than the mean value (103.52) of male 
pupils of tribal group on the variable of self-esteem. Therefore, it can be said that the male 
pupils of non-tribal group have higher self-esteem than their tribal male counterparts. The 
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finding is corroborated by the study of Komuwo and Rabindranath (2011), they revealed 
that self' esteem differs among tribal and non-tribal students and conclude that the majority of 
the non- tribal students (90.2%) seem to fall in the normal range of self-esteem, where as only 
(75.6%) of the tribal students fall in the normal range of self esteem. Thus, the first sub 
hypothesis of the second hypothesis. i.e.. 11~,2 (a) - "There is no significant clifferenre in self-
esteem between male pupils of tribal and non-tribal group at secondary level " is rejected. 
5.1.2.2 	Comparison between female pupils of tribal and non-tribal Lyroup on the 
variable of Self-Esteem. 
Objective — 2(b). To compare sell' esteem hehreen tellale pr{pi/s of tribal and ,ton-tribal 
grOI(/) 01 Sce'l)U(1U1,}' level. 
hypothesis - 2(b). There is no .significant dif/reetce in sel/=esteem bettit'eenfemale pupils of 
tribal and non-tribal group ut secondary level. 
In order to compare self-esteem of female pupils of tribal and non-tribal group t-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs, and t-values of different dimensions of self-esteem of female pupils of tribal and 
non-tribal group are given in table — 5.8. 
Table — 5.8 Showint the Mean scores, SD, and t-values of female pupils of tribal and 
non-tribal group on the variable of Self-Esteem 
** = significant at .01 level 
Dimensions of 
Self-Esteem 
Tribal Female 
Pupils N = 194 
Non-Tribal Female 
Pupils 	N = 194 Df t-value 
Mean SD Mean SD 
General Self-Esteem 35.51 5.36 37.06 5.07 
386 
2.92 
Social Self-Esteem 34.43 4.76 36.62 4.22 4.80 
Cognitive Self-Esteem 35.25 6.64 37.63 5.57 3.81 
Self-Esteem Total 105.86 10.72 111.94 10.11 5.76 
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Fig. 5.23 	Mean scores of female pupils of tribal and non-tribal groups on the 
variable of Self-Esteem (SE) 
The table 5.8 depicts the comparison of mean scores of female students of tribal and non-
tribal group on the dimension of general self-esteem is found significant difference at 0.01 
level of confidence. The mean scores of female students of tribal and non-tribal group are 
35.51 and 37.06, respectively, and the t-value is found 2.92. The result, thus, clearly shows 
that there is a significant difference and the mean scores of female pupils of non-tribal group 
as shown in figure 5.23 have higher general self-esteem than their female counterparts of 
tribal group. 
Table 5.8 depicts that the mean values as shown in figure 5.10 of female pupils of tribal and 
non-tribal group on the dimension of social self-esteem are 34.43 and 36.62, respectively. 
However, the difference in the means is large and t-value 4.80 is significant at 0.01 level of 
confidence. Thus, the evidence shows that the female pupils of non-tribal group have 
significantly higher social self-esteem than the female pupils of tribal pupils. 
Table 5.8 shows that there is a significant difference between the female students of tribal and 
non-tribal groups on the dimension of cognitive self-esteem as the obtained t-value 3.81 is 
significant at 0.01 level of confidence and their mean values are 35.25 and 37.63, 
respectively. It reveals that the difference between the mean scores as shown in figure 5.23 is 
large and the female pupils of non-tribal group have significantly higher cognitive self-
esteem than of having female pupils of tribal group. 
Thus. it is clear from the above table 5.8 that there exists a significant difference between the 
female pupils of tribal and non-tribal group in respect to their self-esteem. The obtained t-
value 5.76 is found significant at 0.01 level of confidence. As shown in figure 5.23 mean 
150 
Chapter V 	 Analysis, Interpretation and Discussions of Results 
value (111.94) of non-tribal female pupils is higher than the mean value (105.86) of female 
pupils of tribal group on the variable of self-esteem. Therefore, it can be said that the female 
pupils of non-tribal group having higher self-esteem than their female counterparts of tribal 
group. The finding is corroborated by the study of Yadav et al. (2013), they revealed that 
more than two third of the tribal student had low self esteem and there was also statistically 
significant difference (p<0.001) in self' esteem between tribal and non tribal students. Thus. 
the second sub hypothesis of second hypothesis. i.e., H,2 (b) - "There is no significant 
difference in self-esteem bet%reen finale pupils of tribal and non-tribal group at secondary 
level" is rejected. 
5.1.2.3 	Comparison between tribal male and non-tribal female pupils on the 
variable of Self-Esteem. 
Objective — 2(c). To compare self-esteem heiii een tribal male and non-tribal female pupils at 
sCcolukir)' level. 
]`Hypothesis - 2 (c). There is no sig'1IY1caJ1 difference in self-esteem between tribal male and 
non-lrihal female pu/)ils (it secondary level. 
In order to compare self-esteem of tribal male and non-tribal female pupils t-test was applied. 
I'he mean scores and SDs were found out and t-value was calculated. The mean scores. SDs. 
and t-values of different dimensions of self-esteem of tribal male and non-tribal female pupils 
are given in table — 5.9. 
Table — 5.9 Showing the Mean scores, SD, and t-values of tribal male and non-tribal 
female pupils on the variable of Self-Esteem 
Dimensions of 
Self-Esteem 
Tribal Male Pupils 
N = 200 
Non-Tribal Female 
Pupils 	N = 194 df t-value 
Mean SD Mean SD 
General Self-Esteem 34.66 5.49 37.06 5.07 
392 
4.50 
Social Self-Esteem 34.59 5.33 36.62 4.22 4.19 
Cognitive Self-Esteem 34.27 6.88 37.63 5.57 5.31 
Self-Esteem Total 101.11 13.19 111.94 10.11 9.12 
** = significant at .01 level 
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Fig. 5.24 Mean scores of tribal male and non-tribal female pupils on the variable of Self- 
Esteem (SE) 
The table 5.9 depicts that the tribal male pupils and non-tribal female pupils on the dimension 
of general self-esteem is significant difference at 0.01 level of confidence. The mean scores 
of tribal male and non-tribal female pupils are 34.66 and 37.06, respectively, and the t-value 
is found 4.50. The result, thus, clearly shows as shown in figure 5.24 that non-tribal female 
pupils have higher general self-esteem than their male counterparts of tribal group. 
Table 5.9 depicts that there is a significant difference between the tribal male and non-tribal 
female pupils on the dimension of social self-esteem. The mean values of tribal male and 
non-tribal female pupils on the dimension of social self-esteem are 34.59 and 36.62, 
respectively. However, the difference in the means is large and t-value 4.19 is significant at 
0.01 level of confidence. Thus, the evidence shows that the female pupils of non-tribal group 
have higher social self-esteem than the male pupils of tribal group. 
Table 5.9 shows that there is a significant difference between the tribal male and non-tribal 
female pupils on the dimension of cognitive self-esteem, as obtained t-value 5.31 is 
significant at 0.01 level of confidence and their mean values are 34.27 and 37.63, 
respectively. It reveals that difference between the mean scores as shown in figure 5.24 is 
large and the female pupils of non-tribal group have significantly higher cognitive self-
esteem than of having male pupils of tribal group. 
Thus, it is clear from the above table 5.9 that there exists a significant difference between the 
tribal male and non-tribal female pupils in respect to their self-esteem. The obtained t-value 
9.12 is found significant at 0.01 level of confidence. As shown in figure 5.24 mean value 
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(101.11) of male pupils of tribal group is lower than the mean value (11 1.94) of female pupils 
of non-tribal group on the variable of self-esteem. Therefore, it can be said that the female 
pupils of non-tribal group have higher self-esteem than their male counterparts of tribal 
group. The finding is corroborated by the studies of Mehrotra (2004) and Komuwo & 
Rabindranath (2011), they revealed that gender differences were found in the levels of self 
esteem between male and female. 1-iowever, studies conducted by 1-l[ulfish (1978) and Utlev 
(1983) contradict the present finding and their studies revealed that the male pupils are better 
in self-esteem than the female students. Thus, the third sub hypothesis of the second 
hypothesis. i.e.. I12 (c) '`There is no signif icant  (llfference in self-UBtec'1)l between tribal 
iizale and !loll-tribal female pupils at secondary level " is rejected. 
5.1.2.4 Comparison between tribal female and non-tribal male pupils on the variable of 
Self-Esteem. 
Objective — 2(d). To compare self-esiee1» between tribal female and non-tribal !male pupils 
at s'econclary level. 
Hypothesis - 2 (d). There is no .siglificQmi/ U'/„C're'nce in self-esteem hUh7'C'c'm1 tribal'C'niale 
and zion-tribal male pupils at secondary level. 
In order to compare self-esteem of tribal tcmale and non-tribal male pupils t-test was applied. 
The mean scores and SDs were found out and t-value was calculated. The mean scores, SDs. 
and t-values of different dimensions of self-esteem of tribal female and non-tribal male pupils 
are given in table — 5.10. 
Table — 5.10 Showing the Mean scores, SI), and t-values of tribal female and non-tribal 
male pupils on the variables of Self-Esteem 
Dimensions of 
Self-Esteem 
Tribal Female 
Pupils N = 194 
Non-Tribal Male 
Pupils 	N = 198 Df t-value 
Mean SD Mean SD 
General Self-Esteem 35.51 5.36 35.73 5.08 
390 
.420 
Social Self-Esteem 34.43 4.76 35.14 4.82 1.46 
Cognitive Self-Esteem 35.25 6.64 35.94 5.76 1.09' 
Self-Esteem Total 105.86 10.72 106.31 10.80 .4l6 
NS = not significant at any levels. 
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Fig. 5.25 Mean scores of tribal female and non-tribal male pupils on the variable of Self- 
Esteem (SE) 
The table 5.10 depicts that there is no significant difference between tribal female and non-
tribal male students on the dimension of general self-esteem. There mean scores are found 
35.51 and 35.73. respectively, and the t-value .420 is not significant at any level of 
confidence. Thus, it clearly shows that both the groups as shown in figure 5.25 are similar in 
general self-esteem. 
Table 5.10 depicts that there is no significant difference between the tribal female and non-
tribal male pupils on the dimension of social self-esteem. The mean values of tribal female 
and non-tribal male pupils on the dimension of social self-esteem are 34.43 and 35.14, 
respectively. However, t-value 1.46 is not significant even at 0.05 level of confidence. Thus, 
the evidence shows that both the groups are similar in social self-esteem. 
Table 5.10 shows that there is no significant difference between the tribal female and non-
tribal male students on the dimension of cognitive self-esteem, as obtained t-value 1.09 is not 
significant at any level of confidence and their mean values are 35.25 and 35.94, respectively. 
It reveals that difference between the mean scores as shown in figure 5.25 is small and both 
the group are similar in cognitive self-esteem. 
Thus, it is clear from the above table 5.10 that the t-value 0.416 is not significant even at 0.05 
level of confidence between the tribal female and non-tribal male pupils in respect to their 
self-esteem and their mean values as shown in figure 5.25 are 105.86 and 106.31, 
respectively, on the variable of self-esteem. Therefore, it can be said that both the groups are 
similar in self-esteem. Thus, the fourth sub hypothesis of the second hypothesis, i.e., 112 (d) - 
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There is no significant difference in self-esteem between tribal female and non-tribal male 
pupils a! secondary level " is accepted. 
5.1.3 Comparison between tribal and non-tribal pupils on the variable of Emotional 
Nlaturity (EM). 
Objective - 3. To compare Emotional Maturity between tribal and non-tribal pupils at 
secondary level. 
Hypothesis - (Ii„3). There is no si [tificurtt difference  in emotional maturity het►veen tribal 
(117(1 non-tribal pupils at secondary level. 
In order to compare Emotional Maturity of pupils of Tribal and Non-Tribal Group t-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs and t-values of various dimensions of Emotional Maturity of tribal and non-tribal 
pupils are given in table - 5.1 1. 
Table - 5.11 Showing the Mean scores, SD, and t-values of tribal and non-tribal pupils 
on the variable of Emotional Maturity (EM) 
Dimensions of 
Emotional Maturity 
Tribal Pupils 
N = 394 
Non-Tribal Pupils 
N = 392 df t-value 
Mean SD ;dean SI) 
Emotional Stability 22.40 6.50 23.11 7.37 
784 
1.42 
Emotional Progression 22.19 6.61 23.12 7.75 l.80 
Social Adjustment 21.38 5.70 21.48 6.38 .235 
Personality Integration 26.12 8.99 29.93 l 	1 5.31 
Independence 28.24 10.15 30.28 9.5 2.90 
Total Emotional 
Maturity 
120.36 13.72 127.94 15.79 7.18 
** = Significant at 0.01 level of confidence, 	NS = Not Significant 
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Fig. 5.26 	Mean scores of tribal and non-tribal pupils on the variable of Emotional 
Maturity (EM) 
The table 5.11 indicates that there exists no significant difference between tribal and non-
tribal pupils on the dimension of Emotional Stability. The t-value came out to be 1.42 is not 
significant at any level of confidence and the mean values are 22.40 and 23.11 for tribal and 
non-tribal pupils, respectively. So, it can he said very safely that pupils of tribal and non-
tribal group are similar in emotional stability. 
The table 5.11 depicts that there exists no significant difference between the pupils of tribal 
and nontribal group on the dimension of emotional progression. The t-value came out to be 
1.80 and the mean values are 22.19 and 23.12 for tribal and non-tribal group of pupils, 
respectively. So, it can be said very safely that both the group of tribal and non-tribal pupils 
are similar in emotional progression. 
According to table 5.11 no significant difference is found between tribal and non-tribal group 
of pupils on the dimension of social adjustment. The t-value came to be 0.235 and the mean 
values are 21.38 and 21.48 for tribal and non-tribal group of pupils, respectively. So. it can be 
said that the both tribal and non-tribal group of pupils are similar in social adjustment. 
The table 5.11 shows that there exists significant difference at 0.01 level of confidence 
between the pupils of tribal and non-tribal groups on the dimension of personality integration. 
The t-value came out to be 5.31 and the mean values are 26.12 and 29.93 for pupils of tribal 
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and non-tribal groups, respectively. So, it can be said that the pupils of non-tribal groups are 
better in personality integration than the pupils of tribal group. 
It is clear from the table 5.11 that there exists significant difference at 0.01 level of 
confidence between pupils of tribal and non-tribal groups on the dimension of independence. 
The t-value came out to be 2.90 and the mean values for pupils of tribal and non-tribal groups 
are 28.24 and 30.28, respectively. So, it can be said that the pupils of tribal group are less 
independent than the pupils of non-tribal group. 
Thus, the above table 5.11 indicates that there exists significant difference at 0.01 level of 
confidence between pupils of tribal and non-tribal groups on the variable of emotional 
maturity. The t-value came out to be 7.18 and the mean values 120.36 and 127.94 for pupils 
of tribal and non-tribal group. respectively. So. it can be said very safely that the pupils of 
non-tribal group are emotionally more matured than the pupils of tribal group. The findings 
suggest that the tribal pupils are less independent and have problem with personality 
integration but in the case of emotional stability, emotional progression and social adjustment 
both the group perform nearly the same. This finding can be corroborated by Subbarayan & 
Visvanathan (2011), who revealed that there is a significant difference between the pairs of 
the college students (i) Male and Female students (ii) Hindu and Muslim Students (iii) Hindu 
and Christian and (iv) Other Community and Backward Community Students. Study 
conducted by Koul (1984), resulted that low achieving high school tribal students (consistent 
failure) were significantly poorer in their emotional, social and educational adjustment as 
compared to their pass counterparts. It seems to be quite logical on the expected line that 
most of the tribes are living in the rural area due to this they may be less matured in their 
emotions and the finding are also corroborated by the study of Gakhar (2003), the study 
revealed that there is significant difference in the emotional maturity of students belonging to 
urban and rural areas. Thus, the third hypothesis. i.e., (11( 3) "There is no significant 
difference in emotional maturity between tribal and non-tribal pupils at secondary level " is 
rejected. 
5.1.3.1 	Comparison between male t)upils of tribal and non-tribal group on the 
variable of Emotional Maturity (EMI). 
Objective — 3(a). To Compare Emotional Maturity be13t een male pupils of tribal and non-
tribal group at secondary level. 
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Hypothesis - 3(a). There is no .signi/iean1 difference in emotional maturity between male 
pupils of tribal and non-tribal group at secondary level. 
In order to compare Emotional Maturity of male pupils of tribal and non-tribal group t-test 
was applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs and t-values of various dimensions of Emotional Maturity of male pupils of tribal 
and non-tribal group are given in table - 5.12. 
Table - 5.12 Showing the Mean scores, SD, and t-values of male pupils of tribal and 
non-tribal group on the variable of Emotional Maturity (EM) 
Dimensions of 	f 
Emotional Maturity 
Tribal Male Pupils 
N = 200 
Non-tribal Male 
Pupils N = 198 dl t-value 
Mean SD Mean SD 
Emotional Stability 21.84 6.48 24.08 7.74 
396 
3.13 
Emotional Progression 22.46 6.77 24.77 8.09 3.09 
Social Adjustment 21.37 5.31 22.82 6.69 2.40 
Personality Integration 25.68 9.58 29.74 10.87 3.95 
Independence 27.73 9.84 29.02 9.54 1.32 
Total Emotional 
Maturity  
119.10 13.20 130.46 16.51 7.58 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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Fig. 5.27 	Mean scores of male pupils of tribal and non-tribal group on the 
variable of Emotional Maturity (EM) 
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The table 5.12 indicates that there exists a significant difference at 0.01 level of confidence 
between male pupils of tribal and non-tribal group on the dimension of Emotional Stability. 
The t-value came out to be 3.13 and the mean values are 21.84 and 24.08 as shown in figure 
5.27 for male pupils of tribal and non-tribal group, respectively. So. it can be said very safely 
that male pupils of non-tribal group are emotionally more stable as compared to their male 
counterparts of tribal group. 
The table 5.12 depicts that there exists a significant difference at 0.01 level of confidence 
between male pupils of tribal and non-tribal group on the dimension emotional progression. 
The t-value came out to be 3.09 and the mean values are 22.46 and 24.77 as shown in figure 
5.27 for male pupils of tribal and non-tribal group, respectively. So, it can be said very safely 
that the male pupils of non-tribal group are better in emotional progression than the male 
pupils of tribal group. 
The table 5.12 depicts a significant difference at 0.05 level of confidence is found between 
the male pupils of tribal and non-tribal group on the dimension of social adjustment. The t-
value came to be 2.40 and the mean values are 21.37 and 22.82 as shown in figure 5.27 for 
male pupils of tribal and non-tribal group, respectively. So, it can be said very safely that the 
male pupils of non-tribal group are better in social adjustment than their male counterparts of 
tribal group. 
The table 5.12 shows that there exists a significant difference at 0.01 level of confidence 
between the male pupils of tribal and non-tribal group on the dimension of personality 
integration. The t-value came out to be 3.95 and the mean values are 25.68 and 29.74 as 
shown in figure 5.27 for male pupils of tribal and non-tribal group, respectively. So, it can be 
said that the personality traits are more integrated among male pupils of non-tribal group as 
compared to tribal group. 
It is clear from the table 5.12 that there exists no significant difference even at 0.05 level of 
confidence between the male pupils of tribal and non-tribal group on the dimension of 
independence. The t-value came out to be 1.32 and the mean values for male pupils of tribal 
and non-tribal group are 27.73 and 29.02 as shown in figure 5.27, respectively. So, it can be 
said that both the male pupils of tribal and non-tribal group are similar on the dimension of 
independence. 
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Thus, the table 5.12 indicates that there exists a significant difference at 0.01 level of 
confidence beteen the male pupils of tribal and non-tribal group on the variable of 
emotional maturity. '[he t-value carne out to be 7.58 and the mean values 119.1 and 130.46 as 
shown in figure 5.27 for male pupils of tribal and non-tribal groups, respectively. So, it can 
be said that the male pupils of non-tribal group are more emotionally matured than their male 
counterparts of tribal group. Thus the first sub hypothesis of the third hypothesis, i.e., 11,3 (a) 
lhel'e is no signhlicant Ck/erence in emotional Maturity belit'een male pupils of tribal and 
non-tribal groups at .secondary level'' is rejected. 
5.1.3.2 	Comparison between female pupils of tribal and non-tribal group on the 
variable of Emotional Maturity (E\I). 
Objective - 3(b). To compare Emnotional ilhlurily between felllale pupils of tribal and non-
tribal group at secondat y> level. 
Hypothesis - 3(b). There is no .Yign1t1cLUnt c/"C'YC'7lce in emnotional maturi1}' hetlt'ee19 ,L'lnUILf 
J)upiR u/aribal and non-tribal group at secondary level. 
In order to compare Emotional Maturity of female pupils of tribal and non-tribal group t-test 
was applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs and t-values of various dimensions of Emotional Maturity of female pupils of 
tribal and non-tribal group are given in table - 5.13. 
Table - 5.13 Showing the Mean scores, SI), and t-values of female pupils of tribal and 
non-tribal group on the variable of Emotional Maturity' (EM) 
Dimensions of 
Emotional Maturity 
Tribal Female 	Non-tribal Female 
Pupils N = 194 	Pupils 	N = 194 df t-value 
Mean SD 	Mean SD 
Emotional Stability 22.97 6.50 22.11 6.85 
386 
27NS  
Emotional Progression 21.91 6.44 21.43 7.02 ,701N5  
Social Adjustment 21.39 6.09 	20.11 5.74 2.13 
Personality Integration 26.58 8.34 	30.13 11.16 3.54 
Independence 28.78 10.45 31.57 9.30 2.77 
Total Emotional 
Maturity 
121.65 14.15 125.37 14.62 2.54 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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Fig. 5.28 	Mean scores of female pupils of tribal and non-tribal group on the 
variable of Emotional Maturity (EM) 
The table 5.13 indicates that there exists no significant difference even at 0.05 level of 
confidence between female pupils of tribal and non-tribal group on the dimension of 
Emotional Stability. The t-value came out to be 1.27 and the mean values are 22.97 and 22.11 
as shown in figure 5.28 for female pupils of tribal and non-tribal group, respectively. So, it 
can be said very safely that female pupils of tribal and non-tribal group are similar in 
emotional stability. 
The table 5.13 depicts that there exists no significant difference even at 0.05 level of 
confidence between female pupils of tribal and non-tribal group on the dimension of 
emotional progression. The t-value came out to be 0.701 and the mean values are 21.91 and 
21.43 as shown in figure 5.28 for female pupils of tribal and non-tribal groups, respectively. 
So, it can be said very safely that the female pupils of tribal and non-tribal groups having 
similar type of emotional progression. 
The table 5.13 indicates a significant difference is found between the female pupils of tribal 
and non-tribal group on the dimension of social adjustment at 0.05 level of confidence. The t-
value came to be 2.13 and the mean values are 21.39 and 20.11 as shown in figure 5.28 for 
female pupils of tribal and non-tribal groups, respectively. So. it revealed that the female 
pupils of tribal group are better in social adjustment than their non-tribal counterparts. 
The table 5.13 shows that there exists a significant difference at 0.01 level of confidence 
between the female pupils of tribal and non-tribal group on the dimension of personality 
161 
Chapter V 	 Analysis, Interpretation and Discussions of Results 
integration. The t-value came out to be 3.54 and the mean values are 26.58 and 30.13 as 
shown in figure 5.28 for female pupils of tribal and non-tribal groups, respectively. So. it can 
be said that the personality traits are more integrated among female pupils of non-tribal group 
as compared to the female pupils of tribal group. 
It is clear from the table 5.13 that there exists significant difference at 0.01 level of 
confidence between the female pupils of tribal and non-tribal group on the dimension of 
independence. The t-value came out to be 2.77 and the mean values for female pupils of tribal 
and non-tribal group are 28.78 and 31.57 as shown in figure 5.28, respectively. So, it can be 
said that the female pupils of non-tribal group are more independent than the female pupils of 
tribal group. 
Thus, the table 5.13 indicates that there exists a significant difference at 0.05 level of 
confidence between the female pupils of tribal and non-tribal group on the variable of 
emotional maturity. The t-value came out to be 2.54 and the mean values 121.65 and 125.37 
as shown in figure 5.28 for female pupils of tribal and non-tribal groups, respectively. So. it 
can be said that the female pupils of non-tribal group are more emotionally matured than their 
female counterparts of tribal group. Thus. the second sub hypothesis of the third hypothesis, 
i.e., Hn,3 (b) "There is no signi/icant di//erence in emotional maturity between female pupils 
of tribal and non-tribal groups ut seccnc!u,y level' is rejected. 
5.1.3.3 	Comparison bets%een tribal male and non-tribal female pupils on the 
variable of Emotional Maturity (ELI). 
Objectives — 3(c). To compare Emotional Maturity tribal male and non-tribal female pupils 
at secondary level. 
Hypothesis - 3(c). There is no .significant cli/Jerence in emotional maturity between tribal 
stale and non-tribal. female pupils at secondary level 
In order to compare Emotional Maturity of tribal male and non-tribal female pupils t-test was 
applied. "l'he mean scores and SDs were k and out and t-value was calculated. The mean 
scores. SDs and t-values of various dimensions of Emotional Maturity of tribal male and non-
tribal female pupils arc given in table — 5.14. 
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Table - 5.14 Showing the Mean scores, SD, and t-values of tribal male and non-tribal 
female pupils on the variable of Emotional Maturity (EM) 
Dimensions of 
Emotional Maturity 
Tribal Male Pupils 
N = 200 
Non-tribal Female 
Pupils N = 194 df t-value 
Mean SD Mean SD 
Emotional Stability 21.84 6.48 22.11 6.85 
392 
.407 
Emotional Progression 22.46 6.77 21.43 7.02 1.48 	' 
Social Adjustment 21.37 5.31 20.11 5.74 2.25 
Personality Integration 25.68 9.58 30.13 11.16 4.24 
Independence 27.73 9.84 31.57 9.30 3.97 
Total Emotional 
Maturity  
119.10 13.20 125.37 14.62 4.47 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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Fig. 5.29 	Mean scores of tribal male and non-tribal female pupils on the variable 
of Emotional Maturity (EM) 
The table 5.14 indicates that there exists no significant difference at any level of confidence 
between tribal male and non-tribal female pupils on the dimension of Emotional Stability. 
The t-value came out to be .407 and the mean values are 21.84 and 22.11 for tribal male and 
non-tribal female pupils, respectively. So, it can be said very safely that as shown in figure 
5.18 both the groups having similar type of emotional stability. 
The table 5.14 depicts that there exists no significant difference even at 0.05 level of 
confidence between tribal male and non-tribal female pupils on the dimension of emotional 
progression. The t-value came out to be 1.48 and the mean values are 22.46 and 21.43 as 
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shown in figure 5.29 for tribal male and non-tribal female pupils, respectively. So, it can be 
said very safely that both the groups are similar in emotional progression 
The table 5.14 indicates a significant difference at 0.05 level of confidence is found between 
the tribal male and non-tribal female pupils on the dimension of social adjustment. The t-
value came to be 2.25 and the mean values are 21.37 and 20.11 as shown in figure 5.29 for 
tribal male and non-tribal female pupils, respectively. So, it can be said that the male pupils 
of tribal group are better in social adjustment than the female pupils of non-tribal group. 
The table 5.14 shows that there exists a significant difference at 0.01 levels of confidence 
bet\\cen the tribal male and non-tribal female pupils on the dimension of personality 
integration. The t-value came out to be 4.24 and the mean values are 25.68 and 30.13 as 
shown in figure 5.29 for tribal male and non-tribal female pupils, respectively. So, it can be 
said that the personality traits are more integrated among female pupils of non-tribal group as 
compared to male pupils of tribal group. 
It is clear from the table 5.14 that there exists a significant difference at 0.01 level of 
confidence between the tribal male and non-tribal female pupils on the dimension of 
independence. The t-value came out to be 3.97 and the mean values for tribal male and non-
tribal female pupils are 27.73 and 31.57 as shown in figure 5.29, respectively. So, it can be 
said that the female pupils of' non-tribal group are more independent than the male pupils of 
tribal group. 
Thus. the table 5.14 indicates that there exists a significant difference at 0.01 level of' 
confidence between the tribal male and non-tribal female pupils on the variable of emotional 
maturity. The t-value came out to be 4.47 and the mean values 119.10 and 125.37 as shown 
in figure 5.29 for tribal male and non-tribal female pupils, respectively. So, it can be said that 
the female pupils of non-tribal group are more emotionally matured than their male pupils of 
tribal group. The present finding is in corroborating with the study of Pasty & Aminbhavi 
(2006), they revealed that male and female students have significant difference in emotional 
maturitN. But the above tinding is in contradiction of the study of Singh and Thukral 
(2011), they found that there was no significant difference between male and female students 
on emotional maturity. Thus the third sub hypothesis of the third hypothesis, i.e., H1 3 (c) 
"There is no significant  difference in emotional maturi v between tribal male and non-tribal 
female pupils at secondattiy level" is rejected. 
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5.1.3.4 	Comparison between tribal feniale and non-tribal male pupils on the 
variable of Emotional Maturity (EM). 
Objectives - 3(d). To compare Emotional Maturity between tribal tynale and non-tribal 
make pupils ut .secondary level. 
Hypothesis - 3(d). There is no significant difference in emotional maturity between tribal 
female and non-tribal male pupils at secondary level. 
In order to compare Emotional Maturity of tribal female and non-tribal male pupils 1-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores. SDs and t-values of various dimensions of Emotional Maturity of tribal female and 
non-tribal male pupils are given in table - 5.15. 
Table - 5.15 Showini the Mean scores, SD% and t-values of tribal female and non-tribal 
male pupils on the variable of Emotional Maturitv (EM) 
Dimensions of 
Emotional Maturity 
Tribal Female 	Non-tribal Male 
Pupils N = 194 	Pupils 	N = 198 df t-value 
Mean SD Mean SD 
Emotional Stability 22.97 6.50 24.08 7.74 
390 
9.54  
1.53' 
Emotional Progression 21.91 6.44 24.77 8.09 3.87 
Social Adjustment 21.39 6.09 22.82 6.69 2.21 
Personality Integration 26.58 8.34 29.74 10.87 3.2f  
Independence 28.78 10.45 29.02 
Total Emotional 
Maturity  
121.16 14.15 130.46 16.51 5.66 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
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Fig. 5.30 	Mean scores of tribal female and non-tribal male pupils on the variable 
of Emotional Maturity (EM) 
The table 5.15 indicates that there exists no significant difference at any level of confidence 
between tribal female and non-tribal male pupils on the dimension of Emotional Stability. 
The t-value came out to be 1.53 and the mean values are 22.97 and 24.08 for tribal female 
and non-tribal male pupils, respectively. So, it can be said very safely that as shown in figure 
5.30 both the groups are similar in emotional stability. 
The table 5.15 depicts that there exists a significant difference at 0.01 level of confidence 
between tribal female and non-tribal male pupils on the dimension of emotional progression. 
The t-value came out to be 3.87 and the mean values are 21.91 and 24.77 as shown in figure 
5.30 for tribal female and non-tribal male pupils, respectively. So, it can be said very safely 
that the male pupils of non-tribal group are better in emotional progression than the female 
pupils of tribal group. 
The table 5.15 indicates a significant difference at 0.05 level of confidence is found between 
the tribal female and non-tribal male pupils on the dimension of social adjustment. The t-
value came to be 2.21 and the mean values are 21.39 and 22.82 as shown in figure 5.30 for 
tribal female and non-tribal male pupils, respectively. So, it can be said that the male pupils 
of non-tribal group are better in social adjustment than the female pupils of tribal group. 
The table 5.15 shows that there exists a significant difference at 0.01 levels of confidence 
between the tribal female and non-tribal male pupils on the dimension of personality 
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integration. The t-value came out to be 3.22 and the mean values are 26.58 and 29.74 as 
shown in figure 5.30 for tribal female and non-tribal male pupils, respectively. So, it can be 
said that the male pupils of non-tribal group are better in personality integration than the 
female pupils of tribal group. 
It is clear from the table 5.I5 that there exists no significant diftcrence even at 0.05 level of 
confidence between the tribal female and non-tribal male pupils on the dimension of 
independence. The t-value came out to be 0.234 and the mean values for tribal female and 
non-tribal male pupils are 28.78 and 29.02 as shown in figure 5.30, respectively. So, it can be 
said that the both the groups are similar in independence. 
Thus. the table 5.15 indicates that there exists a significant diti rence at 0.01 level of 
confidence between the tribal female and non-tribal male pupils on the variable of emotional 
maturity. The t-value came out to be 5.66 and the mean values 121.16 and 130.46 as shown 
in figure 5.30 for tribal female and non-tribal male pupils, respectively. So. it can be said that 
the male pupils of non-tribal group are more emotionally matured than the female pupils of 
tribal group. Thus, the fourth sub hypothesis of the third hypothesis, i.e., H,,3 (d) "There is no 
significant cdit/erence in emotional maturity between tribal f iiiale and non-tribal male pupils 
at secondary level" is rejected. 
5.1.4 Comparison between tribal and non-tribal pupils on the variable of Study Habits 
Z 
Objective — 4. To compare Study habits between tribal and non-tribal pupils at secon(lai v 
level. 
Hypothesis - 4 (11[,,4). There is no significant difference in study habits between tribal and 
nOn-11'1bUl pupils at secondary level. 
In order to compare Study Habits of pupils of Tribal and Non-Tribal Group t-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs and t-values of various dimensions of study habits of tribal and non-tribal pupils 
are given in table — 5.16. 
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Table - 5.16 Showing the Mean scores, SI), and t-values of tribal and non-tribal jupiIs 
on the variable of Study Habits (SII) 
Dimensions of 
Study Habits 
Tribal Pupils 	Non-tribal Pupils 
N = 394 N = 392 Df t-value 
Mean Si) Mean SI) 
Budgeting time 6.43 1.66 6.85 1.46 
784 
3.73 
Physical Conditions for 
Study 
7.76 1.66 7.77 1.64 .033' ' 
Reading Ability 9.56 2.10 	9.99 2.2.1 2.77 
Taking Notes 3 1.55 	2.92 1.32 .768 
Learning Motivation 8.23 1.68 	i 	8.50 1.67 2.22 
Memory 4.53 1.28 	4.82 1.43 2.93 
Taking Examinations 11.92 2.57 	1 	11.56 2.90 1.85 
Health 3.31 1.30 	3.31 1.31 .309' 
Total Study Habits 5.1.81 7.53 	55.75 7.02 1.80' 
** = significant at .01 level * = significant at .05 level NS = Not Significant 
Table 5.16 depicts that there is a significant difference between tribal and non-tribal pupils on 
the dimension of budgeting time. The obtained t-value (3.73) is found significant at 0.01 level 
of confidence. The mean value of non-tribal pupils (6.85) on the dimension of budgeting time 
is higher than the mean value of tribal pupils (6.43). So, it can be said that the non-tribal 
students are better in budgeting time than tribal pupils. 
Table 5.16 reveals that there is no significant difference between tribal and non-tribal pupils 
on the dimension of physical conditions for stud\. The obtained t-value (0.03) is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal pupils are 7.76 and 7.77. respectively. The differences between the mean values are 
very small therefore: it is revealed that both the groups are similar in physical conditions for 
stud\-. 
1'he table 5.16 sho%\s that there exists a significant difference between tribal and non-tribal 
pupils on the dimension of reading_ ability. The obtained t-value (2.77) is found significant 
difference at 0.01 level of confidence. The mean value of tribal pupils (9.56) on the 
dimension of reading ability is lo~%er than the mean value (9.99) of non-tribal pupils. 
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Therefore, it is clear that the non-tribal pupils are better in reading ability than the pupils of 
tribal group. 
Table 5.16 depicts that there exists no significant difference between tribal and non-tribal 
pupils on the dimension of taking notes. The obtained t-value (0.76) is found no significant 
difference even at 0.05 level of confidence. The mean values of tribal and non-tribal pupils 
are 3 and 2.92, respectively and thus it can be said that the differences between the mean 
values of taking notes is very small so both the groups are nearly similar. 
Figure: 5.31 Showing the Mean scores of tribal and non-tribal pupils on first four 
dimensions of the variable of Study Habits 
The table 5.16 shows that there is a significant difference between tribal and non-tribal pupils 
on the dimension of learning motivation. The obtained t-value (2.22) is found significant 
difference at 0.05 level of confidence. The mean value of tribal pupils (8.23) on the 
dimension of learning motivation is lower than the mean values of non-tribal pupils (8.50). 
So, it can be said that the pupils of non-tribal group have better learning motivation than their 
tribal counterparts. 
Table 5.16 depicts that there exists a significant difference between tribal and non-tribal 
pupils on the dimension of memory. The obtained t-value (2.93) is found significant 
difference at 0.01 level of confidence. The mean value of non-tribal pupils (4.82) is higher 
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than the mean value of tribal pupils (4.53) on the dimension of memory. So, it can be said 
that the non-tribal pupils have better memory level than the tribal pupils. 
Table 5.16 indicates that there exists no significant difference in the mean values of tribal and 
non-tribal pupils on the dimension of taking examinations. The obtained t-value (1.85) is not 
significant even at 0.05 level of confidence. The mean value of tribal pupils is 11.92 on the 
dimension of taking examinations and the mean value of non-tribal pupils is 11.56 are similar 
in taking examinations. 
Table 5.16 depicts that there exists no significant difference between tribal and non-tribal 
pupils on the dimension of health. The obtained t-value (0.30) is found no significant 
difference even at 0.05 level of confidence. The mean values of tribal and non-tribal pupils 
are 3.34 and 3.31, respectively and thus both the group are similar in health conditions. 
Figure: 5.32 Showing the Mean scores of tribal and non-tribal pupils on last four 
dimensions of the variable of Study Habits 
Thus, it is clear from the above table 5.16 that there is no significant difference as shown in 
figure 5.33 between tribal and non-tribal pupils on the variable of study habits. The obtained 
t-value 1.80 is found no significant difference even at 0.05 level of confidence. The mean 
values of tribal and non-tribal pupils are 54.81 and 55.75 where differences between means of 
both the groups are too small therefore; it can be said that both the group have similar type of 
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study habits. Thus, the fourth hypothesis (H04) i.e.. "There is no significant difference in 
study habits between tribal and non-tribal pupils at secondary level " is accepted. 
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Fig. 5.33 	Mean scores of tribal and non-tribal pupils on the variable of Study 
Habits (SH) 
On the expected line, it can be said that the over-all study habits of tribal and non-tribal 
pupils are nearly similar but there is significant difference in the case of budgeting time, 
reading ability and memory, whereas, on theses dimensions non-tribal pupils perform better 
than the tribal pupils and all these three dimensions are related to cognition. This finding is in 
harmony with the study of Singh (1987), who found that the main effect of intelligence 
(F=9.03, P>0.05) on study habits was highly significant. High intelligent group had better 
study habits than the low intelligent group. The present finding is in contradiction by the 
study of Lamar (2014) who found that tribal and non-tribal students are significantly 
different at 0.01 level of confidence and revealed that the good study habits were found in the 
non-tribal students. 
5.1.4.1 Comparison between tribal and non-tribal male nuails on the variable of Study 
Habits (SH). 
Objective — 4(a). To compare Study Habits between male pupils of tribal and non-tribal 
group at secondary level. 
Hypothesis — 4(a). There is no significant difference in study habits between tribal and non-
tribal male pupils at secondary level. 
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In order to compare Studs Habits of pupils of tribal and non-tribal male t-test was applied. 
The mean scores and SDs %%ere found out and t-value was calculated. The mean scores. SDs 
and t-values of various dimensions of study habits of tribal and non-tribal male pupils are 
given in table - 5.17. 
Table - 5.17 Showin-t the glean scores, SI), and t-values of tribal and non-tribal male 
t~ui ils on the variable of Study Habits (Sit) 
Dimensions of 	Tribal Male Pupils 	Non-tribal Male 
Study Habits N = 200 	Pupils 	\ = 198 
Mean 	SD 	Mean 	SD 
(If 	t-value 
Budgeting time 6.29 1.65 	6.82 1.55 
396 
3.34 
Physical Conditions for 
Study 
7.67 1.65 7.78 	1.72 .666 
Reading Ability 9.62 2.19 	9.84 	2.50 .947` 
Taking Notes 3.12 1.57 	3.07 	1.38 .366, 
Learning Motivation 8.19 1.78 8.51 1.79 1.81 
Memory 4.52 1.29 4.95 1.36 3.29 
Taking Examinations 11.90 2.81 	11.67 2.44 .864 
Health 	3.29 
Total Stuth Habits 	54.61 
1.35 	3.68 1.12 3.13 
8.18 56.35 6.99 72.29'  
** = significant at .01 level * = significant at .05 level 	NS = Not Significant 
Table 5.17 depicts that there is a significant difference between tribal and non-tribal male 
pupils on the dimension of budgeting time. The obtained t-value 3.34 is found significant at 
0.01 level of confidence. The mean value of non-tribal male pupils is 6.82 on the dimension 
of budgeting time is higher than the mean value of tribal male pupils is 6.29. So, it can be 
said that the non-tribal male pupils are better in budgeting time than the tribal male pupils. 
Table 5.17 reseals that there is no sip; niticant diti'Crcnce between tribal and non-tribal male 
pupils on the dimension of physical conditions for study. The obtained t-value 0.66 is found 
no significant difference even at 0.05 level of confidence. the mean values of tribal and non-
tribal male pupils are 7.67 and 7.78, respectively. Thus, it can be said that both the groups are 
similar in physical conditions for study. 
The table 5.17 sho%~s that there exists no significant difference bet een tribal and non-tribal 
male pupils on the dimension of reading abilit>. The obtained t-value 0.94 is found no 
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significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal male pupils are 9.62 and 9.84, respectively on the dimension of reading ability is nearly 
close. Therefore, it is clear that both the tribal and non-tribal male pupils are similar in 
reading ability. 
Table 5.17 depicts that there exists no significant difference between tribal and non-tribal 
male pupils on the dimension of taking notes. The obtained t-value 0.36 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal male pupils are 3.12 and 3.07, respectively and thus, it can be said that the male pupils 
of tribal and non-tribal groups are similar in taking notes. 
Figure: 5.34 Showing the Mean scores of tribal and non-tribal male pupils on first four 
dimensions of the variable of Study Habits 
The table 5.17 shows that there is no significant difference between tribal and non-tribal male 
pupils on the dimension of learning motivation. The obtained t-value 1.81 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal male pupils are 8.19 and 8.51, respectively. Here, it can be said that both the male 
pupils of tribal and non-tribal groups have similar type of learning motivation. 
Table 5.17 depicts that there exists a significant difference between tribal and non-tribal male 
pupils on the dimension of memory. The obtained t-value 3.29 is found significant at 0.01 
level of confidence. The mean value of male pupils of non-tribal group 4.95 is higher than the 
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mean value of male pupils of tribal group 4.52. So, it can be said that the male pupils of non-
tribal group are better in memory level than the male pupils of tribal group. 
Table 5.17 indicates that there exists no significant difference in the mean values of male 
pupils of tribal and non-tribal groups on the dimension of taking examinations. The obtained 
t-value 0.86 is not significant even at 0.05 level of confidence. The mean value of tribal male 
pupils is 11.90 on the dimension of taking examinations and the mean value of non-tribal 
male pupils is 11.67 shows similar performance in taking examinations. 
Table 5.17 depicts that there exists a significant difference between tribal and non-tribal male 
pupils on the dimension of health. The obtained t-value 3.13 is found significant difference at 
0.01 level of confidence. The mean values of tribal and non-tribal male pupils are 3.29 and 
3.68, respectively, and thus, the non-tribal male pupils have better types of health conditions 
than the tribal male pupils. 
Figure: 5.35 Showing the Mean scores of tribal and non-tribal male pupils on last four 
dimensions of the variable of Study Habits 
Thus, it is clear from the above table 5.17 that there is a significant difference as shown in 
figure 5.35 between tribal and non-tribal male pupils on the variable of study habits. The 
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obtained t-value 2.29 is found significant at 0.05 level of confidence. The mean value of non-
tribal male pupils 56.35 is higher than the mean value of tribal male pupils 54.61. Therefore, 
it can be said that the male pupils of non-tribal group are better in study habits than the male 
pupils of tribal group. Thus, the first sub hypothesis of the fourth hypothesis 1-104 (a) i.e.. 
"There is no significant difference in study habits between tribal and non-tribal male pupils 
at secondary level" is rejected. 
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Fig. 5.36 	Mean scores of tribal and non-tribal male pupils on the variable of 
Study Habits (SH) 
5.1.4.2 	Comparison between tribal and non-tribal female pupils on the variable 
of Study Habits (SH). 
Objective — 4(b). To compare Study Habits between female pupils of tribal and non-tribal 
group at secondary level. 
Hypothesis — 4(b). There is no significant difference  in study habits between tribal and non-
tribal female pupils at secondary level. 
In order to compare Study Habits of tribal and non-tribal female pupils t-test was applied. 
The mean scores and SDs were found out and t-value was calculated. The mean scores, SDs 
and t-values of various dimensions of study habits of tribal and non-tribal female pupils are 
given in table — 5.18. 
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fable - 5.18 Showing the Mean scores, SI)s and t-values of tribal and non-tribal female 
pupils on the variable of Studv Habits (Sll) 
Dimensions of 
Studv Habits 
Budgeting time 
Tribal Female 	Non-tribal 
Pupils N = 194 	Pupils 	N 
Female 
= 194 df 
386 
t-value 
1.89' 
Mean 
6.59 
SD 	Mean 
1.66 	6.88 
SI) 
1.37 
Physical Conditions for 
Study 
7.86 1.67 	7.75 1.55 .666' 
Reading Ability 9.50 2 	10.14 1.95 .3.20 
Taking Notes 2.88 I.52 	2.78 1.24 .728' ' 
Learning Motivation 8.28 1.57 	8.48 1.54 1.30` 
Memory 4.55 1.27 	4.68 1.49 .913' ' 
Taking Examinations 11.95 2.30 11.45 3.31 1.72' 
Health 3.39 1.24 	2.93 1.38 3.42 
Total Study habits 55.03 6.82 	55.13 7.01 .147' ' 
** = significant at .01 level * = significant at .05 level \'S = Not Significant 
Table 5.18 depicts that there is no significant difference between tribal and non-tribal female 
pupils on the dimension of budgeting time. The obtained t-value 1.89 is found no significant 
difference even at 0.05 level of confidence. The mean values of tribal and non-tribal female 
pupils are 6.59 and 6.88, respectively. So, it can be said that both the tribal and non-tribal 
female pupils are similar in budgeting time according to their study habits. 
Table 5.18 reveals that there is no si1nificant difference between tribal and non-tribal female 
pupils on the dimension of physical conditions for study. The obtained t-value 0.66 is found 
no significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal female pupils are 7.86 and 7.75, respectively. So. it can be said that both the groups 
have nearly similar physical conditions for study. 
The table 5.18 shows that there exists a significant difference between tribal and non-tribal 
female pupils on the dimension of reading ability. The obtained t-value 3.20 is found 
significant difference at 0.01 level of confidence. The mean values of tribal and non-tribal 
female pupils are 9.50 and 10.14. respectively. "Therefore, it is clear that the female pupils of 
non-tribal groups are better in reading ability than the female pupils of tribal group. 
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Table 5.18 depicts that there exists no significant difference between tribal and non-tribal 
female pupils on the dimension of taking notes. The obtained t-value 0.72 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal female pupils are 2.88 and 2.78, respectively, and thus it can be said that both the 
groups are similar in taking notes ability. 
Figure: 5.37 Showing the Mean scores of tribal and non-tribal female pupils on first 
four dimensions of the variable of Study Habits 
The table 5.18 shows that there is no significant difference between tribal and non-tribal 
female pupils on the dimension of learning motivation. The obtained t-value 1.30 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal and non-
tribal female pupils are 8.28 and 8.48, respectively. Here, it can be said that both the female 
pupils of tribal and non-tribal groups are similar in learning motivation. 
Table 5.18 depicts that there exists no significant difference between tribal and non-tribal 
female pupils on the dimension of memory. The obtained t-value 0.91 is found no significant 
difference even at 0.05 level of confidence. The mean values of female pupils of tribal and 
non-tribal groups are 4.55 and 4.68, respectively. So, it can be said that both the female 
pupils of tribal and non-tribal groups are similar in memory level. 
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Table 5.18 indicates that there exists no significant difference in the mean values of female 
pupils of tribal and non-tribal groups on the dimension of taking examinations. The obtained 
t-value (1.72) is not significant even at 0.05 level of confidence. The mean value of tribal 
female pupils is 11.95 on the dimension of taking examinations and the mean value of non-
tribal female pupils is 11.45 shows similar performance in taking examinations. 
Table 5.18 depicts that there exists a significant difference between tribal and non-tribal 
female pupils on the dimension of health. The obtained t-value 3.42 is found significant at 
0.05 level of confidence. The mean values of tribal and non-tribal female pupils are 3.39 and 
2.93, respectively, and thus the female pupils of tribal group have better health conditions 
than the female pupils of non-tribal group. 
Figure: 5.38 Showing the Mean scores of tribal and non-tribal female pupils on last four 
dimensions of the variable of Study Habits 
Thus, it is clear from the above table 5.18 that there is no significant difference as shown in 
figure 5.39 between tribal and non-tribal female pupils on the variable of study habits. The 
obtained t-value 0.14 is found no significant difference even at 0.05 level of confidence. The 
mean values of tribal and non-tribal female pupils are 55.03 and 55.13, respectively, where 
difference between means of both the groups is too small therefore, it can be said that both 
the group have similar types of study habits. Thus, the second sub hypothesis of the fourth 
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hypothesis Ha4 (b) i.e., "There is no significant difference in study habits between tribal and 
non-tribal female pupils at secondary level " is accepted. 
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Fig. 5.39 	Mean scores of tribal and non-tribal female pupils on the variable of 
Study Habits (SH) 
5.1.4.3 	Comparison between tribal male and non-tribal female pupils on the 
variable of Study Habits (SH). 
Objective — 4(c). To compare Study Habits between tribal male and non-tribal female pupils 
at secondary level. 
Hypothesis - 4(c). There is no significant difference in study habits between tribal male and 
non-irihal female pupils at secondary level. 
In order to compare Study Habits of pupils of tribal male and non-tribal female t-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores, SDs and t-values of various dimensions of study habits of tribal male and non-tribal 
female pupils are given in table — 5.19. 
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Table - 5.19 Showing the Mean scores, SD, and t-values of tribal male and non-tribal 
female pupils on the variable of Study Habits (SH) 
Dimensions of 
Study Habits 
Tribal Male Pupils f 	Non-Tribal 
N = 200 	Female Pupils 	N 
=_194 
df t-value 
Mean 	j Si) 	Mean Si) 
Budgeting time 6.29 I.65 6.88 1.37 
392 
7.01  
3.87 
Physical Conditions for 
Study 
7.67 1.65 	7.75 1.55 .551` 
Reading Ability 9.62 2.19 10.14 1.95 2.52 
Taking Notes 3.12 1.57 2.78 1.24 2.38 
Learning; Motivation 8.19 1.78 8.48 1.54 1.77' 
Memory 4.52 1.29 4.68 1.49 L l 3 
Taking Examinations 1 1.90 2.81 1 1.45 3.31 1.44' 
Health 3.29 1.35 2.93 1.38 2.58 
Total Study habits 54.61 8.18 	55.13 
"* = significant at .01 level X = significant at .05 level NS = Not Significant 
Table 5.19 depicts that there is a significant difference between tribal male and non-tribal 
female pupils on the dimension of budgeting time. The obtained t-value 3.87 is found 
significant difference at 0.01 level of confidence. The mean values of tribal male and non-
tribal female pupils are 6.29 and 6.88, respectively. So, it can be said that the non-tribal 
female pupils are better in budgeting time than the tribal male pupils. 
Table 5.19 reveals that there is no si~tniticant difterence between tribal male and non-tribal 
female pupils on the dimension of physical conditions for study. The obtained t-value .55 I is 
found no significant difference even at 0.05 level of confidence. The mean values of tribal 
male and non-tribal female pupils are 7.67 and 7.75, respectively. So. it can be said that both 
the groups have nearly similar types of physical conditions for study. 
fhe table 5.19 shows that there exists significant difference between tribal male and non-
tribal female pupils on the dimension of reading ability. The obtained t-value 2.52 is found 
significant difference at 0.05 level of confidence. The mean values of tribal male and non-
tribal female pupils are 9.62 and 10.14, respectively. Therefore, it is clear that the non-tribal 
female pupils are better in reading ability than the tribal male pupils. 
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Table 5.19 depicts that there exists significant difference between tribal male and non-tribal 
female pupils on the dimension of taking notes. The obtained t-value 2.38 is found significant 
difference at 0.05 level of confidence. The mean values of tribal male and non-tribal female 
pupils are 3.12 and 2.78, respectively, and thus it can be said that the tribal male pupils are 
better in taking notes than the non-tribal female pupils. 
Figure: 5.40 Showing the Mean scores of tribal male and non-tribal female pupils on 
first four dimensions of the variable of Study Habits 
The table 5.19 shows that there is no significant difference between tribal male and non-tribal 
female pupils on the dimension of learning motivation. The obtained t-value 1.77 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal male and 
non-tribal female pupils are 8.19 and 8.48, respectively. Here, it can be said that both the 
tribal male and non-tribal female pupils have similar type of learning motivation. 
Table 5.19 depicts that there exists no significant difference between tribal male and non-
tribal female pupils on the dimension of memory. The obtained t-value 1.13 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal male and 
non-tribal female pupils are 4.52 and 4.68, respectively. So, it can be said that both the tribal 
male and non-tribal female pupils having similar level of memory. 
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Table 5.19 indicates that there exists no significant difference in the mean values of tribal 
male and non-tribal female pupils on the dimension of taking examinations. The obtained t-
value 1.44 is not significant even at 0.05 level of confidence. The mean value of tribal male 
pupils is 11.90 on the dimension of taking examinations and the mean value of non-tribal 
female pupils is 11.45 shows similar type of performance in taking examinations. 
Table 5.19 depicts that there exists significant difference between tribal male and non-tribal 
female pupils on the dimension of health. The obtained t-value 2.58 is found significant at 
0.05 level of confidence. The mean values of tribal male and non-tribal female pupils are 3.29 
and 2.93, respectively, and the tribal male pupils are better in health condition than the non-
tribal female pupils. 
Figure: 5.41 Showing the Mean scores of tribal male and non-tribal female pupils on 
last four dimensions of the variable of Study Habits 
Thus, it is clear from the above table 5.19 that there is no significant difference as shown in 
figure 5.42 between tribal male and non-tribal female pupils on the variable of study habits. 
The obtained t-value 0.682 is found no significant difference even at 0.05 level of confidence. 
The mean values of tribal male and non-tribal female pupils are 54.61 and 55.13, 
respectively, where difference between means of both the groups is too small therefore, it can 
be said that both the group have similar types of study habits. 
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Fig. 5.42 	Mean scores of tribal male and non-tribal female pupils on the variable 
of Study Habits (SH) 
This finding is corroborated with the studies of Sampath & Selvarajgnanaguru (1997). they 
revealed that no significant difference was found between boys and girls in their study habits. 
Thus, the third sub hypothesis of the fourth hypothesis Ho4 (c) i.e., "There is no significant 
difference in study habits between tribal male and non-tribal female pupils at secondary 
level" is accepted. 
5.1.4.4 Comparison between tribal female and non-tribal male pupils on the variable of 
Study Habits (SH). 
Objective — 4(d). To compare Study Habits between tribal _female and non-tribal male 
pupils at secondary level. 
Hypothesis — 4(d). There is no significant difference in study habits between tribal female 
and non-tribal male pupils at secondary level. 
In order to compare Study Habits of pupils of tribal female and non-tribal male t-test was 
applied. The mean scores and SDs were found out and t-value was calculated. The mean 
scores. SDs and t-values of various dimensions of study habits of tribal female and non-tribal 
male pupils are given in table — 5.20. 
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Table - 5.20 Showinit the Mean scores, SD, and t-values of tribal female and non-tribal 
male pupils on the variable of Study Habits (Sl1) 
Dimensions of Stud- 
Habits 
Tribal Female 
Pupils 	N = 194 
Non-Tribal 1<1ale 
Pupils 	N = 198 	Df 
Mean 	SD 
t-value 
Mean SD 
Budgeting time 6.59 1.66 6.82 1.55 
390 
2.50  
6.99  
Physical Conditions for 
Stud 
7.86 1.67 7.78 I.72 .455 
Reading Ability 9.50 2 9.84 
Taking Notes 2.88 1.52 3.07 1.38 1.25' ' 
Learning Motivation 8.28 1.57 8.51 1.79 1.35' 
Memory 4.55 1.27 4.95 1.36 3.05 
Taking Examinations 11.95 2.30 11.67 2.44 1.17' 
Health 3.39 1.24 3.68 1.12 2.42 
Total Study Habits 55.03 6.82 56.35 
NS = Not Significant 	X = Significant at .05 Level 
"Table 5.20 depicts that there is no significant difference between tribal female and non-tribal 
male pupils on the dimension of budgeting time. 'I he obtained t-value 1.44 found no 
significant difference even at 0.05 level of confidence. The mean values of tribal female and 
non-tribal male pupils are 6.59 and 6.82, respectively. So, it can be said that both groups are 
similar in budgeting time. 
Table 5.20 reveals that there is no significant ditlerence between tribal female and non-tribal 
male pupils on the dimension of physical conditions for study. The obtained t-value 0.455 
found no significant difference even at 0.05 level of confidence. The mean values of tribal 
female and non-tribal male pupils are 7.86 and 7.78. respectively. The difference between the 
mean values is very small, therefore. it can be said that both the groups have nearly similar 
types of physical conditions for study. 
The table 5.20 shows that there exists no significant difference between tribal female and 
non-tribal male pupils on the dimension of reading ability. The obtained t-value 1.47 is found 
no significant difference at any levels of confidence. The mean values of tribal female and 
non-tribal male pupils are 9.50 and 9.84, respectively, on the dimension of reading ability is 
nearly close. Therefore, it is clear that both the groups are similar in reading ability. 
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Table 5.20 depicts that there exists no significant difference between tribal female and non-
tribal male pupils on the dimension of taking notes. The obtained t-value 1.25 is found no 
significant difference even at 0.05 level of confidence. The mean values of tribal female and 
non-tribal male pupils are 2.88 and 3.07, respectively, and thus, it can be said that both the 
groups having similar type of taking notes ability. 
Figure: 5.43 Showing the Mean scores of tribal female and non-tribal male pupils on 
first four dimensions of the variable of Study Habits 
The table 5.20 shows that there is no significant difference between tribal female and non-
tribal male pupils on the dimension of learning motivation. The obtained t-value 1.35 is found 
no significant difference even at 0.05 level of confidence. The mean values of tribal female 
and non-tribal male pupils are 8.28 and 8.51, respectively. Here, it can be said that both the 
tribal female and non-tribal male pupils have similar type of learning motivation. 
Table 5.20 depicts that there exists significant difference between tribal female and non-tribal 
male pupils on the dimension of memory. The obtained t-value 3.05 is found significant 
difference at 0.01 level of confidence. The mean values of tribal female and non-tribal male 
pupils are 4.55 and 4.95, respectively, on the dimension of memory. So, it can be said that the 
non-tribal male are better than tribal female pupils in memory. 
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Table 5.20 indicates that there exists no significant difference in the mean values of tribal 
female and non-tribal male pupils on the dimension of taking examinations. The obtained t-
value 1.17 is not significant even at 0.05 level of confidence. The mean value of tribal female 
pupils is 11.95 on the dimension of taking examinations and the mean value of non-tribal 
male pupils is 11.67 shows similar type of performance in taking examinations. 
Table 5.20 depicts that there exists significant difference between tribal female and non-tribal 
male pupils on the dimension of health. The obtained t-value 2.42 is found significant 
difference at 0.05 level of confidence. The mean values of tribal female and non-tribal male 
pupils are 3.39 and 2.68, respectively, where, non-tribal male pupils are better in their health 
than the tribal female pupils. 
Figure: 5.44 Showing the Mean scores of tribal female and non-tribal male pupils on 
last four dimensions of the variable of Study Habits 
Thus, it is clear from the above table 5.20 that there is no significant difference as shown in 
figure 5.45 between tribal female and non-tribal male pupils on the variable of study habits. 
The obtained t-value .580 found no significant difference even at 0.05 level of confidence. 
The mean values of tribal female and non-tribal male pupils are 55.03 and 56.35, 
respectively, where difference between means of both the group is too small therefore, it can 
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be said that both the group have similar types of study habits. This finding is corroborated 
with the studies of Christian (1983), Stella and Purushothaman (1993) and Sampath and 
Selvarajgnanaguru (1997), they revealed that no significant difference was found in study 
habits between boys and girls. Thus, the fourth sub hypothesis of the fourth hypothesis H04 
(f) i.e., "There will be no significant difference in study habits between tribal female and non-
tribal male pupils at secondary level " is accepted. 
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Fig. 5.45 	Mean scores of tribal female and non-tribal male pupils on the variable 
of Study Habits (SH) 
5.2 ANALYSIS, INTERPRETATION AND DISCUSSION OF RESULTS ON THE 
BASIS OF CORRELATION: 
5.2.1 Correlation between Social Competence (SC) and Self-Esteem (SE). 
Subsidiary Objective - 1. To study relationship between Social Competence and Self-
Esteem of the pupils at secondary level. 
Subsidiary Hypothesis - 1. There is no significant relationship between social competence 
and self-esteem of the pupils at secondary level. 
To verify first hypothesis, Product Moment Correlation was applied and the relationship was 
calculated between social competence and self-esteem with various dimensions. The 
correlation values of various dimensions of social competence and self-esteem are given in 
tables — 5.21 and 5.22, respectively. 
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Table - 5.21 Showing correlation values between different dimensions of Social 
Competence (SC) and Self-Esteem (SE) of thepupils at secondary level. 
Dimensions 	! 	General Self- Social Self- Cognitive Selfl 
Esteem (SE!) Esteem (SE2) Esteem (SE3) 
Social Sensitivity (SC1 	 .087 ---~ .021 .053 
Social Maturity (SC2) 	 .071 I 	.035 -.003 
Social Skills (SC3) 	.055 	- M03 .058 
.004 - Social Relations (SC:-i) 	.008 .036 
! 	Social Commitment (SC5) 	-.00i .017 .009 
1 - Social Appreciation  Ability 	--- 	.029   -.004    .023 
i 	(SC6) 	-- - 	- 	- 
Socio-Emotional integrity .079 
- 
 .045 .079 
(SC7) 	' _ ----- ---- - -- Social Involvement (SC8) 	.033 
Social Respect-Ability (SC9) 	.084' 
.016 
.016 
.007 
.028 
-.022 
( 	.045 
 -.013 
.013 
j - Social Leadership (SC 1(J)  	.020 
Social Cooperation & 
Compliance (SC! 1) 
I 	.082 
} 
Social Accept Ability (SC12) 
Social Tolerance (SC13) 
Social Competition (SC 14)
Social Authority (SC (5) 
1 	-.011 
.048 
098 --- 
  .019 
-.034 
 -.006 
 .061 
- 041 
.012 
.066 	- 	- 
-- 	.000 --- .066 
Adult-Resource exploitabilit; .029 -.026 .009 
Social Participation (SC17) .063 -.020 .006 
Pro-social Attitude (SC18) .026 .005 .072 
Correlation is significant at the 0.05 level. 
*. Correlation is significant at the 0.01 level. 
It is evident from the table 5.21 that there is signiticans and positive relationship al 0.01 level 
of confidence between social competition and general self-esteem (r =_ .098). There is also 
significant and positive relationship at 0.05 level of confidence between social sensitivity 
and general self-esteem (r - .087). social maturity and general self-esteem (r - .071), 
socio-emotional integrity and general self-esteem (r - .079), social respect-ability and 
general self-esteem (r - .054). Pro-social Attitude and social self-esteem (r 	.072) and 
socio-emotional integrity and cognitive self-esteem (r =_ .079). Except from the above 
relationships, there are also some positive and negative, both type of relationships exists 
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between other dimensions of social competence and self-esteem but not significant at any 
level of confidence. 
Table — 5.22 Showing correlation value between Social Competence (SC) and Self- 
Esteem (SE) of the pupils at secondary level. 
Variables No. of Pupils Mean Df r (Pearson) 
Social Competence 786 169.20 
784 O.068 
Self-Esteem 786 106.69 
NS = Not significant at any levels. 
The above table depicts the correlation between social competence and self-esteem of the 
pupils at secondary level (tribal and non-tribal group). The table 5.22 reveals that there is no 
cause and effect relationship between the two variables (social competence and self-esteem) 
as the value has been found 0.068 which is not significant even at any level of confidences. 
This finding is in harmony with the study of Soni & Joshi (2013), they found that there was 
no significant relationship between social maturity and self-esteem. Hence, the first 
subsidiary hypothesis i.e., "There is no significant relationship between social competence 
and self-esteem of the pupils at secondary level " is accepted. 
5.2.2 Correlation between Social Competence (SC) and Emotional Maturity (EM). 
Subsidiary Objective - 2. To study relationship between Social Competence and 
Emotional Maturity of the pupils at secondary level. 
Subsidiary Hypothesis (Ha ) - 2. There is no significant relationship between social 
competence and emotional maturity of the pupils at secondary level. 
To verify second hypothesis, Product Moment Correlation was applied and the relationship 
was calculated between various dimensions of social competence and emotional maturity. 
The correlation values of various dimensions and total social competence and emotional 
maturity are given in table — 5.23 and 5.24 respectively. 
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Tab!e - 5.23 Showin<i carrel-ition values bete cen different dimension , of Social 
Conmetence (SC) and Emotional Maturity (EM) of the uunils at secondarN lc% el. 
Dimensions 	T Emotioiial 	Emotional 	Social 	Personalit% 1 Indcpcnde 
	
Stahili 	Progressio 	Adjustmcn Integration nce (En15) 
- - 
 
(EM 1) 	I n (EM2) 	t (EM3) 	(E1114)  
Social Sensitivity I 	.055 .072* .0>5 .001 	.021 
(Sd 1)     
Social Maturity 	.077 	.056 	.(!:'_3 	000 	016 
(SC2)' 	--- I --- 	- 	--- 1. 
' Sociaf Skills (S(.'3) ; 	M17 	j 	.U04 	U_iG 03 ' 	i 	O08 
Social Relations 	I 	.027 .041 	' 	024 	-.0!3 -.019 
(SC4)  
Social 	 .043 	0$0 	---.041 	-.038 	-.069 
Commitment (SC5) 
Social 	! 	.039 	.039 	.019 	-.05 	-.046 
Appreciation 	! ; 
Ability (SC6) 
Socio-Emotional 	.024 	-.033 	! 	.016 	, 	089  
Integr tv (SC7)  
Social Involvement I 	.077 - 	.061 	.053 	 j 	.022 	-.010 
(SC8)  _ i 
Social Respect- 	.073 	.025 	.032 	-.048 	-.066 
Ability (SC9) 
Social Leadership 	.061 	.052 	i 	.039 	-.009 	( 	-.052 
(SC 10) 	 I 	i 
Social Cooperation 	.078 	.026 	.036 	-.020 	-.018 
& Compliance  
Social. Accept 	.024 	-.011 	.022 	.01.1 	.014 
Abilit.  (SC 12) - 
Social "1 olerance 	.065 	' 	.050 	.021 	-.036 	-.019 
(SC 13) 	 _ __ 	 - ! --- -- - 	- 	- - 
' Social Competition , 	.011 	1 	.043 	.013 	.029 -.009 
(SC14)   
Social Authority ; 	.056 	! 	-.002 	.052 	.008 	.021 
(SCI:+) I- 	 I _ _ ------- 	 -- 	---- ------  
Adult-Resource 	j 	.044 	 j 	.005 	.01 ; 	.013 	-.012 
exploitabilly  
Social 	j 	.010 	j 	.008 	I 	.041 	.006 
 
Nartiih:Ztior 
(5017), 
Pro-social ..ttitude 4 	.009 	.011--" 	 -.043 	.002  
. Corrcl:Mtion is significant at the 0.05 level. 
"fable 5.23 shows that there is significant and positive relationship at 0.05 level of confidence 
between social involvement and emotional stability (r - 077), social respect-ability and 
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emotional stability (r = .073), social cooperation & compliance and emotional stability (r 
.078). Social Sensitivity and emotional progression (r - .072), social commitment and 
emotional progression (r = .080), socio-emotional integrity and personality integration (r 
.089) of social competence and emotional maturity. Except from the above relationships, 
there arc also some positive and negative, both type of relationships exists between other 
dimensions of social competence and emotional maturity but not significant at any level of 
confidence. 
Table — 5.24 Showing correlation value between Social Competence (SC) and 
Emotional Maturity (EM) of the pupils at secondary level. 
Variables No. of Pupils Mean Df r (Pearson) 
Social Competence 786 169.20 
784 0.092*  
Emotional Maturity 786 108.24 
* Correlation is significant at the 0.05 level of confidence. 
fable 5.24 reveals that the correlation between social competence and emotional maturity of 
the pupils at secondary level (tribal and non-tribal). The coefficient of correlation between 
social competence and emotional maturity turned out 0.092 which is significant at 0.05 level 
of confidence. The above table reveals that there is positive and significant relationship 
between social competence and emotional maturity of the pupils at secondary level (tribal 
and non-tribal). The above finding is corroborated by the study of Singh, Pant & Valentina 
(2013), they assessed that Social and emotional maturity was found to be significantly 
positively correlated under both genders. The finding is also in harmony with the studies of 
Trentacosta et al. (2009) and Spritz et al. (2010). Hence, the second subsidiary hypothesis 
i.e., "There is no significant relationship between social competence and emotional maturity 
of the pupils at secondary level " is rejected. 
5.2.3 Correlation between Social Competence (SC) and Study Habits (SH). 
Subsidiary Objective - 3. 7o study relationship between Social Competence and Study 
Habits of the pupils at secondary level. 
Subsidiary Hypothesis (H„) - 3. There is no significant relationship between social 
competence and study habits of the pupils at secondary level. 
191 
Chapter V 	 Analysis, lnterhretation and Discussions of Results --- -- -------- ---- --- - -- 	---- -- 	-- -- -- 
To verity third subsidiary hypothesis. Product Moment Correlation was applied and the 
relationship was calculated between various dimensions of social competence and study 
habits. The correlation values of various dimensions of social competence and stud} habits 
are given in table 5.25 and 5.2O. respectively. 
Table - 5.25 Showing correlation % alucs between different dimensions of Social 
Competence (SC) and Stud • Habits (SH) of the pupils at secondary level. 
Dimensions Budget ~--1h\'si-~ 	: -Readi 	Takin,  Learni Memor Taking  TieaIth 
fur 	al I; 	Notes ng Exami I (5118) 
Time 	I Conditi 	Ability 	(SH4) Motiva (SH6) nation 
(Sli1) 	i 	oils 	(S1]3) tion (SH7) 
(5112) _- 
.060 	 035 	! .0_i 3 	-.01() 
(SH5) 
Social Sensitivity .05 .010 	I -.018 
(SCI)  
.035 	070 	.033.005 .041 
- 
 032 
.031 .0S9 	I _ -.038 Social Maturity (SC2) 
Social Skills (SC3) .036 	I .047 	I .057 	-.052 .087 .044  .066 .001 
Social Relations (SC4 .029 	' _ .002 -.063 -.032 .038 .05 ! U7O I .009 
Social Commitment .022 	; .050 i .008 .002 .047 .035 .037 -.002 
(SC5) 
Social Appreciation -.038 	; -.016 .029 .011 .004 .026 -.059 .083 
Ability SCb) _ _ 
Socio-Emotional .039 	.060 j .001 -.026 -.025 .013 .003 x-.015 
Integrity (SC!) 
.015 	.034 
_ _ 
.041  
__ - _ 
002 
_ 
-.009 .001 .005 -.020 Social Involvement 
(SC8) 
Social Respect-Ability .007 	i .031 .073 .012 .050 .005 .052 -.045 (SC9) --- -- - - - 
Social Leadership 000 	i 	045 	.002 039 -.020 .029~.O1 I -.035 
(  SC>o)  -' 
.048 	.013 	-.002 .045 
_ T- 
Social Cooperation & -.018 .020 I 	.103 r003 
Compliance (SC 1 I)  ----- -I --- 	- 
-.029 	; .045 	I .084 
I 
I .070 .009 .059 .015 -.106 Social Accept Ability 
~ SC12) 
Social Tolerance .030 	! -.003 	; .092 -.015 .014 .013 j .024  -.033 
(SC13)  
Social Competition 
(SC14)  - -- 
_ 
.024 	.03~. 	053 
- 	i .004 	1 .005 	044 
_1. 
.014 
---. -.027 
.070 
' .014 
.049 
.003 
i -1)97 
 - .t)1$ 
- O1 1 
-- -.017 Social Autltority 
(SL I S) 
021 	I .058 	.038 -(  Adult-I2esouru, -.007 039 -.012  .032 
cx:ploitabiBh• (SC; 6) _ 
.020 	i .0 	1 	I .036 
- 	
-r- 
05 
_ 
t11 -.013 Social Partiepa1:on -.031 1-.005 
(SC17) 
Pro-social Attitude .025 	i .017 	4 .062 .026 .005 .055 .048 -.028 
(SCIS) I 	! -- --- - -_i 
. Correlation is significant at the 0.05 level. 
*Y. Correlation is significant at the 0.01 level. 
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It is evident from the table 5.25 that there is significant and positive relationship at 0.01 level 
of confidence between social tolerance and reading ability (r = .092). social cooperation & 
compliance and taking examination (r = .103) and Social Authority and taking 
examination (r = .097) and also significant and positive relationship at 0.05 level of 
confidence between social maturity and physical condition (r = .07), social respect-ability 
and reading ability (r = .073), Social competition and reading ability (r = .083) social 
Skills and learning motivation (r = .087), Social competition and learning motivation (r = 
.070) and social maturity and taking examination (r = .089). There are also some 
significant relationships at 0.01 and 0.05 level of confidences but are negative such as 
between social cooperation & compliance and health (r = -.106) and social appreciation 
ability and health (r = -.083). Except from the above relationships, there are some also 
positive and negative, both type of relationships exists between other dimensions of social 
competence and study habits but not significant at any level of confidence. 
Table — 5.26 Showing correlation value between Social Competence (SC) and Study 
Habits (SH) of the pupils at secondary level. 
Variables No. of Pupils Mean Df r (Pearson) 
Social Competence 786 169.20 
784 0.093* 
Study Habits 786 55.28 
X Correlation is significant at the 0.05 level of confidence. 
Table 5.26 reveals that the correlation between social competence and study habits of the 
pupils at secondary level (tribal and non-tribal). The coefficient of correlation between social 
competence and study habits turned out 0.093 which is significant at 0.05 level of confidence. 
The above table reveals that there is positive and significant relationship between social 
competence and study habits of the pupils at secondary level (tribal and non-tribal). Hence, 
the third subsidiary hypothesis i.e., "There is no significant relationship between social 
competence and .%tudy habits of the pupils at secondary level " is rejected. 
5.2.4 Correlation between Self-Esteem (SE) and Emotional Maturity (EM). 
Subsidiary Objective - 4. 	To study relationship between Self-Esteem r and Emotional 
Maturity of the pupils at secondary level. 
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Subsidiary Hypothesis (I l) - 4. There is no s/ini/Ica/ii relations/up between self-estee,,:  and 
cinoliojial n,aturiIv 00/ic pupils at secondary level. 
To verily fourth subsidiary h1,othesis. Product Moment Correlation was applied and the 
relationship was calculated between various dimensions of self-esteem and emotional 
maturity. 'Ilie correlation values of various dinicnsion ol' selIesteein and emotional maturity 
aic gi\en in table - 5.27 and 5.28. respectivck. 
'Fable - 5.27 Showingcprrelation values bctv cen dilkrent dimensions of Self-Esteem 
(SE) and Emotional Maturity ([M fl 	pupils at secondary level. 
Dimensions General Self-Esteem Social Self-Esteem Cognitive Self- 
_____ (SE!) (SE2) Esteem (SE3) 
.007 Emotional Stability .027 -025 
(EM!)  
Emotional -.016 -.018 .002 
Progrcssion(EM2) 
-.020 -.037 -.011 Social Adjustment 
(EM3)  
Personality  __-- -- 	.066 .081 	-- 
Integration (EM4)_t_  
Independence .06 049 .055 
(E M5)  
Correlation is significant at the 0.05 Level. 
**. Correlation is significant at the 0.01 level. 
It is evident from the table 5.27 that there is significant and positive relationship at 0.01 level 
of confidence between personality integration and general self-esteem (r = .097). There is 
also significant and positive relationship at 0.05 level, of confidence between personalit\ 
integration and cognitive self-esteem (r = .08 1). Except liom the above relationships, there 
are some also positive and negative, both type of relationships exists between other 
dimensions of self-esteem and emotional maturity but not significant at any level of 
confidence. 
Tahk - 5.28 Showing correlation valve between Seif-Esteen; SE and .motional 
Mturtv (iM) of the puails at s condary level. 
Variables 	LNo. of Puplic 	Mean 	Df I r (Pearson) 
SeItEsteem 	 786 	100.69 - 	 ---- 	
784 	0.0l3 Ns 
Emoiona1 Maturity 	j 	786 	 108.24  
NS = Not significant at any level. 
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The above table depicts the correlation between self-esteem and emotional maturity of the 
pupils at secondary level (tribal and non-tribal group). The table 5.28 reveals that there is no 
cause and eftect relationship between the two variables (self-esteem and emotional maturity) 
as the value has been found 0.013 which is not significant at any level of confidences. This 
finding is in contradiction of the study conducted by Danielle (2000). lie found that 
adolescents with higher self-esteem scores a high emotional maturity level. Hence, the fourth 
subsidiary hypothesis i.e.. "There is no significant relationship between self-esteeni and 
emotional maturity o/ the pupils at seconda►y level " is accepted. 
5.2.5 Correlation between Self-Esteem (SE) and Studs' Habits (SII). 
Subsidiary Objective — 5. To study relationship between Self-Esteem and Study Habits of 
the pupils at secondary level. 
Subsidiary Hypothesis (Ho ) - 5. There is no significant relationship between self-esteem and 
study habits of the pupils at secondary level. 
To verify fifth subsidiary hypothesis, Product Moment Correlation was applied and the 
relationship was calculated between various dimensions of self-esteem and study habits. The 
correlation values of various dimensions of self-esteem and study habits are given in table — 
5.29 and 5.30, respectively. 
Table — 5.29 showing correlation values between different dimensions of Self-Esteem 
(SE) and Study Habits (Sill of the nunils at secondary level. 
Dimensions General Self- Social Self-Esteem Cognitive Self- 
Esteem SE1) ((SE2) Esteem (SE3) 
Budgeting Time .095 .122 .053 
(SH1) 
Physical Conditions .007 -.020 .001 
(SH2) 
Reading Ability .012 .011 .002 
SJ-H3) _ _ 
Taking Notes (SH4) -.040 -.105 -.077!  
Learning .000 .038 .003 
Motivation (SH_5) 
 .007 Memory (SH6) .021 .047 
faking .035 .033 .008 
Examination (SH7) 
-.055 Health (SH8) 015 .007 
*. Correlation is significant at the 0.05 level. 
**. Correlation is significant at the 0.01 level . 
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It is evident from the table 5.29 that there is siunificant and positive relationship at 0.01 level 
of confidence between budgeting time and general self-esteem (r .095), budgeting time 
and social self-esteem (r- _ .122). There are also some significant relationships at 0.01 level 
of confidence but are negative such as between taking notes and social self-esteem (r = -
.105) and at 0.05 level of confidence between taking notes and cognitive self-esteem (r = -
.077). Except from the above relationships, there are soin positive and negative both type of 
rclationships exi't5 bct\t.een other dimensions of yell c teeth and study habits but not 
si','fica::! at an lc cls of confidence. 
Table — 5.30 Sho\; int correlation values between Scfi-Esteeni (SE) and Study Habits 
LSH) of the pupils at secondary level. 
[iITIVariables 
Self-Esteem 
Study Habits 	1 	786 
NS = Not significant at any levels.  
Mean 	Df 	r (Pearson) 
106.69 
784 j 	0.02 1 Ns 
55.28 
No. of Punils 
786 
The above table depicts that the correlatioi: between self-esteem and study habits of the 
pupils at secondary level (tribal and non-tribal group) The table 5.30 reveals that there is no 
cause and effect relationship between the two variables (self-esteem and study habits) as the 
vaiuc has been found 0.021 which is not sngniticant at any level of confidence. Hence, the 
fifth subsidiary hypothesis i.e... ''There is no signif cai;i rehinonshih beHye';n self-esteem and 
strati habirs ofth1.' pupils at secondary level " is accepted. 
5.2.6 Correlation bet%%een Emotional iMaturit\ (EM) and Study Habits (Sfi). 
Suhsi. 	Objcctive - 6. 7(, yinch• relationship h. ; .. •• .~i; b;rutro,(II .i1attrritl and Stuc!'h 
llalnt., u/ tl;;, pupils at secrijrda,y l:'i'c/. 
Subsic:►a: v 11Wpottvcf:r5 (H,)) - 6. There is noslgr;;; •or,i rc'larioi, ~:hip be;u•cecu emotio»al 
murmur and stud►• Iza/ i,s of th,_- pupils at secoYrdar v l.. v•c'!. 
To v'erlf-v sixth subsidiary hypothesis. Product Mo: n, Correlation was applied and the 
relatlor;hip \vas calcuiwed between various dimL:;sions of self-esteem and emotional 
rnatutit\. The correlation values of various dimensions of emotional maturity and study 
habits are given in tables — 5.31 and 5.32, respectively. 
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Table - 5.31 Showing correlation values hctNN cen different dimensions of Emotional 
Maturitv (EM) and Study Habits (Sll) of the pupils at secondary level. 
Dimensions EmotionalT  Emotional Social Personality independence 
Stability Progression Adjustment Integration (EM5) 
(EMI) (EM2) (E11M3) (EM4) 
Budgeting -.056 -.039 -.060 .108 .1331  
Time _(Sill) 
Physical -.068 -.064 -.101 .079 .134 
Conditions 
(SH2) 
Reading -.025 -.062 -.041 .039 .068 
Ability (SH3) 
Taking Notes .000 -.014 .006 -.002 -.032 
(SH4) 
Learning .009 -.009 -.041 .024 .005 
Motivation 
(SH5) 
Memory .010 .008 -.003 .040 .021 
(SH6) 
Taking .046 .062 .049 .001 -.030 
Examination 
(SH7) 
-.033 -.058 Health (SH8) .051 .069 .045 
X. Correlation is significant at the 0.05 level. 
**. Correlation is significant at the 0.01 level. 
It is evident from the table 5.31 that there is significant and positive relationship at 0.01 level 
of confidence between budgeting time and personality integration (r = .108), budgeting 
time and Independence (r = .133) and physical conditions and independence (r - .134). 
There are also some significant relationships at 0.05 level of confidence but between physical 
conditions and social adjustment (r - -.079). There is a negative significant relationship at 
0.01 level of confidence between physical conditions and social adjustment (r = -.101). 
Except from the above relationships, there are also some positive and negative, both type of 
relationships exists between other dimensions of emotional maturity and study habits but not 
significant at any level of confidence. 
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Table — 5.32 Showine correlation value between Emotional .i\laturiki (EM) and Study 
Habits (SH) of the pupils at secondary level. 
Variables No. of Pu ils Mean [if r Pearson) 
Emotional Maturity 786 106.69 
784 0.002ns  
Study Habits 786 55.28 
NS = Not significant at any levels. 
The above table depicts that the correlation between emotional maturity and study habits of 
the pupils at secondary level (tribal and non-tobal group). The table 5.32 reveals that there is 
no cause and eii.ct relationship between the two variables (social competence and self- 
esteem) as the value has been found 0.002 which is not significant even at any level of 
confidence. Hence, the sixth subsidiary hypothesis i.e., 'There is no significant relatinnship 
between emotional maturity and study habits of the pupils at secondary level ' is accepted. 
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VI - FINDINGS. EDUCATIONAL IMPLICATIONS AND 
SUGGESTIONS 
The main aim of findings is to provide comprehensive information that has emerged as a 
result of the investigation. 1'he previous foregoing chapters deal with the detailed of the 
present investigation including identification and definition of the problem, review of the 
previous researches in this field, including those related to tribes and non-tribes, detail of the 
tools used and the methodology of data collection and analysis. The previous chapters were 
undertaken with a view to examine the difference between tribal and non-tribal pupils on the 
dependent variables such as Social Competence, Self-Esteem, Emotional Maturity and Study 
Habits. To check the difference and relationship, data was analysed by using statistical 
techniques, t-test and product moment correlation with the help of SPSS Version 16.0. 
Analysis of' the data collected on these tests brought to light certain facts about the variables 
studied in the research. On the basis of these facts certain findings were drawn and are 
presented as follows: 
6.1 	FINDINGS: 
6.1.1 Findings related to t-values between tribal and non-tribal pupils on the variables 
of Social Competence. Self-Esteem, Emotional Maturity and Study Habits: 
Significant difference was found between tribal and non-tribal pupils. The mean value 
of non-tribal pupils is higher than mean value of tribal pupils on the variable of Social 
Competence. Therefore, it can he said that non-tribal pupils are more socially 
competent than their counterparts of tribal pupils. 
Significant difference was found between the pupils of tribal and non-tribal group in 
respect to their self-esteem where the mean value of non-tribe! croup is higher than 
tlx:; mean value of tribal group. In this case_ the non-tribal pupils have higher self-
cstc m than their tribal counterparts. 
In the case of emotional maturity indicates that there exists significant difference 
between pupils of non-tribal and tribal groups and it can be said very safely that the 
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pupils of tribal group are emotionally less matured where the pupils of non-tribal 
group are more matured. 
No significant difference is found between tribal and non-tribal pupils on the variable 
of study habits. The difference between the mean values of tribal and non-tribal pupils 
is too small, therefore, it can be said that both the group have nearly similar study 
habits. 
6.1.2 Findings related to t-values between male pupils of tribal and non-tribal group 
on the variables of Social Competence, Self-Esteem, Emotional Maturity and Study 
Habits: 
➢ A significant difference was found between tribal male pupils and non-tribal male 
pupils on the variable of SocialCompetence, whereas, male pupils of non-tribal group 
perform better in social competence than tribal male pupils. 
➢ Significant difference was found between the male pupils of tribal and non-tribal 
group in respect to their self-esteem. Mean value of non-tribal male group is higher 
than the mean value of male pupils of tribal group on the variable of self-esteem. 
Thus, it can be concluded that non-tribal male pupils have higher self-esteem as 
compared to the tribal male pupils. 
➢ A significant difference was found between the male pupils of tribal and non-tribal 
group on the variable of emotional maturity, whereas mean value of non-tribal male 
pupils is higher than the mean value of male pupils of tribal group. Therefore, it can 
be said that the male pupils of tribal group are more emotionally matured than the 
male pupils of tribal group. 
➢ A significant difference was found between tribal and non-tribal male pupils on the 
variable of study habits. Where, the mean value of non-tribal male pupils on the 
variable of study habits is higher than the mean value of tribal male pupils. So, it can 
be said that non-tribal male pupils are better in study habits than the tribal male 
pupils. 
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6.1.3 Findings related to t-values between female pupils of tribal and non-tribal group 
on (lie variables of Social Competence, Self-Esteem, Emotional Maturity and Study 
habits: 
A significant difference was found between female pupils of tribal and non-tribal 
group on the variable of Social Competence. The mean value of tribal female pupils is 
lower than the mean value of icrnale pupils of non-tribal group on the variable of 
social competence. So, it can be said very sately that the female pupils of non-tribal 
group are more socially competent than their counterparts of female pupils of tribal 
Croup. 
A si`nificant difference was found between the female pupils of tribal and non-tribal group in 
respect to their self-esteem. The mean value of non-tribal female pupils is higher than the 
mean value of female pupils of tribal group on the variable of self-esteem. It means female 
pupils of non-tribal group have higher self= esteem than their female counterparts of tribal 
group. 
A significant difference was found between the female pupils of tribal and non-tribal 
group on the variable of emotional maturity. The female pupils of non-tribal group are 
more emotionally matured than their female counterparts of tribal group. 
No significant difference was found between tribal a:id non-tribal female pupils on the 
variable of study habits. The difference between mean values of female pupils of 
tribal and non-tribal groups is too small, therefore, it can be said that both the groups 
are similar in their study habits 
6.1.4 Findings related to t-values between tribal male and no..-tribal female pupils on 
(be %ariables of Social Competence. Self F.ste'ni. Emotional Maturity and Study Habits: 
Significant difference was found between tribal male and non-tribal female pupils on 
the variable of social competence. The mean value of non-tribal female pupils is 
higher than the mean value of male pupils of tribal group. "Thus, it is revealed that the 
female pupils of non-tribal group are more socially competent than their counterparts 
of male pupils of tribal group. 
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➢ A significant difference was found between the tribal male and non-tribal female 
pupils in respect to their self-esteem. Whereas, the mean value of tribal male pupils is 
lower than the mean value of female pupils of non-tribal group on the variable of self-
esteem. Therefore, it can be said that the female pupils of non-tribal group have 
higher self-esteem than their male counterparts of tribal group. 
➢ A significant difference was found between the tribal male and non-tribal female 
pupils on the variable of emotional maturity. The mean value of non-tribal female 
pupils is higher than the mean value of tribal male pupils. So, it can be said that the 
female pupils of non-tribal group are more emotionally matured than their male pupils 
of tribal group. 
➢ No significant difference was found between tribal male and non-tribal female pupils 
on the variable of study habits. The mean values of tribal male and non-tribal female 
pupils are nearly same, whereas, difference between means of both the groups is too 
small, therefore, it can be said that both the group have similar study habits. 
6.1.5 Findings related to (-values between tribal female and non-tribal male pupils on 
the variables of Social Competence. Self-Esteem, Emotional Maturity and Study Habits: 
➢ No significant difference was found between tribal female and non-tribal male pupils 
on the variable of Social Competence. The mean value of female pupils of tribal 
group and non-tribal group on the variable of social competence are nearly same. So, 
it can be said very safely that the female pupils of tribal group and the male pupils of 
non-tribal group are similar in social competence. 
➢ No significant difference was found between the tribal female and non-tribal male 
pupils in respect to their self-esteem and their mean values are similar. Therefore, it 
can be said that both the groups are nearly same in their self-esteem. 
➢ A significant difference was found between the tribal female and non-tribal male 
pupils on the variable of emotional maturity. The mean value of tribal female is lower 
than the mean value of non-tribal male pupils. So, it can be said that the male pupils 
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of non-tribal group are more emotionally matured than the female pupils of tribal 
group. 
r No significant difference was found between tribal female and non-tribal male pupils 
on the variable of study habits. The difterence between mean values of tribal female 
and non-tribal male pupils is, too small, therefore, it can be said that both the groups 
have similar types of study habits. 
6.1.6 Findings related to correlation between social competence and self-esteem of 
tribal and non-tribal pupils. 
Significant and positive relationship found between the dimensions of social 
competition & general self-esteem, social sensitivity & general self-esteem, social 
maturit y & general self-esteem, socio-emotional integrity& general self-esteem, 
social respect-ability & general self-esteem, Pro-social Attitude & social self-
esteem and socio-emotional integrity & cognitive self-esteem. 
In the case of total social competence and self-esteem no cause and effect 
relationship was found between the two variablez, and not significant difference was 
found at any level of confidence. 
6.1.7 findings related to correlation between social competence and emotional 
maturitN of tribal and non-tribal pupils:  
Significant and positive relationship was found between social involvement & 
emotional stahin.tti , social respect-ability & emotional stability, social cooperation 
& compliance and emotional stability, Social Sensitivity & emotional progression, 
social commitment & emotional progression and socio-enrotional integrity 
personality integration of the dimensions of social competence and emotional 
maturity. 
Positik.: and smniticant relationship was found between the total social competence 
and emotional maturity of the pupils at secondary level (tribal and non-tribal). 
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6.1.8 Findin,s related to correlation between social competence and study habits of 
tribal and non-tribal pupils: 
Significant and positive relationships were found between the dimensions of social 
tolerance & reading ability, social cooperation & compliance and taking 
examination, social authority & taking examination, social maturity & physical 
condition, social respect-ability & reading ability, Social competition & reading 
ability, social Skills & learning motivation, Social competition & learning 
motivation and social maturity & taking examination. 
Significant but negative relationships were found between the dimension of social 
cooperation & compliance and health and social appreciation ability & health. 
Y In the case of total social competence and study habits of the pupils at secondary 
level (tribal and non-tribal) positive and significant relationship was found. 
6.1.9 Findings related to correlation between self-esteem and emotional maturity of 
tribal and non-tribal pupils: 
Significant and positive relationship was found between personality integration & 
general self-esteem and personality integration & cognitive self-esteem. 
Y No cause and effect relationship between the two variables self-esteem and emotional 
matunty. 
6.1.10 Findings related to correlation between self-esteem and study habits of tribal and 
non-tribal pupils: 
Significant and positive relationships were found between budgeting time & general 
self-esteem, budgeting time & social self-esteem and taking notes & social self-
esteem. 
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Significant but negative relationship was found between the dimension of taking 
notes & cognitive self-esteem. 
No significant relationship was found in the case of total self-esteem and study 
habits of the pupils at secondary level (tribal and non-tribal group). 
6.1.11 Findings related to correlation between emotional maturity and study habits of 
tribal and non-tribal pupils: 
Significant and positi%c relationship was found between the dimensions of budgeting 
time & personality integration, budgeting time & Independence. physical 
conditions & independence. and physical conditions & social adjustment. 
➢ Ncgativcly significant relat onship was found between the dimension of physical 
conditions & social adjustment. 
➢ No cause and effect relationship was found between the two variables social 
competence and self-esteem. 
6.2 EDUCATIONAL Il1PLiCAT1O\ AND SUGGESTIONS: 
Educational implicatiui that a~. drawn based on the present research findings. Here ate the 
prominent implications and suggestions. 
I. The present study over all suggests that non-tribal pupils are superior in psychological 
well being as they prform better as compared to tribal pupils. Therefore. efforts 
should be made to give opportunities to tribal pupils that the\ should be encouraged to 
participate in social z_cttvines and thus, they will become socially competent The 
should be encouraged to develop higher self-estcmn:, so, that they will achieve 1-rgher 
academictiily. There is need to laul.ich some important policies and programs through 
which the, should be more cinot onaily matured and also be able to develop better 
study hab"ts In this case the name of an orait~i iatioln should be taken "RAPS 
Swaininaiayan Sanstha' which is ;orated and functioned in Gujarat since from 1907. 
Toda\. BAPS has 209 centers in the tribal areas of Gujarat with 30 tnandirs and 
cultural complexes. BAPS volunteers travel from hut to hut, village to village, 
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covering the whole of the tribal area. From tribal villagers living in Dadra-
Nagarhaveli to Panchmahal and Vadodara, the saints and volunteers of BAPS help 
these people become literate, educated and cultured. free from addictions and 
superstitions. This type of activities through different organizations is an urgent need 
for the development of tribal group  and the government should take part with these 
organizations. 
2. The present study suggests that schools should conduct those competitive events such 
as football, volleyball, swimming and archery etc. and also some important co-
curricular activities like gardening, fishing, and horticulture. Some types of work-
educational activities should be included like making basket, mats, and caps by green 
leaves and different types of doll by long grass etc. where tribal pupils can participate 
easily through which they can develop their social competition ability. These types of 
abilities can develop by establishing different vocational training centres in tribal 
areas. The Ministry of Tribal Affairs launched the scheme of Vocational Training 
Centres in Tribal Areas. The main aim of this scheme is to develop the skill of the 
tribal youth in order to gain employment/ self-employment. 
3. In the present study, social relationship is one of the most important factors which 
affect the social competence of tribal pupils. Therefore, teacher should encourage to 
other children from non-tribal background to develop social relationship with tribal 
children like, friendship, sports partner, peer mates. They should be encouraged in 
participating different types of activities like drama, cultural dance, cultural song etc. 
4. Social respect ability is better in non-tribal group due to educated parent and others 
family member, living in the main stream of the society and having high literacy rate. 
In the tribal group special agencies are needed as to enhance the living standards of 
the tribal people. Thus, the tribal pupils will develop social respect ability and can 
reach their goals of life. 
5. In case of social tolerance the tribal pupils are inferior to non-tribal pupils. Still, they 
are living in the age of old customs and traditions that govern the entire life of them. 
Therefore, it is very important that the schools. clubs, NGOS and other agencies 
should organize special program like blood donation camp, participate in Panchayat 
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activities, and participate in marriages and dittcrcnt festivals with mainstream of the 
society. Through which they can develop different abilities like cooperation, helping, 
caring, etc and thus. they will develop tolerance among them. 
6. In respect to enhance self-esteem of tribal children, parents should provide 
atmosphere of love and warmth in their family. They may also he encouraged by 
teachers to initiate and develop activities which are related to students' self-esteem. 
This will provide a supportive scaool climate that fosters healthy trait and this process 
allows children to accept the responsibility for the effort but also be reassured of his 
or her own worth. Children also need to believe that accomplishment comes through 
their own actions. This is often referred to sell -efficacy or self-determination. 
Children who lack this ability may be less resilient, overly dependent or tend not to 
accept responsibility for their actions because they do not believe they are in contro; 
7. Studies (Koul (1984); Tripathy, 1991) have been found that the tribal students have 
the problem of emotional adjustment and they are less matured in their emotions. 
Therefore, the present study suggests that the two important factors are necessary to 
develop among tribal students i.e., independence and personality integration 
Therefore, there is need to organize different programmes like group discussion, 
debate, quiz and essay writing etc. 
8. It is recommended that the pupils oftribal group as well as of non-tribal group should 
provide the supportive environment where they can develop the study habits and 
study skills. To achieve this. school can organize individual and also the group 
guidance progt-ams. Some special programs may be launched by the government that 
how the parents can create such e,ivironment at home. Individual counselling can 
serve as an effective inter\ ention to improve their achievement and improve their-
study habits and study skills. Helping underachievers in such a way \.-ill surely bring 
out better results by proper utilisation of individual's potentialities and thus realising 
the aim of education. The reason behind prov idiag guidance is that in schools the 
teachin i-learning procs it c,, tcring to the needle: of only the average students \\'here 
special group like creative, slow learners, first generation learners and underachievers 
are neglected. There is an urgent need of counsellor for under achievers to look into 
these special groups. 
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9. Parent-teacher associations meeting should be conducted once in a month and the 
parents should he informed of the children progress. Necessary instructions may be 
provided to the parents for the improvement in the study habits among the children. 
10. The general education policy of the tribal areas is insufficient. Therefore, there is need 
to launch a bunch of new programs related to the general education. Therefore, 
emphasis should be given on the medium of instruction of the particular tribe and 
curriculums should be available in their own mother tongue. 
11. Since the tribal areas are aloof from the main stream of the society, the checks and 
balances system is ineffective in tribal region. This has to be checked. 
12. On par with government schools it could be better to have private residential schools 
that could accommodate these children. 
13. Most of the students are unable to understand the basic skills of the education. Hence 
the state should take care on this issue. 
14. It is also better to encourage NGO, into this field to monitor the schemes and 
programs of education being implemented by the government. 
15. Concerned ministerial departments have to reconsider the entire education policy of 
the tribal areas and should come forward with a commitment. 
6.3 SUGGESTIONS FOR FURTHER RESEARCH: 
This study is conducted on tribal and non-tribal pupils of Malda District of West Bengal with 
some limitations. But there is a scope for further research in this area. 
1. Similar studies are needed to produce more information in this area. Such studies may 
be considered by changing the setting, population, sample procedures, data collection 
methods utilized in the present study. 
208 
Chapter VI 	 Findings, Educational Implications and Suggestions 
2. A similar study may be conducted in other areas of West Bengal where tribes are 
living in large numbers. such as. Bankura. Purulia and Birbhum etc. 
3. Further study is desirable on other psychological variables such as adjustment, 
motivational patterns, students-teachers relationship and personality profiles etc. 
4. A detailed study may he conducted to study the effect of these variables on academic 
achievement on tribal students. 
5. A study related to the low academic achievement of tribal students may also be 
undertaken. 
6. More investigation into the nature of family interaction and its effect on the 
development of pupils from both the groups tribal as well as non-tribal background. 
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Please fill up the following informations:- 
Vt 	t fk 1it3&i 	t 	s- 
Name (t 
Age O 	_Class (tl ________- 
Name of School 	_ 
Father's Name (11LTt  
Income rn — — — — _______________- 
Roll ( 	~tJI) 
Date()  
INSTRUCTIONS 
) 
The Se//-hvte'em Inventory for Secondary and Higher Secondary School Students is a five point 
rating scale x\hich includes three dimensions. These are (a) General self-esteem; (b) Cognitive 
self-csteem: and (c) Social self-esteem for measuring self-esteem of the Secondary and higher 
Secondary School students. There are 30 statements below regarding the self-esteem. In each of 
the statements one idea is expressed about the self-esteem. You ma) agree with some ideas and 
disagreements. Whatever you feel, please tick mark M in the cell of any one of the five 
responses. gixen under each of the statements (like-- Strongly Agree, Agree, IJnable to Decide, 
Disagree and Strongly Disagree). 
vk 	a 	rijf cz1 t- 	 i nctn 7t -AOD 	WWI r t f +tt* 	t 
umtcg f f 
 
IT 	rc~ c~rofiT i (~) pct 	i; (II) 	cat 	~t; (+t) 'iTf 
	
Q,1ci 	 c i 	f 	Im"t 	tV.  iifii 
fw 	+... 't 	9t1t 1 	W 91 , zr-ft ci1ttfay 	art Wit 	f 	c-4 
osm a WM ('ti) fv-4 V4 (t, 9  
St. I 	 RESPONSES ALTERNATIVES 
No. STATKMF:NT (1 	4Riff) 
F#4 (Rift) 	 Strongly Agnc Unable Disagree Slrungly 
°M agree ('1n) to (w) Disagree 
Decide (14oa 
x~aa) (aF~se) aa~s) 
I. I start each day with a positive attitude. ❑  ❑  ❑  ❑  ❑  
(~fv5~2 	a ~g%Ada"o aR) 
2. 1 am only responsible for my successes 
and 	failures. 
❑  ❑  ❑  ❑  ❑  
3. 1 equate my desires with my companions 
and family members. fl [J 
❑  ❑  ❑  (0. ! Wt m W 	 nit a NN@ 	I Nfi ii A 
sra 	trat3 	i) 
4. 1 struggle with feelings of inferiority. ❑  ❑  ❑  ❑  ❑  
5. I am usually concerned about my habits. 
( 	rlltlii4s3 R19CG alminl AwtCT` 	fib) 
❑  ❑  ❑  ❑  ❑  
6. Like most other people, I think that I am 
important. ❑  ❑  ❑  ❑  
1J i fa:a.a oa`Yd 	r~ (amt9t cZa ~c t 'ti 
Ufa) 
7. I can easily express my feelings.4tv
(911 '1`it ~i s71Ali C~'`~niP ~ i?LCG "11iA) 
❑  
i 
❑  ❑  ❑  
8. I 
	
	have a clear picture of which things are 
important to me. 
❑  ❑  ❑  ❑  ❑  
9. Like most other people. I have also a feeling of 
s cccss. ❑  ❑  ❑  
(W'I3t91 CoIIt 	M.at ' t Tt 9 s1T$°Ha'ti CaC 4MeisF: 
10.1 share my thought and zeal to aflect others. 
(4clla %T~fr~f~'i4161*I's~[+l iti) ❑  ❑  ❑  ❑  ❑  
I1. I communicate my ideas easily. 
SI.  	 RESPONSES ALTERNATIVES --- 
No. 	 STAn:MF:\ I 	 ( v 	) 
( 	1 
 
Strongly Agree Unable Disagree Strongly 
agree (7m) to ( -) Disagree 
(1. 	Decide 	(1 
~tF~t3) ( 1 f t ) a'tFfi) 
12 I compel myscff to get motivation.  
( ('ft I1 f 	
❑ ❑ ❑ 	❑ 	[IItit ~	c~ ~t~r aft ) 
	
13 1 set m\ goals and simultaneously devise a 
❑ 	❑ 	❑ 	❑ 	❑  
strategy to achieve them. 
(fu 	w fo Aft aa; a 	it c~roftt c'ttt 
ca r t Itt aO 11 ) 
14 1 express my ideas clearly in my writings. 
( t t,~ l i ❑ 
❑ ❑ ❑ ❑  
IS Whenever something goes wrong in my life I 
❑ 	❑ 	❑ 	❑ 	❑  think 1 am responsible for it. ( 	~I~Tfit Q-4M C~Ti fit I 1 %VfR W(1 Ik 
uc-1t) 
16 Personal achievement gives me satisfaction. 	
❑ 	❑ 	❑ 	❑ 	❑  
(VI1 i1t 	t Nfvit~ 	) 
17 I learn in my institution how to solve my 
problems. 
(tt 	 ❑ ❑ ❑ ❑ ❑  
18 1 think that my weakness and meager 
❑ ❑ ❑ 	❑ 	❑  knowledge is responsible for my failures. (S1t 	5t a 	 t 1T 	i m 
19 I always escape from situations where 
think! iIl not be comfortable. 	 ❑ 	❑ 	❑ 	❑ 	❑  
(IS of 	°tt: 	kINt 	tl al 
MC4 9ff3f~t 	) 
20 I have fear to do mistake when others notice L(—III 	( J 	(— 	❑ 	❑  me. 	 I_ l _J 
(~TW 	 ft 
2I I expect respect and honor from others for ❑ 	❑ 	❑ 	❑ 	❑  
myself. 
(WC; 1T t 	Wit OW 	i'fl Est) 
.I. 	 RESPONSES ALTERNATIVES 
io. STATEMENT 	(fr*6 ) 
Strongly .Agree Unable Disagree Strongi' 
agree 	(~ ) 	to 	( 3) Disagree 
('j4 Decide (• 
11m) 	(°' ) 	i1'a) 
22 I often seek advice of others. 
(W 	 ) 
❑  
23 I usually feel that others do not treat me 
well.  
(=tt  	44 Ca W;im 	W% 
gTqkTq Wt fit) 
24 My self-worth depends on others' consent. a 
( 	fir Tttt-~tr 	~ 	1 	t frt a~a) 
25 I consider my self-worthy even if others do 
not. 
(milt At 	if 	im 	) 
26 Everyone cares for me at home. 
	
' 	g 	 C 	) ( 20'€  [I] 
27 Everyone cares for me in school 
wt ( 	t7img 	 i  4 c4) [] 
28 People treat me as well as they treat others. 
(  	8 	 Tb 
29 If I am misbehaved by anyone I think I was 
wrong. 
( 	IU~l*wtf~_ c 	qfI 
30 I have a clear view of my life. 
( 	Wt 	t ate' 	N 	~t t) LJ 
❑  ❑  ❑  ❑  
❑  ❑  ❑  ❑  
❑  ❑  I_1 ❑  
❑  ❑  ❑  ❑  
❑  ❑  ❑  ❑  
❑  ❑  ❑  ❑  
❑  ❑  ❑  ❑  
❑ ❑ ❑ ❑  
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DEVELOPMENT OF SELF-ESTEEM 
INVENTORY FOR SECONDARY AND 
SENIOR SECONDARY SCHOOL STUDENTS 
Md. Sarwar ilossain 
Abstract 
The present 	study 	is aimed 	at 	developing"Self-esteem 
Inventory" with 3 dimensions viz. Social self-esteem, Cognitive self: 
esteem and General self esteem. After consulting 19 experts in the 
field of Educational Psychology items were selected -70 from 910 
after correction. 	A purposive sample of 100 Seeondary students, 
(50 males and 50 fetnales) was selected firnn N.M.S. High Madrasalt 
of Sujapur in Malta district of West Bengal for the prefitnmary 
tryout. 50 items %Sere selected. A second sample of 170 Secondary 
students (85 males and 85 females) front S.S. Boys and S.S. Girls 
School of AMU was selected fbr the ,final tryout item analysis 30 
items were retained. 
Studies 	indicate 	that 	sell- Woulfolk 	(2004) 	in 	her book 
esteem decreases slightly for both "Educational Psychology" stated 
boys and girl in the transition to that over 100 years ago William 
middle school (Anita Woolfolk, James (1890) suggested that sell- 
2004) because the place of self- esteem is determined by how 
esteem is central to all activities of successful we are in accomplishing 
an 	individual 	which 	affect tasks orreaching goalswe value, If 
behaviour, thoughts, confidence a skills or accomplishment is not 
and 	sell image 	(Karl 	Perera, important, incompetence in that 
2010). It enables us to have the area does not threaten self-esteem 
right attitude to succeed at work and thus site concluded that the 
and thus affects our happiness students 	must 	attribute 	their 
(Karl 	Perera, 	2010). 	Anita successes to their own actions, not 
Q a'.ld. Sarwar 11ossaiu is n Rewon'h .5,'ho(ar. JJepantuent of Education, 
Ali,iu,i Muslim Univenain'. A(igafk 
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to luck or to special assistance. in 
order to build self-esteem. 
Significance of the Inventory 
A lot of research has been 
done on the relationship between 
sell'-esteem and education level. 
Heather, M.H. (1995) conducted 
a study on "The Effects of Self-
esteem on Education' and stated 
most studies indicate that those 
people with a higher level of 
education also have a higher level 
of self-esteem than those with little 
educational background. The 
author was also interested to 
investigate the relationship 
between Self-esteem and 
Education and constructed self-
esteem rating scale which was 
correlated positively. There have 
been many studies done on the 
correlation between these two 
variables. Wood et al. ( 1994) said 
that various studies have shown 
that people with low self-esteem 
try to avoid exposing their 
unfavourable characteristics. In 
order to do this, they avoid 
anything that may reveal their 
flaws. Due to this. they do not take 
on any challenges that may also 
bring rewards, such as funhering 
their education- Another way to 
look at this relationship between 
self-esteem and education was 
conducted in the prison scttine- 
Most correctional institutions 
employ some type educational 
curriculum. This study was 
conducted to see if further of 
education increased initiates feeling 
of self-concept. This study was 
designed using a survey (sell- 
administered 	questionnaire) 
approach. (58 valid questionnaires 
were used in the final analysis of the 
stud). 98 percent of the survey 
respondents felt that taking college 
courses helped increase their self-
awareness, self-confidence and 
self-esteem (Tootoonchi.1993). 
The present study for the 
constructing 	°'Self-esteemn 
Inventoryy' has a significant and 
pragmatic value in the field of 
education especially for secondary 
school students. In the above, there 
are many studies but they are not 
specially for secondary level 
students. Studies indicate that self-
esteem decreases slightly for both 
boys and girls in the transition to 
middle school (Anita Woolfolk. 
2004) and that is why the author 
tried to standardize this inventory 
to Measure self-esteem of 
secondary school students. 
Tool Construction 
Identification of !)imensioris 
For the development of the 
"Self-esteem Inventory" the 
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investigator identified three Iypes 
of dimensions related with the self-
esteem such as, (i) General self-
esteem, (ii) Social self-esteem and 
(iii) Cognitive self-esteem. These 
dimensions were selected on the 
basis of the definition of "Self-
esteem" given by The International 
Encyclopaedia of Education, 1994 
and also some statements and facts 
related to the present context in 
Indian issues. In India today there 
is no inventory available for 
measuring self-esteem with 
psychological domains like, 
cognitive self-esteem of secondary 
school students. Following 
definitions and statements can 
clarify the idea and significance of 
these three dimensions. 
The 	International 
Encyclopaedia of Education, 
(1994) define that affective 
component takes as its focus either 
the person as a whole (self-
esteem), various particular 
domains, such as cognitive, 
physical or social competence, or 
even specific sub-domains, such as 
mathematical ability, artistic ability 
orswimming skills. 
Self-esteem is linked in 
important ways to how people 
approach their daily lives. 
Individuals with high self-esteem 
tend to be more happy, healthy, 
successful and productive while 
those with low self-esteem are 
more prone to failure. Especially 
for youngsters, self-esteem is a 
critical aspect in their development: 
low self esteem can negatively 
affect social and academic 
achievement (Vermeiret al, 2005). 
Self-esteem accurately is a 
product of our thinking and our 
actions -our values, ideas, and 
beliefs as well as our interactions 
with others -then we see a 
significant role for the school, 
Practices that allow authentic 
participation, 	cooperation, 
problem 	solving„ 	and 
accomplishment should replace 
policies that damages self-esteem, 
such as tracking and competitive 
grading (Anita Woolfolk, 2004). 
Preliminary Tryout of the 
Inventory 
The preliminary draft 
consisted of 90 items in the 
inventory as per suggestions given 
by the experts; items were 
subjected to certain modifications 
and improvements wherever 
necessary. Thus a draft consisting 
of 70 items was developed for 
tryout Before item analysis 70 
items were administered on 100 
1311 	Journal of Community Guidance d Research 	 Vol. 30 - Na. I 
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secondary students (50 males & 
50 females) from NMS High 
Madrasha, Sujapur, Malda (WB). 
The research scholar was told to 
respond to each item and discuss 
any problem for communication or 
otherwise. 
Sample 
After the item analysis of 
preliminary tryout with 70 items 50 
items were selected through 
Kelley's criterion (1939). Then for 
the proper tryout, samples of 170 
secondary students (85 males & 
85 females) from Senior 
Secondary School (Boys) and 
Senior Secondary School (Girls), 
AMU, Aligarh were selected for 
final item analysis. 
Collection of Data 
The investigator personally 
approached all the subjects from 
S.S. School (Boys) and S.S. 
School (Girls) A.M.0 who were 
requested to answer all the items of 
this inventory. 
Scoring Procedure 
The collected data was scored 
as per the scoring given in Table 1. 
Item Analysis 
For final item analysis the 
inventory (including 50 items) was 
administered on 170 students of 
SSS (Boys) and SSS (Girls), 
AMU, Aligarh. Kelley's (1939) 
criterion of 27% of upper score 
and 27% of lower score was used 
for item analysis. Discrimination 
value of each item was determined 
by calculating the value on the basis 
of upper and lower groups with the 
help of SPSS. Initially 50 items 
were selected for the inventory. 
Further, the criterion of items total 
correlation was adopted to select 
the most valid items from these 50 
Table-L: Scoring Table 
Scores 
Items Strongly Agree Unable flu- Strongly 
Agree to agree Disagree 
decide 
(Positive Items) 
2.3,4,5,6,10,12,13,15,16,17,18,20, 
21.22,23,24,25,26,27,29,30,32,34, 
3638,39,40.42,44,45,46.47,48.50, 5 4 3 2 1 
(Negative Items) 
L,7,89,1 144,19,28,31,33,35,37,41, 
43,49, 1 2 3 4 5 
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items. Coefficient of correlation 	Discrimination Values and 
more than or equal to 0.25 was Coefficient of Correlation of each 
taken forthe final inventory. 	item are given in Table 2. 
Table-2: Item Analysis 
!tern 
No. 
Disc•rinrination Values of 
each Item 
Item 
No. 
Coefficient of 
Correlation Of EfaC'h item 
1 0.37 1 0.06 	X 
0.55 2 0.47 
3 0.37 3 0.53 
4 0.40 4 0.51 
5 0.33 5 0.05 	X 
6 0.44 6 0.14 	X 
7 0.40 7 0.10 	X 
8 0.37 8 0.10 	X 
9 0.59 9 0.17 	x 
10 0.25 10 0.16 	X 
11 0.40 11 0.21 	X 
12 0.33 12 0.37 
13 0.33 13 0.41 
14 0.25 14 -0.05 	X 
15 0.55 15 0.49 
16 0.44 16 0.18 	x 
17 0.51 17 0.38 
18 0.55 18 0.33 
19 0.29 19 0.11 	X 
20 0.66 20 0.69 1  
21 0.48 21 0.31 
22 0.62 22 0.60 
23 0.66 23 0.59 
24 	j 0.51  24 0.55 
L 
	
25 0.59 25 0.48  
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Item 
No. 
Disci-iininatinri l/ahwN of 
each Item 
Iteni 
I\o. 
Coefficient of 
Correlation of'eadi Item 
26 0.59 26 0.62 
27 0.37 27 0.20 X 
28 0.44 28 0.15 X 
29 0.40 29 0.55 
10 0.70 30 0.58 
31 0.44 31 0.19 X 
32 0.59 32 0.47 
33 0.44 33 0.12 X 
34 0.62 34 0.22 X 
35 0.48 35 0.34 
36 0.81 36 0.49 
37 0.55 37 0.22 X 
38 0.25 38 0.16 X 
39 0.40 39 0.60 
40 0.62 40 0.44 
41 0.62 41 0.39 
42 0.25  42 0.13 X 
43 0.40 43 0.29 
44 0.40  44 1 	 0.56 
45 0.55 45 0.54 
46 0.37 46 0.29 
47 
48 
0.62 
0.48 
47 
48 
0.65 
0.51 
49 0.29 49 0.19 X 
50 0.5) 50 0.67 
Item Selection 
Thus the total items in final 
Reliability 
We used of split-half method 
form of the inventory selected were to determine the reliability of the 
30 ahirty). 
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inventory. The total reliability of the 
inventory was 0.80. 
Reliability 
Component (Split Ha/f 
Method) 
30 items for 0.80 
Self-Esteem 
(with 3 dimensions) 
Validity 
The validity may be defined as 
the accuracy with which it 
measures what it proposes to 
measure. In the present inventory 
content validity was determined. 
The inventory was sent to 37 
experts in the field of psychology. 
They gave their suggestions based 
on definitions of Self-esteem and 
its dimensions. Only those items 
were retained in the inventory 
which got consensus of the 
experts. It is evident from the 
assessment of the experts that 
items of the inventory are directly 
related to the construct for 
measuring self-esteem. It ensures 
that the inventory has high content 
validity. 
Use of the tool 
The investigator envisaged the 
following uses of the tool 
developed. 
- 	This tool will help in identifying 
high or low self-esteem of  
secondary and higher 
secondary school students. 
- Provides reasons for low 
academic achievement and the 
low self-esteem. 
- Teachers can use this to 
identify good and slow 
learners by measuring self-
esteem of the secondary 
students. 
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Abstract: The quantitative development of higher education has been very 
impressive but the present system is not able to melt the growing demands 
of higher education The World Bank produced a report entitled. Higher 
Education: The Lessons of Experience (1994) states that, "the development 
of higher education is correlated with economic development: tharefore the 
Government of India must give priority to expand higher education system", 
But it will not be possible through the t;adihonal campus system- To achieve 
this target we should promote open and distance learning with the help of 
computer Technology, 
In open and distance education, technologies are used primarily to improve 
the effectiveness of toaciang and loarding process in the absence of teachers, 
and pmvlding a new and interactive "leans of overcoming time and distance 
to reach learners. Computer applications for distance education have four 
broad categories: (a) Computer Assisted Instmclion (CAI); (b) Computer 
Managed Instruction (CMI): (e) Computer Mediated Communication (CMC); 
and, (d) Compiler Based Multimedia. Computers can facilitate self-paced 
learning. The CA) mode provides immediate reinforcement and feedback. 
Computer based learning has integrated graphic print, audio, and video 
capabilities as computers can effectively link various technologies. interactive 
video and CD-ROM technologies can be incorporated into computer based 
instructional units lessons, and teaming environments, 
The present paper presents an empirical study on the diverse attitude of the 
learners, who ale studying through the distance education mode, towards 
computer education. The study takes into account 100 samples (50 males 
and 50 females) from distance education universities like IGNOU (Aligarh 
Centre) and Centre of Distance Education. AMU. 
Keywords: Learners  attitude, D:slance mode, Computer education, 
Computer assisted instruction 
Introduction 
Distance education or distance Lainint is ;I field ui education that focuses on teaching 
nteWodN and technology with die aim of dctii Grin; Icaching, often on an individual basis. 
to students niio are not 7hvsicallp present in it traditional educational setting such as 
hidrrm Jou-n.d of OpCn Laonvm, 2012. 21(2). $35- 45 
ISSN 0911.2690. Ihiumd in India. , Indira o~nJiui A;nional Opt" thuwhicc 
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a classroom. It is a proccs' to create and provide access to learning when the source 
of information and the learners are separated by time and distance or both. This education 
was started in 1728. when an advertisement in the Boston Gazette. named 'Caleb Phillips' 
a teacher o1" the new method of short hand" was seeking students for lesson to be sent 
weekly (Holmberg. 2(X)51. But from 1964 to 1968. Articulated Instructional Media Project 
(AIM) funded by Carnegie Foundation in America. came into existence through which a 
variete of communication technologies were used to provide learning to an off-campus 
population. The development of computers and the internet have made distance learning 
distribution easier and faster and have been helpful for the promotion of the virtual 
university, the entire educational offerings of which are conducted online. The types of 
method,. used in distance education are divided into two groups: synchronous and 
asynchronous. The synchronous method is a mode of delivery where all participants are 
present at the same time. It resembles traditional classroom teaching methods despite the 
participants, being located remotely'. It requires a time table to be organized. Web 
conferencing and video conferencing are example of the synchronous method, as are 
direct broadcast satellite. internet radio, live streaming. and telephone. The asynchronous 
mode of delivery is where participants access course material on their own schedule and 
it is more flcxihlgi. Student% are not required to be together at the same time. Mail 
correspondence. which is the oldest form of distance education, is an asynchronous 
delivery technology, and other, include message board forums, a-mail, video and audio 
recordings. print materials, voice mail, and fax. Several studies related to distance education 
and computer education have been conducted. Some of these are explained as folio" s. 
Review of Literature 
Cathy c'i ct!. (2(X114) in'estigated the Effects of Distance Education on K-I2 Student 
Outcomes thmu~h it meta-anal sis. The findings confirm those of another recent meta-
analysis focused on K-12 students which was completed in 1998 just as the web-based 
systems were beginning to he studied in virtual schooling. The analysis showed that for 
the factors csamined. distance learning did not outperform or under perform classroom 
instruction. Killedar (2007) conducted a study on the Model for 'Total Quality' of the 
Open and Distance Education System. This research paper evaluated an application of 
Total Quality Management (TQ\•i)' and 'Just in Time (JIT)' principles along with vveb 
based systems and procedures to an 'Open and Distance Education System (ODES)' of 
India. Berman (20JS) published a report on the ICT-based Distance Education in South 
Asia. The report pros ided an update about innovative uses of information and 
communication techaoluev (ICT) for distance education and traininz in South Asia. 
Particular focus u', s given to ICT initiative" in India, Sri Lanka, and Bhutan, at the 
university level.. and in non-formal interventions. Singh (20N) condo: tcd a stud\ called 
Internet use in Distance I1idher Education in India. The author concluded that a number 
of empirical studies have to he carried out on various aspect- of internet based distance 
education and criteria for effective learning have to be developed to maintain quality 
standards of di'tanec learning pro~grarn.. .Mahessvari and Sudeep Kumar (2009 conducted 
a study on the Open and Di'tame Learning (01)1.) programme by Veterinary University. 
Chennai for cctcrinar prae:itioners in Erode. Salem, and Coimhatorc districts of Tamil 
.Nadu. The findings of the stud\ are that open and distance learning programmes are 
Sudhu. Fatima Zcudi & Sa,,ta / 1 
highl\ needed in these district,. Hatyhini et aL ( 201W conducted it stud\- on assessing the 
attitudes of the distance learner towards the u-,e of ICT in education. The finding 
,ho cd that even in this econoin. there are .till some students who are uncomfortable 
with using ICT, that is. the student., do not favour the use of ICT through learning 
management system. Sapriati and ?_ahain i 2010 conducted a study on the use of computer-
based testing as an altcrnatit,e assessment method of student learning in distance 
education. The trials revealed that students were enthusiastic in taking computer-based 
tests and that they expected that the test method would be useful as an alternative to 
the traditional paper and pencil test method. 
From. these studies, we concluded that in order to improve the learning process and 
improve performance, computer technology should bc_used in distance learning. The use 
of computers will be very beneficial to improve the quality of distance education. At 
present, computer technology is a must for the teaching-learning process. Without 
computer awareness, it is difficult to update the latest information and knowledge about 
academic and career opportunities. Moreover is also important to know the attitude of 
learners who are studying through the distance mode towards computer education. 
Towards this, we investigated the dimensions that define the student's attitude towards 
computers. such as computer anxiety, computer confidence, computer interest, computer 
as a useful tool, and computer career (cited in a manual of computer attitude scale 
developed by Khatoon and Sharma, 2010). This information will also help us to compare 
the attitude of male and female students towards computer education. Hence. from the 
above conclusion, the authors decided to investittate the attitude of learners studying 
through distance mode towards computer education. 
Objectives 
The objectives of this study were to: 
find the percentage of learners studying through distance mode and their attitude towards 
computer education; 
• find the attitude of mate and female learners studvin throu<<h distance mode and their 
attitude towards computer anxiety: 
• find the attitude of male and female learners studying through distance mode and their 
attitude towards computer confidence: 
find the attitude of mat_ and female learners siocfvina through distance mode and their 
attitude towards computer interest. 
b find the attitude of m: ie and female learners ssuciving through distance mode and their 
attitude towards computer as a useful tool: 
• find the attitude of made and female learners studying through distance mode towards 
computer career: and 
• find the attitude of male and female learners studying through distance mode towards 
computer education. 
/38 / ,-Attitu(le of !.eari,er; SwdYin" rlrv,ueii 1)Ivtcrre Mode.... 
Hypotheses of the Study 
The following null hypotheses have hxn Iramed: 
i) There is no significant difference in the attitude of male and female learners studying 
throu th distance mode towards computer anxiety. 
ii) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer confidence. 
iii) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer interest. 
iv) There is no significant difference in the attitude of male and female learners studying 
through distance mode (o%sands computer as a useful tool. 
V) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer career. 
vi) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer education. 
Limitations of the Study 
1) The findings were determined from one place i.e.. IGNOU Study Centre and Centre of 
Distance Education Centre in :\Iigarh Muslim University due to scarcity of time and 
economic resources. 
2) The study is limited to graduate students only. 
3) Out of % ariou% demographical variables only gender was selected for the study due to 
shortage of time and economic resource.. 
Methodology 
The surveN method %%a, selected tr research study since it justifies the comparative stud) 
of attitude of boys and girls of distance education centres of Aligarh district. The survey 
method is adopted for relevant data collection. 
The method adopted for the present stud)- was descriptive in nature and statistical methods 
were used to analyze the results. Such studies are designed to obtain pertinent and precise 
information concerting the current status of the phenomenon. and. whenever possible. to 
draw valid general conclusions from the facts di.eovcrcd. They are restricted not only to 
fact finding but may result in the tiigrnulacion of significant problems concerning local. 
national. and international issues. Descriptive -studies involve measurement classification 
anal \ a:. comparison and intcrpretation. 'rlic:se studies are the only means through %v hich 
opinions, attitudes. suggestion% for improvement of educational pracficcs. and instructions 
can be done. The following steps stiere taken to conduct the study in accordance with the 
descriptive tncthcxi. 
Sampling techniques 
The study is based on learners studying through the distance mode towards computer 
education. The sample consisted of 1(X) students selected from different streams of graduation 
from the Centre of Distance Education. Aliearh Muslim Unhsersitn. Ali arh such as Art%. 
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Science, and Commerce. In total 100 students were selected from which 50 boys and 50 girls 
were selected through random sampling technique. 
Data collection tools 
$hatoon and Sharma (2010) have standardized a computer attitude scale and it has been 
used to collect the data for the present study. The following areas are included as computer 
anxiety, computer confidence, computer interest. computer as a useful too3, and computer 
-career. Considering the above areas of computer attitude, a ccale consisted of 20 items. 
Statistical techniques 
The data eollecwwd by these tools was analyzed in accordance with the objectives of the 
study. The data were examined by exploring statistical methods such as mean, SD, '-test, and 
percentage 
Results and Discussion 
We have used the liken type scale to calculate the percentages of each and every item of 
computer attitude scale. The percentage of each and every) item is shown with the help of 
the following table (Table I). 
Table 1. Percentage of attitude of distance learners towards computer education 
51. Items Responses of the distance learners (96) 
Strongly Strongly Agree Undecided Disagree 
agree dices 	ree 
1. I enjoy working with Computer 57 37 5 1 - 
2. I lee; nervousness when 12 5 4 28 48 
I think to use computer. 
3. 1 know a lot about computer. 27 42 13 7 5 
4. I would avoid a jot,  involving 50 30 6 9 5 
Computer 
S. Computer provides opportunity 58 38 2 2 - 
to improve teaching 
6. Computer helps to organize 6e 33 4  2 1 
the work in 2 b_It2r Way. 
Z I get easily fmstrated when 30 3e 5 16 13 
I have compute!. 
8. I use computer extensively. 32 43 9 12 3 
9. I think using a computer would 50 37 4 3 5 
be very dmitun for rte. 
10. Computer lmov.leage provides 56 36 4 2 1 
a lot of can or9 ap po .unitles. - 
11. Learning Gareputer is a waste 64 57 4 2 I 	8 
of time. 
12. 1 would like tc team. how to 63 34 2 - I 
use compute__--_ —__ — --- ___ —__ 
141) 	A/ririrclu of I-rcrrner.s . trul~insg through Distance ;t Mode 
13 Career in computer is 56 38 4 1 1 
interesting. 
14. I feel uneasy discussing about 31 34 5 11 19 
computers with others 
15. Computer offers opportunity 59 40 2 - I 
for creative abilities 
16 Computer serves as a tool for 57 38 - 1 1 
teaching and learning. 
17. Computer is not exciting to me. 46 26 7 9 10 
18. I get easily bored when working 43 33 3 6 2 
with computer. 
19. I feel confidence when working 54 37 4 1 2 
with computer 
20 Computer working person (aces 49 25 5 6 12 
job prcblern. 
From the above findings (Table 1). the following observations are made: 
11 57 per cent respondents strongly agree that they enjoy working with computers. 
2) 48 per cent respondents strongly disagree that they feel nervousness when they think 
to use computer and 12 per cent of them strongly agree that they feel nervousness when 
they think to use computer. 
31 42 per cent respondents agree that they would like to know a lot about computers. 
4) 50 per cent respondents strongly disagree that they would avoid a job involving 
computer. 
5) 58 per centrespondents strongly agree that computer provides opportunity to improve 
teaching. 
6) N) per cent respondents strongly agree that computer helps to organize the work in a 
better :gay. 
7) 34 percent respondents disagree that they get easily frustrated when they used computer, 
and 16 per cent of them agree that they get easily frustrated when they used computer. 
81 43 per cent respondents agree that they use computer extensively. 
9) 50 per cent respondent, strongly agree that using a computer would he very difficult for 
then. and 5 per cent of them strongly disagree that using computer would he very 
difficult for them. 
10) 56 per cent respondents strongly agree that computer knowledge provides a lot of 
career opportunities. 
II) 64 per cent respondents strongly disagree that learning computer is a waste of time, and 
8 per cent of them strongly agree that learning computer is a waste of time. 
12) 63 per cent respondents strongly agree that they like to learn how to use computer. 
13) 56 per cent respondents strongly agree that a career in computer is interesting. 
Sie(/ha. l•'arima 7ucli c< Sane an /4/ 
14) 34 per cent respondents agree that tile% I el unca),> discussing about compulels %%itll 
others, and I I per cent of them disagree that the% 1X1 uneasy discussing about computers 
with others. 
IS) 59 per cent respondents strongI% agree that computers oticr opportunity for creatise 
abilities. 
16) 57 per cent respondents strongly agree that computer serves as a tool for teaching and 
learning. 
I7) 46 per cent respondents strongly disagree that computer is not exciting to them, and 10 
per cent of them strongly agree that computer is not exciting to them. 
18) 43 per cent respondents strongly disagree that the>_get casily bored Mien working with 
computer and 2 percent of them strongly agree that they get easily bored when working 
with computer. 
19) 54 per cent respondents strom,I% agree that tdie% feel confident %%iven working with 
computer. 
20) 49 per cent respondents strongly disagree that a person knowing computer use tsces 
job problem. and 12 per cent ofthem strongly agree that a person knowing computer use 
faces job problem. 
As per the design oldie study. the needed data were collected and subjected to statistical 
treatment to veritj- the stated hypothesis of the studs. We are presenting the results of 
the statistical analysis done, together %%ith their interpretation. For convenience and 
clarity in presentation. the results have been presented according to the hypothesis of 
the stud%,. 
Hypothesis! 1
"There is no si;niticant difference in the attitude of male and female learners studying 
through distance mode towards computer anxiety" 
In order to verity' this hypothesis the mean scores and standard deviations of the two 
groups were calculated and the i-value as obtained as presented in Table 2. 
Table Z. Attitude of male and female distance learners towards computer anxiety 
Groups No. of Mean Standard Degree of t-value Level of 
(students deviation (S.D.) freedom (of) significance 
Male 52 16.13 3 53 98 1.831 Not significant 
at any lever Female 46 14.56 4.~8 
This Table 2 shoats that there is no si~,niftcant difference in the attitude of male and female 
through distance mode towards computer anxiety as the obtained r-value (I.S31) is not 
signil Leant, both at 0.01 and 0.05 levels of sr_nilicance. The mean computer anxiety score for 
states is 16.13 and for females is 14.56. Therefore, the null hypothesis is accepted. 
/42 .Atrur nic of Learner% Studying through Dismin  
Htpot/wsls 2 
There is no significant difference in the attitude of male and female learners studs in_ 
through distance mode towards computer confidence 
In order to verify this hypothesis the mean scores of the two groups were calculated and 
the t-value was obtained as presented in Table ;. 
Table 3. Attitude of male and female distance learners towards computer confidence 
Groups No. of 
students 
Mean Standard 
deviation (S.D.) 
Degree of 
freedom (df) 
f-value Level of 
significance 
Male 52 15.69 2 30 98 0.25 Not significant 
at any level Female 48 15.83 3 28 
The abo%e Table 3 sho%%s that there is no significant di!'ierencd in the attitudes of male and 
female learners studying through distance mode to%%ards computer confidence as the obtained 
t-v alue (0.25) is not siLnificant, both at 0.01 and 0.05 les els of significance. The mean score 
of computer confidence for males is 15.69 and that for females is 15.83. Therefore, the null 
hypothesis accepted. 
Hypothesis 3 
"There is no sit!.nificant in the attitude of male and female learners studying throw1h. 
distance mode towards computer interest." 
In order to verify this hypothesis the mean scores and standard deviation of the tsso 
groups were calculated and the t-value as obtained as presented in Table 4. 
Table 4. Attitude of male and female distance learners towards computer interest 
Groups 
4 udents 
No. of Mean Standard 
deviation (S.D.) 
Degree of 
freedom (df) 
t-value Level of 
significance 
M 52 16.40 2.10 53 1 70 Not significar, 
at any level Female 48 17.16 2.35 
Table 4 shows that there is no significant difference in the attitudes of male and temale 
learners studs in`_ through the distance mode towards computer interest as the obtained 
r-value (I.70) is not si niticant. both at 0.01 and 0.05 levels of' sienificance. The mean 
score of coi:ip utcr interest for males is 16.40 and that for females is 17.16. Therefore, the 
nth hypothesis is accepted. 
Hypothesis4 
"Them is no significant difference in the attitude of male and female learners stud)im2 
through distance mode towards computer as a useful tool." 
In order to verify this hypothesis, the mean scores and standard deviation of the t'~o 
groups were calculated and the i-value was obtained as presented in Table 5. 
),rtlh r, fcrrrir+u Zridi (, 	Suitt:n 	l-1 
Table 5. Attitude of male and female distance learners towards computer as a useful tool 
Groups No. of 
students 
Mean Standard 
deviation (S.D.) 
Degree of 
freedom (df) 
t-value Level of 
significance 
Male 52 17 78 2.48 98 0 135 Not significant 
at any level Female 48 17.85 2.37 
The Table 5 shop's that there is no sitnificant dilicrence in the attitude ofrnale and female 
learners studs in,, tlu'ou~th distance mode towards computer as a useltul tool as tlic 
obtained t-%aIoe 01.135) k not sitnificant, txtth at 0.01 and 0.05 levels of sift niticance. I he 
mean score of male is 17.78 and that of female is 17.85. Therefore, the null h%pothcsis 
is accepted. 
Hypothesis S 
"There is no siwniticant Jitlerence in the attitude of male and Ientale learners studvin~_ 
through distance mode towards computer career." 
Iii order to veritj this h\ pothesis. the mean scores and standard deg iatioIb of the to 
groups were calculated and the -value was obtained as presented io Table 6. 
Table 6. Attitude of male and female distance students towards computers for career 
opportunities 
Groups No. of 
students 
Mean Standard 
deviation (S.D.) 
Degree of 
freedom (df) 
t-value Level of 
significance 
Male 52 17.07 2.39 98 0.63 Not significant 
at any level Female 48 16.75 2.77 
The Table 6 shows that there is no significant difference in the attitude of'makk and kmate 
learners studying, through distance mode towards computer career as the obtained t-%aloe 
(0.63) is not significant. both at 0.01 and 0.05 levels of significance. The mean score for 
males is 17.07 and that for temaks is 16.75. Therefore, the null hypothesis is accepted. 
Hypothesis 6 
"There is no siiniiicant differenc.. in the attitude of male and k male learners studvin`u 
through distance mode 	lard computer education." 
In order to %erif\ this i po:,,_ss . th, mean scores and standard deviation of the two 
groups were calculated and --te --v alu_ was obtained as presented in Table 7. 
Table 7. Attitude of male and female distance learners towards computer education 
Groups No. of 
students 
Meer Standard 
dev ation (S.D.) 
Degree of 
freedom (df) 
t-value Level of 
significance 
Male 52 	53 10.16 f 	98 0.427 Not significant 
at any level Female 46 	62 : ;1 58 
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The Table 7 shows that there is no significant difference in the attitude of male and female 
learners as the obtained (-value (0.427) is not significant. both at 0.01 and 0.05 levels of 
significance. The mean overall attitude towards computer education for males is 83.09 and 
that for females is 82.16. Therefore. the null hypothesis is accepted. 
Conclusion 
The aim of the present study was to find out what distance learners of IGNOU study 
centre and Centre of Distance Education of Aligarh Muslim University feel about computer 
education. The researchers have concluded the following findings on the basis of the 
investigation. 
I t There is no significant difference in the attitude of male and female through distance 
mode towards computer anxiety. 
2) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer confidence. 
3) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer interest. 
4) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer as a useful tool. 
5) There is no significant difference in the attitude of male and female learners studying 
through distance mode towards computer career. 
6) There is no significant difference in the attitude of male and female reamers stud%ing 
through distance mode towards computer education. 
From this study, we conclude that there is no significant difference between males and 
females studying through the distance mode for computer education. Therefore. we can 
say that both male and female need computer education for their total development of 
personality and academic achievement. As in every other walk of modern life, the answer 
to the challenge of distance education for development will include the use of information 
and communication technologies, provided the necessary organizational and policy 
changes can he implemented to make the technologies effective. A range of technological 
devices is now widely available and at relatively cheap prices (e.g.. CD-ROM, various 
internet services). They are accepted and are available for domestic use as swell as in the 
workplace. Governments are concerned that the curricula should include the knowledge 
of computers and new technologies, and that teachers are prepared and trained to use 
these new resources. Among the t cnefits expected from computer education are efficiencies 
derived from economies of scale and quantitative improvements such as greater 
individualization of learning, easier access to information and more use of simulation 
techniques. In addition, the use of new forms of technology will have an impact on 
cognitive functions of distance learners. 
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